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This curriculum guide on iiuman deV'^lopment and the 
family is one of a set of five Oregon go iiL- based "-^home economics 
curriculum . guides. Provided in this guide are the following: one 
~ suggested district goal (students will be.abl^ to incorporate tlie 
.concepts o£ humcui development and family living' into relationships 
■.with adults, peers, and children withii) the family and society); fdur 
suggested program goals (e.g.', the student will be a.ble to use 
knowledge of the family to promote eff^3ctive family functioning); 
fv,,, f i^^^^ course goals (e.^g., th^ student ''Will be able to 

^'^^;ah&ly2« f amilV-member roles) ; and ov'=^r 550 suggested learning 

experiences (e.g., analyz|lfc{^our own family by listing the roles and 
responsibilities of each r^'ily ipember as you percei-v^ them to be, 
[ interview one adult inember of your ^family to find out \i-hat r^oles and 
responsibilities he or she feels each family member has, and compare 
. your list with, the adult .list, noting differences and similarities)-. 
Also included in this document are suggestions for guide use., a 
despriptidn of cjoal -based planning for hoaie e.conomics, and a numbered 
list of resources (books and articles for studyn4-£ and teachers, 
pamphlets, kits and games, mag-^zines, tapes and ^Ixdes, films and 
filmstrips) keyed to the lear^ning experiences. (JH) 
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This publication is one of five SUGGESTED cover a compcehensive home 
economics program. It deoarts from the previous jingle guide a^is deaigne*to 
help teachers develop quiiioty in both content and processes of lemmms. 

Home Economics EducacnDn pnmaijily seeks to strengthen hom*^ mo fajniix JttV* 
Siace publi c a tion - of th*- previo us single guide, including homt "nx^-^rcmi^r T,:^ h 
and knowledge as preparation for an occupation has become another CTnitiimi^ in 
teacher responsibilfty. Thus, -ach of the five publications will^ indudf cur» 
emphasis on related careers ir home economics. Hopefully the SUGGEST! t 
learning expenence^ anc refiources.will provide lo£al schools impetus to develuM 
programs that will tj fill ih- needs and interests of a// students. 

I commend t-.. man*^ --acners ind their local districts who helped devt:tor thttrse 
materials. . . * 



Veme A. Duncan 
State -Superin^endenT of 
Public Instruction 
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Home EcflMH>mtfig Education enables individuals to function as contirbriicing memb 
support- ^ — - - - r . f. , , n. . 

environ 
. economii 



— -.--w^we M^Mety. ir 

■ngunens the quality of individual and family lite ih responds ^fensti^i and 
f^nccams. It provides consumer, homemakiftg arrf career skil^ m hoiTOv 



The ban* rtiocesi^d as a primary unit of our society, is^uenci^ Hie incimrt**> wbio in- turn 
influcBCPc J^ocicir} * chaaging socie.ty in turn influence? :tie home The caan^ir :7f a home 
econoBKSS (proQitili aould relate to changing societal comiltiojis, e«rttial ^itik:^- jnd practical 
experieicsB^ M ^.^?,oum: emphasize creative and problem-sc^^a^ afaaliisss. It -^stiuigtiieJo nourish 
huroaniw^Wngi ^tiid wsSt^steem. The concepts presented here witl be as cMclivr frrffl^ay s families 
as for tnwT^wrow's, mDwided materials are interpreted in a contsEmoiKy fmciWe msnef»^) 

"Thougj ^^M^chers inEt administrators raay find these publica^oms usefiL ':cr ^mej i*uqpose5?.four 
deserve ^-^iorr Briefly, they should help in . J 

delinaP^ jl t .-nxcnr areas for home economics. 

itmg rwential outcome*; of home economics tc lattents *a^t\ ::j;i^^neni -and other 




adiranistering local home economics programs. , % 
assessing and evaluating local home econoniirs programs. 

Thtf sr SIJr:wCESI?£D distnct goals below* shape a SUGGbHEED iioi]# eu-xiorrirics program. 
Separat '.rmjilunn guides will present each of the first tTC: goai^ vrpatalitr ^he last goal 
(qualilry/ui5 hfr ^^e^^ in home economics) will be woven througr each jf five gudidts. 



Stildenu 
(Indiv^ 




SUGGESTED DISTRICT GOA-3 

b^ able to make r^ional decisions ih managr& pers:)n.'il and fai..:ly resources. 
jmih. Resource Management) 

ndr^tand the Impact upon society sfnd r^- mvirou^iient whe- applying the 
frf^^>n in the selection nrid preparntion of foon^ (Sutrith"- & Food:> * 

^ ujicto mnke textile anH clothing decisions v/mi \\ meet -'^nviaual and ramily ne^ds* 



^/lUeirstand the environmental impact of.hQiii 
lasuig a livable habitat. (Living Environments 




on s^^ciety and culture when 



be able to incorporate the concepts of huma^ll«i»iopn7ent and famiiy living into 
:with adults, peers and children within the famih ^^ncierM^ (Human Development & 
\ 

11 be able to qualify for the occupation ^ -^memaking and other home 
dated careers. ^ 

then, unfolds SUGGESTED program goals (four of i^m) and SUGGESTED course 
ev^ai^ ^ .them) for realizing the fifth SUGGESTED district goa ^rnjove. On the next two pages Is 
an ouaiu'^^it these .goals. The SUGGESTED learning experiences yr^er 550 of them) thus merely * 
may ^ v^v^ to realize 53 course goals, four program goals and ont';t>«Trict goal. The outline likely 
will isquTr t^continual. alteration. Local concerns, changing societal dnd environmental issues, and 
new discotugres may influence information and technology. 



♦Thcsr 3re the same "SUGGESTED GOALS" used as program goals on page 57 ot tne Elementary -Secondary Guide for Oreeon 
Schools: Pan A O^ggestions (Salem: Oregon Department of Education,. 1977). 
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HUMi»v'lEVELOPMENT & THE FAMILY , 

Distri^ Goal StttdcHii ttill be able to incorporate the concepts of human 

- ' develwrAt and feonily living into relationships with adults. 
• . ■ • peers oflffl^dren within the family and society. 



page 

7 



9' 
10 
11 
12 

14 ' 
16 
18 
19 

20 
21 



Program Goal Th^tudent'wai be able to use Icnowiedge of the family to promote effeaive family functionaiig, 
Course Goals* The.stiMlent witl be able to 
describe universal funclNicm^J of the famir. • 
. summarize types ^falW^prg^nizatior u] pasnertj^ in the U.S. and other counts. 
■ .analyze family- member rolesu .>i^ • 
* assess relationships between farmly orgaiE^tional patterns and famiiy-^-!iembe tttiK.. 
•liialyze fh& role of c^lture in family tracr^ urns and interaction pattern 
^analyze the interdepeVidenceVmong ftie amily.. community and socie- 
^aliiate ct^es in the famil^J^r t(ie Iits cycte. 

analyze the_roles and respopsibftfties of ^.'■^"^s in a family. ^ , ' 

suggest ways-'to.est^blish^and maintain go^ relationships with parem-|^u %nersignificanf adults. ^ 
suggest ways to eUablish ^nd maintain good relationships with siblw ^ 
suggest ways to establish, and maintain giiod relationships with oldr~-:wiily^Pbbers. « 22 
" suggest ways to promote effective family communication. 
' « • summarize w^s in which families can share and cooperate to achi*^ mutuaargoals. 26 
. describe specil problems (e.g., divorce .Icoholism, disease, dear which tKcur in families an d\va%a coping ( 
with them. , 

^ describe community resources available n help families achieve go*.l* ^d s«» solutions to ^problems. 
Program Goal The student will be able to reiat. knowledge of adult roles ^elf and readiness to assume ther'i 
Course Goals The student will be able lo 

\ describe thcphysipaj^ sociafand emotional development of adolessnts and adults throughout fife, 
describe the waysTn wlTIih personality and'self-concept develop ana change throughout life, 
'describe the impact.of self-concept and r-ersonality on relation^lups with others.^ 
' suggest strategies for developing ana maintaining a positive self-concept and personality, 
'describe the nature of values, goals and -.:nilosophies of life and their significance in human interaction. .58 

39 

identify personal values, goals and philosnphy of life, 
describe the characteristics of an emotionally mature person. 

describe the significance of friendships and ways they can be developed and maintained. ' 41 

recognize the role of dating in developing interpersonal relationships. 42 

1 ' 43 

describe the nature of adult roles and living patterns. i jf 

*\ . . ' • ^ 45 

' * summarize factors which ijifluence selection of a marriage partner. . 

suggest ways of determining readiness for marriage. 



29 
31 

33 
35 
36 
37 



46 



summarize the laws and customs assaciaied with "marriage. I . ' ^ 

assess the -factors involved in successful marriages. 
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. ilglest-w^of detemiflnig readi ' 50 . 

tiliifcibe<±aDges wiach ^ ' .51 

" " ^■^M'^ay^.to-csteblish p|[ative adult rdatt 52 

i^ll^i^ays of ensuxingAliM the later yeairs of hfe are satisfy * _ 53 . 

igramlfiifli The student will t5e"aWe to use knowledge of human growth and development lo provide effective care 

arid guidance for oaidren in the family setting. i ' . ^ 55 

CoonMiBois The student wiil be able to 

4iessaibe the reproductive wrocess and the principles of heredity. 57 

■KSF the^'refationship.beTVHSBn prenatal care and the health of mother and newborn. 58 

aecdfce the stages. of preaatai development and childbirth. , 59 

unnaarize the physical, a^ir^al and emotional adjlfetments associated with pregnancy and childbirth. ^ 60 

asacrrbe both the naturt^ asd causes of hereditary and. environmental influences associated, with pregnancy and 

.^flriiijfenrth and the steps vmrch can be taken to prevenj»or minimiye or optimize them. 61 

sungpnarize the developrnastaL principles^ and pattern*: ns^cociated with the physical, soaal, emotional and 

il^toectuaLgxowth of i ntaar-s and yuiung children. 62 

describe ways of meeting physical needs of inf;irits ;mH ytuing children. 65 

\ ae^enbt wavs of.meeting rre social, ertiotional njid int«»llpctn!0 n<*pH'; (^f infant*: and young children. 66 

desGnbe ways of heipm^ mldren learn rKri)ugh pl:»y 68 

aaaivze the concepts ot =:^idance and aiscipline nnd th^ir relation to the development or' a healthy, happy and 

v««4hadjusted child 70 

describe special situations (e.g., adoption, single-parent families, neglect, pTiysical abuse, physical/mental 

handicaps, illness, accide^its) that may be a5S(>ciate(i \v^ith parenting and ways to cctpe with them. 71 

suggest ways parents cart promote the health and safety of children. 73 ' 

describe comnHinity resr jrces available to help faniilies witli children. 75 

i ' » 

. describe procedures wh u:r are likely to rf^sult in i>r,hv':'Minp '-vpprienoes mntually satisfying to parents, children 

and babysitters. 77 

recognize functions of tamily planning 73 

p^m Goal The student will be able t<i evnluaVe vak^^t :uid trainirig opportunities available in the area of human 

services. • 79 
• . ^ ( 
Course Gohl^ The student will be able to , 

describe specific occupations in the area of human services and factors which affect their availability. 81 

describe ways of securing the (raining necessary to enter and advance in careers related to human services. 83 

analyze requirements for entry into and success in occupations related to human services. . 84 

determine personal interests tn and tgdents for (>ccupations in the area of hun^n services. 85 

apply human services skills to other occupations. 86 




SiDiidents completing SUGGESTED learning experiences should help thenscivcs realize course goals. 
"Bfaar realizing , course goals should help thelnselves realize program goals. ^^Sra- realizing program 
gOBls should help themselves realize the district goaL being able toMnoui i«ite the concepts of 
hoinaii develQpment and family living »into relationships with adults, peers aMBxhildren within the' 
family and society. ' ' 

To use the guide in developing a course, ^teachers may find the following prtcecBiK helpful. . 

1. Study program and course goals to determine whether they are ^anmropriate for local use 
^ or whether they need to be adapted. - 



2. Select appropriate program and course goals. * 

3. Develop 'appropriate performance indicators based on selected progiram and course goals, 
student needs, abilities, experiences and interests. 

4. • Select appropriate learning experiences. A variety at all lewels of learning has been 

included. Many (not all) experiences have beeru listed in order of complexity, from least 
to more complex. Though teachers of younger or beginning students may- wish to select 
experiences from the beginning of lists, they may choose other useful experiences farther 
down, depending on the previous experiences students have had. Conversely, though 
teachers of older or pore advanced students may want to select experiences farther down 
lists, they may find some near the beginning useful for reviev^ 

5. ' Identify appropriate resourc^es. Though resources have, for the most pa/t, been placed 

next to' experiences where most applicable,- teachers will also find general references 
placed at the beginning of some sections. These may prove useful for several experiences 
in a section. Resources are numbered, and numbers are keyed to a resources section 
beginning on page 89. 

6. Implement plans and assess student outcomes periodically. Among many methods which 
may be used for n^«?i>ssrTient. individual teachers might want to use some of the following: 

Paper and Pencil T 

F'S<;ny tpstv: *\ 

Objective tests -supply or recall (e.g., completion, matching, multiple choice, 
true/false, crossword puzzles) 

Nontest Menns 

Observational devices (e.g., checj|Hsts, rating scales, scorecards) 

"^Reporting forms (e.g., project reports, activity reports and logs, questionnaires, 
. ^ autobiographies and diaries, anecdotal records) 

Audiovisual techniques (e.g.. tape reieordings, films, photographs, graphs) 

Sociometric techniques (e.g., sociograms, social distance scales, social 
sensitivity techniques, role playing) 

Conference'; 

<^ 

4/ IQ 



. GOAL-BASED PLANNING FOR HOME ECONOMICS^ 

Oregon manages K-12 instruction by means of GOAL-BASED PLANNING (A/o/competenJy:based 
education), - ' - 

Goals are gUideposts. They serve to give purpose/and direction to a planning activity. Goals provide 
a common* language for discussing the merits of various activities as those activities are carried out. 

In home economics, just as in any other iastructional program offered by an educational system, a 
. s^hse of^urpose and direction is essential to good planning. But what are these purposes and 
directions? Where do tl|^y come from? Why should the home economics teacher be concerned? 
These'are quesjtions to be -answered before effective planning of a home economics curriculum can 
.proceed. , • 

Each^ teacher must realize that planning a home economics curriculum cannot begin an(J.end only in 
a given classi-oom. It needs to be done with a sense of similar planning in other classrooms and 
district^'withih the state."^ 

The goals and goal-setting and competency-identffication activities -the Oregon Department of 
Education prescribes provide districts a common reference for the planning process. In goal-based 
planning, teachers must consider four goah' State Goals for Oregon Learners, district goals, program, 
goals, course goals. 

STATE GOALS ^answer the question; What does the Department of Education think'a student 
should get put of public schooling anywhere in Oregon"^ " 

DISTRICT GOALS answer the question: What do the- local community 'and its schools think a 
student ought to get out of local schooling and how is that to relate to State Goals? 

•PROGRAM GOALS answer the question: What do the local curriculum planners and home 
economics teachers think a student ought to get out of home economics and how is that to relate to 
District Goals? * . . 

COURSE GOALS answer the question: Whnt do the home economics teachers trnnk a, student 
ought to get out of Human Development S^, tlir r*:unily and liow is that to relate to Program Goals? 

8 

Where, then, does competency fit in go^il-ha^e^ planning?' 



It fits as a separate but related design. It is merely one of three grad^ijltion requirements, 
plan and evaluate instruction *by means oi GO kLS, goals local districts themselves write. 



Districts 
Districts 

assess whether students ge.t diplomas by means of COMPETENCY, CREDIT and ATTENDANCE, 
requirements locaf districts themselves //,v minlminus for. ' 



COMPETENCY in Oregon, as probably across the nation, means being capable, fit. For students, it 
means having demonstrated they can likely APPLY* outside school what they've already learned-in 
or out of school. A competency in Oregon is merely a local statement fixed a§ proofALL students* 
will likely be able (o do tomorrow outside school something the community has agreed is worth- 
doing. It is a local statement cdling for APPLYING %k>ills and information ACQUIRED froni 
probably several courses (not just one*) ... or from perhaps no courses at all. It is a locial statement 
ALL students must . demonstrate. If only SOME must-say, dnly those who take Hurnan 
Development & the Family-the statement is NOT a competency in Oregon. Wavers aside, ALL 
students must demonstrate'ALL competencies. 

Viewed^ then^ as two separate but related designs, goals and competencies may lopk like this: 



*To do otherwise may mean massive, record-keeping chores for questionably narrow or shallow competencies. 




For 



example, in home economics: 

STATE tOAUS FOR ORtCON LEARNERS 




• I he Icmi unit fool u uvciJ 4f Ihr rlriwnurv Ji-tfl m tifii ■ 



.1 iTiio/ «in« r rlrtitrni jr> t l^vw 



The system of •goals'-and competencies just described is designed to help the teacher and p/ogram 
specialist plan their own. home economics program. It promotes a framework for planning that may 
be shared by all those doing similar planning. It helps in planning for individual student goals and 
interests.' to be doiie within the limits of available resources. It should not be used to limit what is 
planned. Rather it should be used as y starting place.. 

^ - . . 

The next four sections of this guide unfold SUdf HiStf l) learning experiences as ways to realize 53 
SUGGESTED course goals, four SU(;(;i:S ri;D program |pals and one SUGGESTED district goal 
for HUMA.N DEVELOPMENT & Tli-E FAMILY. 



\6 
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..I. I 

li'.iOt it 



The student^ wjll \y- able 
fajiiily functioning. 



Glassrooni icaOjiei!> ^. . , i a. ^^i.>p UmJi ,,wKirmance indiqalorb 
these suggestions v.ontiwu Jl> altei^ing iLmh t.> reflect local concerns, chiu 
societal and envnonitjental i.>buc2> and m;w dii^ijovcries th^t, may infl m :e 
inforniatian and tccbnclogy ' 

V 

) 



XiESTED COURSE GOAL The student mil be able to describe universal functions of the farnily. 



LEARNING EXPERIENCES 



RESOURCES 



Working individually, deyelop a list of the functions the family performs (e.g.» provides physical care, meets 
emotional needs, socializes children). Using magazines, newspapers or art materials, create a poster or 
collage depicting these functions. Share collages, noting similarities in the functions all families perform. 

Look through a daily newspaper to locateyar tides which directly or indirectly describe the functions 
families perform. Share articles and summari^by developing a. composite list of functions fbr classroom 
display. 



125 



View one or more television programs depicting a family or families. As you watch, record functions you 
see the families perform. Share findings in a class discussio/i, noting similarities. Compare these with 
functions your own family may perform. ^ 

Imagine lie .1 .. 

Relationships dilft 

assume? How wouli . .ill 1 . , 

ideas in a class disciisdon t < iiil; 1 i, i.t 



Using a series of slides^ pici ,1. u ■ uu^ 'in 
class discussibn, identify tiic i>iniil. iMie: iii:>. . 
the family in each culture. Irollov' up y fv J 



,1 ; 



Invite d person or a panel y>{ guc&t: whu i.jv.. i , 
that culture. In a group »liscuj>sioh, identify : j 
culture and in the local culture. l£jid ly id^.i i , 
shared j^th those ftx^m oihei ciilturc^^ 

Working in. si^|ti^'grcjUipSs <c:>cdiv.it v^ii 1 ..^i 

baci^groui^ds 1^^*, Japahssc Aiuciican, Ciiicati.. 
discussion, identify conuiion t unctions y,i f<ilniiic:» 



) . I I \ . nil 
abi ui ^^iinc 



I 1 i.i 1 

2.1JI c ii 



I > 1 n till ill 

ij iufis 1 Ui 
I lis lial ci ti li 1 



I i. .. > It Jllci«.lli s,s>Kii lilct Mi ,il dli.tclClJOl (.LllU 

\\\.^^ I .it.v^c Am'C^rican). Shau. hndingSi. In a t:la 



As a classi, identify y^hat in., iiu^.jicn i.. l..,ll^^iu i.. < 1 1, > 1.. ii. x .... iJngei a^diutt^ dt 

respoiisibilitie^ placed on it socici) u g . a paiciii ut.n.u)i pu Ait ^.iiysi al «.,iu lui infant). Ingioupt. 
identify ways different cuuiitri.:i> aiici..pi t^^ alio via u tlic^c { robiuins. Shaic fnailiii^.^ u a «;latts disM,u&sion b> 
focusing on siinflarities uncovered. 

Aftei studying 01 dlac*iaalilg U.. h... .i, , . ^ L,,; ' • ' ' ' . . t. fc^ioAij*- .,MlUOc . 

four 10 develop cios5Word» ^vui.i tinvi • /< > i i. iiic li \> i^U^ \\^U\^u •^Uiiu \uiuli iitlaie lu the univcuai 
funcilOii5 of the family (e ^ uuiliiic i.ilu. hcilUj^.: . uic) (iuld :lliied judging eiitiies t^hould be 
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SUGGESTED COURSE GOAL The student will be able to summarize types of family organizational patterns 

in the U.S. and other countries. 



LEARNING EXPERIENCES RESOURCES 



Hold a class brainstorming session to develop a list oflypes of family organizational patterns (e,g„ nuclear, 7 
extended, sgcial, surrogate) and their internal structures (e,g„ married with Children, married without 211 
children, single parent). In small group study teams, investigate the characteristics of the identified patterns ' 151 
and structures. Share and compare findings in a class discussion. ^ 

Using magazine pictures or drawings, construct a bulletin board depicting family organizational patterns. 
Snapshots of class members and families might be placed under appropriate categories to aid in the 
illustration, ♦ 

Construct enough small signs naming various types of family organizational patterns found in the U,S, and 
other countries (e,g,, nuclear, exlu- so ii. !.it :1 " ) fir -vi^'e i]n< rl.ars member, jOrper''----- 
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SUGGESTED COURSE GOAL The student will be able to analyze family^nemb^ roles: ' 



LEARNING EXPERIENCES 



RESOURCES 



As a class, .identify words used to describe roles of family members (e.g., mother, father, sister, spouse). ^ 
Using classroom resources, find definitions for each word and compile ''(Jictionary of family roles/' 
Follow up by writing individual papers describing roles currently held in the faijiily and roles expected to 
be held ten years from now. , ^ ' . 

^Analyze your own family by listing the roles and responsibilities of each family member as you perceive 
them to be. Interview one adult member of your family to find out what roles and respons/ibilities he or she 
fe^ls each family member Has. Compare your list with the adult list, noting differences and similarities 
between perceptions. ^ 

ern. 
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SUGGESTED C»URSE GOAL 



The student will be able to assesi relationships between familf organizational 
patterns and family^ember roles. 



LEARNING EXPERIEN^CES 



RESdfjRCE^ 



Workiiig alone or in smal!_^ups, *ect a possible family situation from a list ('e.g., elderly persoi with 
invalid spouse; mother or fatHer^wDrking and infant; single parjp^ on welfare with preschool ch.idren; 
Aewly married couple both working). Cllfeose one adult and ideatify responsibiHties of each role, Foltow by 
discussing the range of responsibilities adyl.t* may assume in life an^ how roles and responsibiHties are often 
related to family organizational patterns. 

Collect magazine pictures that 'illustrate family interaction ^nd s^are them with the rest of the class. 
Analyze each to determine whether any family-role expectations Q^n be inferred and whether any evidencev^ ^ 
can be seen ot^'faftiily organizational influences , that have determined each role. While analyzing the) ^ 
pictures, identify kinds ':ri^'*? u/h*r»h nv^^h^ uri'ip if :,my> of the roles were to be misunderslrod or 
presumed. Follow by uJiidg raw- i k i\ i;l |5 j • « i e , s ' ;:c.iii 

familiar, * 

Working in groups in a kv. i IJit i tj> « : i u i . . ui^- it . i >.u , ,g h. a h.ywn m (, f 

(e.g., fneal prepaiaiioi. mcil Jc .nui. .-i. i)pimg n.; .5. dc-f 4^ nioiiso repai ^, vaicl n,iii. i«:r 

budgeting, bill ptiylng .U>\U.i ^ .aic) V rirkiny v\nh u Ky >,»iiicil<.a .iiii.ly, develop a coKu ^ukIc J 
indicating who pci.cpi. ic5|>.,iiiailii) t\>r eact lask I ^ >:ll..w t,u»th,ei, gifccn futhci. blue - 
siblings, pink yoiiugci -ibliiiifci.i tiiaiij; bo) ^ i "ip^ 
and tcL.tc (i, illlludc:) at>.>u( ^laJul xttil ai,J . ul« 

nichibci i^.Uj Knd dis. .»:.ai.>M \,) Klcuilltyini; u( llu. ails-aiiKa^i. , and disadvaiuagcs of li^ul t 

membci loic j j^ign.uioi.j 
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Survey several single pai;pnts in your community to determine the nature of each family rpember's roles, 
including tasks, they are expected to penorm by age ai^d sex. Compile findings by developing a chart 
depicting roles assumed according to the sex of the parent and the age and sex of the c^jildren in the family, 
Sumrnarize by relating findings to a discussion concerning the effect of ffirnily organizational patterns, qrj/ 
family-member roles. / 
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SUGGESTED COURSE GOAL The student will be able' to analyze tha role nf culture in family traditions an 
' , s interaction patterns. 



^ LEARNIN^ EXPFRIFW RS RESOURC 



Interview an ad^ilt member of yo)^ family '(e.g.. marent. gratidplu^Wr nunt. uncle) to discover cultui'al and 67 

ethnic background. Inquire about family traditions relnted to holidiJys. birthdays or other special events-. 

Share information -in a class discussion, identify s:imilar and different traditions of class member'^. 21 

Determine if similarities or differences cen be attributed to events in local history such as a particular 

religious or ethnic group getting together or a particular historic event. Follow by writing a brief p^agraph 

describing family traditions you would like\t^L) continue or change, and why. 

/ ' . 

Working in groups, investigate the lifestyles and social^ customs, of different cultures. Consider factors such 1 16 

as choice- of mate, courtship patterns^ -marriage traditions, age at marriage, divorce |<ractices. family 
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. ■ / 

Lx)Cdte poems, cartoons, pictures -or articles which illustrate or. describe various family traditiorv? and ' 
interaction patterns. Siare in class and categori^^ .according to the cultural groupC^ with which each is 
associated. UseVhat you leame(J^o develop one|oi.more gpn^rali^J^tion*: nJ:>*>ut the role culture plays in-^ 
determining family traditions and interaction patferm. ' 
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SUGGESTED €OURSE GOAL. The student will be able to, anaivze the interdependence pmong the family, 
/ ' community and society, ^ ' , * . 



LEARNING EXPERENCES RESOURCESl 

.- , Hf— ^ — . 



In a class round robin, ickntify ways .families interact with the ^Rer community (e,g„ depend on 
fire/police protection, depend on jobs provided by industry, provide .^Lir, pay taxe^). Working in groups, 
' use the ideas generated to develop a piature/word documentation k ne interdependence'which exists 
between family, community and society. If you wish, place d\KumentHnons in a class notebookjor use by 
other classes in your school. 

Arrange to attend a school board or city council meeting. While there, note decisions made that ijiaP/^ffect 
the family (e.g., school board decision to start -school earlier/laier in the year or earlier in the^my or a 
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Compile results m class,, noting .differences^and similarities between age groups. Identify aspects of social 

change illustrated and discuss their influence on marriage and family relationships. s 

View Future Shock. Discuss implications for families, communities and larger gi;;oups. Suggest ways to help 267 
indisdduals and families lessen stress caused by changes in technology. * • j 

Invite a person or panel of guests who are familiar with one or more foreign countries to discuss ways the 
-family depends on the community and 4he larger society in tho5e countries. Ask about ways the 
ij^^omxanity and^society affect the family in those countries too. Coryipare with the'situation in the U.S. 



lotingl^imilariti^ in the interdependenee among the family, cofrtt;punj4y a|;^d socfety. 
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SUGGESTED COURSE GOAL The. student mil be able to 



Evaluate changes in the family over the life cycle. 



UEARNING EXPERIENCES ' RESOURCE^ 



^ Work as a class to brainstorm changes that take place in the family over the life cycle (e.g., addition of a 126 
new baby, unemployment or employment of father/mother, move to a new neighborhood, retirement). 
Divfde then into groups and^levelop lists of the possible effects each of these changes might have on family 
-relationships and responsibilities. Share ideas in a class discussion. 

Find and bring to class' cartoOns or comics depicting families at various stages of the-f^mily life cycle. 
Divide class members and cartoons into groups (e.g., newly married pair; family with young children, with 
school age children, with t^anagers; **empty nest"; retired couple; and identify changes evident in each 
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SUGGESTED COQRSE GOAL The student will he able to analyse the roles and resjx^risihilitie^ n /-parents hi a- 

family. 



LEARMNG EXPERIENCES RESdURCES 



-t ^ ^ - ^ 

rh one large or several sitiall groups, brainstonn "wli^t parents do." Then divide the" timet i (in s into 356 
categories such as physical care, emcJtional support and financial responsibilities. Ask ycnir parents what 
they identify as their roles, As a. class, discuss various perceptions of tiie parental rote. Hnd by writing 
paragraphs beginning with 'The ided parent . • 

Invite a pjjnel of parents"to discuss what it's like to be parent, If possible, ask parenfs with children of 
varying ages>. You may wish to prepare questions regarding parlrital ^oles ;ind responsibilities to submit to * 
the panel beforehand. Sun'^marize new insights gained in a folloW'fip class drscussion. 

Identify differences'^m parental . t'li iii. . j : ,i i . , i ,i fa )ii 

ways a sin^e parent can cope wi , li i m :j ; i., ii . . / i , , : .1 ti o i ■ 
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SUGGESTED COURSE GOAL The-' student .will be able to suggest ways to establish and maintain gdod 

relationships with parents and oth'er significant adults., • 



LEARNING EXPERIENCES RESOURCES 



H6M « class round robin to identify common areas of concern and conflict between [parents and teenagers . 22 

(e.g., cfioice ofe^friends, clothing and hairstyles, money, privacy). Then, working in groups, attempt to ' ^ 21 

establish why these are sensitive issues for both parents aii'd teenagers. Follow by identifying factors whicb 1 1 

may influence parent and teenager relations in these areas (e.g., nge, coinniunication, interests). Shar^ideas , 143 

in a class discussion. ' . , 1^ 

^iew What Are Parents For. Anyway or Understand ing ^our Parents, Select an exiiniple of a time when ' 370\ 
you did not understJ^nd or Hi.«;:ipree^ with nn ucrion tnken hv.vour oarents. Write a short analysis of the 
situation from a par? it i |}( 
and summarize by di5i:u j \ ■ 

View How to Livt 'vii t V\\ .w \ 

pjoblein, revej^iag biiaic lej; ii . i k. . 

6y iUeniityiiig seveiai teciii^iCjU .. • 1 'u" . . ■! 

Woi I I.. 5it,uj^- I .1. . 1 .|) ilctli I . t I t ^ , I ' 

d lut3 ; ^roup >ii [ ollwv. ii, ,•..(!. i \ , t; I (I . . ' (■ 

iiialiildiii i\\bic 2^ooJ lel.iUMi: 111) > 1 i >ini > {" I ■ I i: m , i . . 1 l , <i, 
:>luJcnt5 .iilj patents 

Oiiiig HI i^aziiiic II. i , . . I ■ n . . I .1 , .1 .. . 

Wili\.lk Jiiuy (uOiUi .1. II . I I I 1 ; I t. . f . i . \ . ... I . _ n;.il.i I J . . u I . i I s ii i i i Iti ;> , .1 

tl) ptCj>dlC ,1 bllllcilll I) .ul i li i > i< 1 I . I 



j^diciiu f'ldJi: I ;ll^ia i\ . . . t.il,. .. 1 . i< .1 . .|. . li 1 . . ,11 .» 1 u j . .1 i il i. . ji)!j;.;Sl:i i. 

iiHiJiv/Vli.^ (he :,Ui,aU »i .i . I. Ill h ,>i>(L. ,,cm .Miiulcri i.. <1 i.ki wcta lit u v.l 

discussion 



11...1J , , > . ' » 

whci. ^lillJicii .in. SA. 4 1 . ...1 1 . Il , .1 I. . ..u i.» u . » . \\u J u j.nl [ 1 ii l( 

liiSl^l.i Suiiiiil 111/:: v,/int .i ... i.. i. M . j .J .i . . i , j .1 1 . i . to i i.i iitu ,nl 150, jii i ciri 1 1 )iiil - 
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iiiddi ' diid '^SlUdeAl I- ' • . Il . . M I 1-1 i .J .1 jii.iJ.iJllh: Wl * u; .iW.c * ...it. . 
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pai'<;ia agreed io u^c i.i lu j ■ 1 ^ • ' ■ " ' n,.ii l.^ 1. i ) r , ; n 1 uu m h 

V^»1J. • 1 b' , « . . . I . . • 

will I : hh'\;ic.,l i I.. • . .i • 



lllll>l..lt .01 . 11 

lU.). ltl>U<^ W ill I ^< I 



SUPGESTED COURSE (GOAL The student will be able to suggest wavs tn ranhlisli and maintain good 

relatioj^ships with siblings, ^ / ^ ^ ^ • 
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f 7 * LEARNING EXPERIENCFS: RESOURCES 

, ' 5^ ■ ^ , . 

Survey mernbers of your class or another cl'ass regarding common contacts withubroth&fs and sisters. * 
Tabi^a^ responses and a/idyzje them. What are common <onnicts? V^hat factory are involved in ^ibling 
rdationships? Suggest solutic(ns tfi^the fnost common conflicts. \ 

Working in small groups and using case studies involving sibling relationships, identify problems or conflicts. j3 1* 

•Dflbuss possible solutions to the problems. " ■ 31 

Viev/ Brothers, Sifters, l^eelin^^ and You TKV.a ^ :\ 1 : . : i i ccml 

thA4 you migh.t commonly expi ieHire \}\\\\ a brc h i( 1 a .1 . ,. « i . pijrsc 

^experiences and filmstrip 'ideas Ui ^ugg.est* fK.^Mblc §i Ki 1 .j i . . ' il i. e I i 1 : i.h.aiiiC( 

share cuntlicts aii|d get solutions, note tluoe :)..>Iut .>it^ \ i .:; 1 i 1 ii i;- V irj >l ::.r.cnt.xMi< 
%iore suggestions 

^inV'ilc a gue:>i ^pcakci ui ..1 ^ ,...11 i, 1 , 1 1.. >i. <.j\>..uu nil 

include (jaienU, ^iblin^;>. lul vvv . ^ ...^ . ^ ill 1 ..>,,.i I'l uk. ^juc^ ilunb ahead 

lime and suniniaii^,e answ .Tib ^ivwii ^ 

ill :>iuall gU>U(>a .*1 lli Jlv l,li. . l.i t.ij , 1 . 1 I , I ^ i,i 

all ^il i>r ail ^.>y families 1 >!• u.ii; .h,.i,.n) 1 1. 1,. ..i,d . o-'>) ■ dt i..l(/^;:> d 

di2.advantages of each siii.,iti(. 1 ivivit | . i . 1 moi. wl' il.t.c :i lUi. iit^ik.; lu ^iidre^di .; 

experiences. Summarise fiiidin^. ht u t.;ll> ^ u[; . i t. ii^:> n 

Divide llllw ^1044.13 Ui . t, 11. V |>...t( ,. ^ i. . t .. > ■ . 1 (; "-l^ «t>l i 

oldest, QfidJle, youngci>l) A- g..jiip ai:-..ni: tin j-ivu. 3 i l i dhad lu -:iu ii iK»:.tiuii. Sh;.r<5 

findings and follow by d4^i . >:>iiig die 1 i.ii: t>ii (h ..Jt t>Li) : in ^.it.l.it^ icl.iu. um.i^j^ 

U^c v^lajtol uOirt wl llhi.ii) >.i I 1 i li, ... ,i .1 .. ^ JU..1. i.K.i.. . i il.. ■ . .iii . uvA .. 

Follow by shufiiig ni.3(..,u,c:^ itS) «i lii.^<: il> k i- td ImjU ^mi :.jt iifig:> i.ui lit) \,iyi iVelin^^ .>i 

Jealousy can be iCi .>giki/!cJ uiul iu^^.:it . .cj .j .ci: 1.:. <.iin tui c Iw ivt.ul 01 gc . ^)V4:, te<.ijing:> . 1 Jealini..y 
SuHiiuaiue by vM'ilin^ u pu^>, I dc <.i ibin^ 1 lie 1 1 c<J ..i )<.,iK>i >> wi. le. itioiui i^j j v\ nh ^iLlin^s 
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/' - / . * LEARNING EXPERIENGES ' . ' RESOURCES 



' y\tyf Peege\^tibw Would You Likfi to Be dld?\ Gramp: A Man Ages and Dies\ When Parents Grow Old or 286 

Aging (i^Velop fe^Iinfes of empathy with elderly persons/Evaluate ycwir ability to empathize with elderly ,327 

^ people with^whom you-4iave, a jelationship. Suggest ways to dempHstrate greater empathy fpr -elderly 322 

•friends and faitiily^members. , • ' % 302 

. * ^ : • ■ ' : ' ' ■ ^. . ■ . ■ . . . ■ , 253 

Braipstdl^ni tHc ^dVarttages and. disadvantages of an extended or three-generation family by answering • 165 
questions such as . ^ V- ^ 

' ^ * ■ . ■ 

. ,Why mjght " each oT t'he tlifee generations hjfye both poshive and negative feelings about this living ' . ^ 
, ' anangement?-^t*=-- — r' }'^y^ - •.*'*. 
r\ • " • What changes might occur in ^ family if it were suddenly to include ^n older family member? • 
•/' Hpw would^that family cope with these changes^ . ' , 

' Discuss your responses as a class ojin small groups,- » 

^ Invite a pan d of senior citizen^Avho live in a variety of «ituations (e.g., their 0\yn home, a retirement 187 
compl?x^" fn an extendedjfamllf ) to tell about the.mselVes ind what it is like to be a senior citizen today. 
^* Students may wish ta prepare qu estio ns in advance regarding particolar concerns about **being old'* today. ♦188'' 
, Summarize Insigirts gained iih a fqllow-up clas^ discussion. V. '7 * ' 

"'l, ^ \ *' ■ ■ ' ■ * ' * I • - 

*• '/ •PfetCn^^'you axe 80 years old and are looking back on your life. Wliat h^ happened to you since your 
. '"^youth^^WjJiat is^iife like'Tor ypu^ow? What resources.are available-to you? Write a paper describing how it 
. ; '*feds to be 80-yfidrs old.,SRare'p^pers/noting difference? and similarities in nerceptians. 

'..Wor^irfg alpne, rank tfie following problems -.related to r.etfrement adjustment from tlie greatest to J east 88 
-prt>biema4ii:: • ' . ^. . . f " ' -V ^ 

" k byjredom . ' ' ""6. \ marital relationships 

' ; • .2. living arrangements , 7^ lonelingss *. 

3r^* feelings ofworthlessness '8. loss of work relationships ^ " ' 

• . ; 4. .health ■ ' 9-, ' death; b^reavemeht* 

;■ \ 5. finances and standard ohlvipg 10. legaJaffairs 

, . ♦..In. srnall 'groups, compare rankings mnd reach a consensus. Then, as a clJiss, reach a consensus on rankings. 
Compare class results with tljose given' in the pamphlet Ranking of Problems Related to Retirement 
Adjustment: ' " . ' y — " ^ 

1) 



healtfi ... ? 


"'6. 


living arrangements 


finances . ' 


7. 


boredom ^ > 
feelings of worthlessnq^s^ 


standard bf living 


8. 


maritpl relaticmships 


' / . 9/ 


loss of work relationships 


ionetinjcss- ' * 


10. 


legal affairs- 



- a. 

4. 

■ 5. 

, Tq simulate- .old age. work in small groups to assume impairments common 1o some older persons. 
SiiggestioflS for impairments and taslcs which illustrate them include t,he following; 

> . Impairment . . , ^ * Task ■ o . 

•• ■ - . . . , ■ 

1.* -^ight • . ^ ■ " 'read aloud a paragraph from an unfamiliar source 

7. * Hearing 2. reporr wIkU you hear when^s^ntences are read in a soft whisper 

3. Arthritis 3. ^ tie a shoe, peel an orange, button a shirt, sew on a button, or play a 

card game wearing mittens ... 
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5. Dental • 5. try to e^t a carmel or a raw apple without chewing 



6. Invalid 6. 



get to a rmging telephone by the third ring with shoes tied to^eU^er 



Compare difficulties and dlscuss^fecllngs as a class. ^ V ■ ^ ■■ . ' 

Invite the director oNan exteh4ed care facility tp discuss the physical and social needs and characteristics of ^ 
elderly persons. Find out about things such as the relationship between opportunitit?s for social contact and ' 
the health and ^ well-being of elderly persons-arid the activity and dietary needs of elderly persons. Use*what 
you learned tp develop a list of ways families can woric to meet the needs of their elderly; members. 

Arrlinige to vjsit an extended care facility , for a few hours. While there, malce mental notes about the 
physical setting, services provided (e.g., medical attention, food service) apd social interaction between the ^ 
residents^ In a follow-up Class discussion, determine whether all the needs of the residents were being met. 
Compare with, the extent \p which they could be met in a private home. Summarize by sharing feelings 
about the need for or desirability of livingj in an extended care facility. 

ViejV(;a film or filmstrip about com'munication and the elderly. Summarize techniques presented that can be * 286 
used to communicate effectively with elderly persons. Apply what you learned in future encounters with 
the elderly. Share results in a class discussiori^ ' . 
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LEARNING EXPERIENCES 



RESOURCES 



tmin^e a group of dimiirtoes, "blocks or buttons where class members cannot see therti. Describe the 
arrangement "an^, ask the- listeners to- arrange their dominoes, blocks or buttons according to directions. 
Students may riot^sk questions during the directions. -Compare results with Ihe original arrangement, and 
discuss what has happened. What frustrations were experienced by the students? by the j)erson describing 
the arrangement? Discuss. the relationsjiip between this experiment and daily communication. Identify Ways 
daily communication can ^!)e improyelcL \^ . 

Identify the* Components of effipctive. eommuriication Xcg., listening, talking-verbal, body lan- 
guage— nonverbal,- writing, xeading, feedback, clarification). Discuss strategfesjndividuals can us^to improve 
their owii skills and ways to help others improve their skills. Keep a diary or log for a specified time (e.g., 
one or two days, a Week) and record successful efforts.at communication asAvell as unsuccessful efforts. As 
a foUow-up, select ojie example of poor communication and identify Ways to improve the communication 
should the same situation arise again. . r. ' s> 

Using availabJe resources, identify five steps for resolving marital conflict (e.g., establish the issue, stick to 
the issue, understand each other, regard other's feelings, cqmpromise). Share identified steps and rationales 
for using thern.. Select the five you feel would be most effective. Summarize by discussing or explaining in ' 
writing how the steps chosen might be used to re.solve a hypothetical problem. 

* f 

Using magazines and newspapers, collect several pictures or cartoons illustrating body language (e.g.,* 
crossed arms^introversion'; standing over a seatecj person -doxninane€7si>bmission; speaking With head .and 
eyes lowered— shyness). Working in groups, write captions for the pictures which express the messages you 
feel are conveyed. Then, using ffrinted resources or resource persons in ybur^ommunity, compare your 
messages with those that would be conveyed in one or more other cultures. Share findings by discussing the 
role culture plays in determining the nature and characteristics of human interaction^ and the pitfalls that 

Sight result from relying solely on body language as cues in human interaction, 
loose a partner and a topic fcJr communication. Try to share information under the following 
circumstances: ^ . 



145 
278 
376 



143 
144 
177 
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Standing across the room from each other. ^ 
One partner-standing on a chair and the other on the floor. 

Both partners standing on the floor facing the same direction with one in front of the^ther. 

Sitting and facing each other with one not using any facial expressions. 

Sitting and facing each other with one not looking the other in the eye. . 

With one partner continually interrupting the other. , 

With one partner reacting negatively to everything the other says. 

Afterward^ as a claiss,. discuss the feelings that' resulted in each' communication situation. Use what you 
learned to develop a list of basic rules for effective communication (e.g., talk at a close distance, talk at eye 
level, fade each other, use facial expressions; make eye contact, wait your turn to speak, be positive). 

ten to a taped listening exercise or carry out a listening exercise in groups of five as follows: One student 
'whispers a story to another student while three students wait on the other side dfthe room. The student 
who has heard the story whispers it t*o another, who in turn repeats it to another and so on. The final 
student then repeats the sfory out loud. Compare the beginning story with the final veVsion, noting any 
differences between them. Using the exercises as a basis for discussion, identify listfening techniques thai 
might be used to improve communication. Repeat the , exercise using the suggestions and note 
improvements. 

\J ■ 

With another student as. a partner, give a brief talk about a subject, that interests you. When you are 
finished, "ask that person to paraphrase what you have just said and apswer any questions which rcsuli. 
Share your experience with your classmates. Summarize by discussing ways paraphrasing might be used to 
improve the communication process. ' 



376 
113 
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working in pairs, carry out the foilbwing activity: One student is given a highly dramatic message to convey 177 . 

to . the oth^r (e,g!, report of an auto accident, birth of a child, notige of sv^eepstakes v^inning). He or she 
may only use Jjgibbefish" for language but may use varying voice levels and body movements to convey 
feeling. The receiving student is to attempt to clarify the message as it isbeing delivered. Share results as a 
class and summarize by discussing the many ways messages are sant other than via the sppken'word. 

, Working in groups, develdp a list of situations you experienced or observed pf misunderstood in which poor 
communication resultetj^'in lost time,4inconvenience, arguments and other misfortunes. Share jists and 
suggest cornmunication- techniques which may have prevented the misunderstandings. Select one or more .' 

^ techiliques'to use in future family communication. 

Keep a diary of communication in your home for one or two days, faking special note of words and * 
phrases, Riming and tones of voice "which resulted in positive and negative fedings and reactions. Use 
insights gained to suggest several strategies which can be used to promote effective family communication. 





LEAFMiNG EXPERIENCES RESOURCES ( 



Working alone, identify several personal goals (^Sc., finish school, make the varsity team, learn tb drive) and 25 

» scverS family. goals (e.g., save for a vacation, pu) in a garden). In small groups, share and record, personal ^ \ 36 
' and family goals. FolldlW by developing a class poster depicting individual and family go^s. Note similarities 59 , 

and differences between them. For each difference, identify possible conHicts which may occur. Summarize 338 
' .by suggesting ways such cqjiflicts might be prevented, minimized or resolved. . ^''''^ ^ 

Investigate the use of a family council to facilitate family problem solving and decisipn making. Then, 
working in family -council grouos of 4-5, develop a solution to a given pase study. Summarize by discussing , 
the advantages and, disadvantag^f the family council for solving problems and achieving mutual goals. 

* ' Bold a class brainstorming session to develop two lists related to family harmony titled "Things that Make 
Ufe Pleasant at Home" and "Things that Make Life Difficult at Home." Select those items on each list for 
which you are responsible ^nd write a short essay describing your contribution. Share essays in class. 
Follow by developing strategies for increasing the number of items on the "pleasant" side and decceasing 
those on the "difficult" side. 

Develop a questionnaire about. factors ,which do and do not contribute to family harmony (e.g., desirable 
and undesirable behavior/practices on the part of parents, children and other relatives). Distribute to a cross 
section of yourjocal community and tally results. Follow up with a class discussion centered around ways 
to improve faiffuy harmony. 

Survey severaf families in your community to determine the extent to which family members assume two 
^ ' or more roles (e.g., father changing diapers, mother working, children doing laundry). Compile survey 

results-in cfass and discuss the contributions multiple roles can make to harmonious family relationships. r 

• ■ ' ( 

Invite a family counselor to discuss problems families have in cooperating on the achievement of mutual ^ 

goals. Ask the person to describe instances in which actual family goals were and were not achieved and ^ ^ ' 

* explain why. Summarize insights gained in a follow-up class discussion. ' 

„ View a television program or read a novel or short story about a family that worked to attain one or more. 

. mutual goals. Note specific steps taken arid the success of each. Share observations in a class discussion. ^ , 
» Summarize by identifying strategies you might be able to apply in your own family situation. ^ 

View Problems in Human Relations: Resolving Personal Conflicts. Start a journal and, for an extended 379 
period of 'time (e.g.; ,one month or longer),, record all effortg^you make to maintain and improve family - 
harmony and cooperation, including* the resuits/ of thx^se, efforts. Try to record both satisfaotions and, ;,v>-^. 
fmstratiohs and include an analysis of Kow you might improye^ypUr^reifJ\nl^^^ y^:6m^; f /a: \ 

' ^ personal motiv^ you^ feelings and the feelings ^f 6thers' in tlj-- oA^sit,^..*T^vr<itt.^^nmsil as « fffiiHc fof:^': /^A^^vv 
continued efforts to maintain .family harmony-arid cooperation. 

. ' ' Talk with members of your family to idientify one goal a 

developing a plan (short- or long-range, depending on the goal) for achieving 
member can take. Ask your family to review .the plan and suggest* modifications. 

plan: ' ' " C^^^^Sfi 

. After learning about ways . families can share and cooperate to achieve mutual goals, work in groiips. to: 
develop a game which would require knowledge of these ways to win (e.g., monopoly-like board, roll dice, 
answer questions on cards to moVe indicated number of spaces). Trade games between groups and play 
them a^a unit review. - . 
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disease, death) which occur in families and ways of coping with them. 
' * 



LEARNING EXPERIENCES RESOURCES 



^ • As a class, identify special problems that may occur in families. Use of headings **criais situations" (e.g., 
accidents, divorce, death) and **dis*organizing situations" (e.g., moving, changing jobs) may serve to clarify 
thinking. Divide into small groups to investigate, the nature of each of these problems, including 
. contributing factors and impacts they may have. Share findings in a class discussion. 

View Not Together Now: End of a Marriage or // Has Nothing to Do with You. Summarize the/problems 283 
associated with divorce from the perspective of all persons involved (e.g., husband, wife, children, relatives, 272 
friends). 

^ Locate aijd read magazine articHs and case studies about divorce. Analyze each and develop a chart listing 1 15 

final reasons for the divorce, facjors Nvhich contributed along'the'way and problems faced by the persons 
involved. Share charts in a class' discussion, noting similarities and differences among cases. As a fpUow-up, 
invite a marriage counselor to share .further information about the nature of divorce. Compare 'vJ^ith 
previous learnings, 
i 

. Take a field trip to a domestic relations court on a day when the cases heard will relate tp divorce. Arrange 
to -have a- judge or attorney explain the procedures and"problems associated with sejrtration and divorce 
from a legal standpoint. 

•» ' * ' 

\ Interview one more divorced persons you know to learn about the types of adjustments that need to be 199 
niade after divorce (e.g., managing finances, renewing confidence, overcoming isolation) and determine 192 
ways of successfully making them. Share findings in a class discussion. 

Invite a Representative of your local mental health clinic to discuss kinds of common mental health 
I problems and ways to recognize them. Distinguish between mental health and physical health. Follow by 

" identifying steps which can be taken to prevent, minimize or cope with mental health problems. 

Invite one or mtr/e parents with a mentally retarded child to discuss the special challenges faced by the 23 
family and ways they have been- met. Summarize insights gained in a follow-up class discussion. 

AS a class, select a special problem' teenagers may have^ which may affect the entire family* (e.g., teenage 
alcoholism, unplanned pregnancy, disease, school dropout). Investigate the nature of the problem through, 
perhaps, reading and interviews. Invito guest speakers knowledgeablein the area to share their perspectives. 
* TheD, as a class or in sn;^all groups, draft a proposal to help solve or alleviate the problem. Identify resources 
needed to carry out the proposal. . ' • • 

niore senior citizens who may be widows or widovl'ers to sl^re their experiences wit^th 
class. Summarize main points covered, paying particular attention to the cMllenges of being single again i 
. '.'(lie retirement years. 



the 

in 



i ■ " - 

View Death and Dying: Closing the Circle. Write a paper that describes the closest experience you have had 316 

with death, the feelings you experienced at the time, and your ideas about the meaning of death- Share 

papei^ in class and use new insights gained to develop one or more generalizations about the nature of * 200 

death. 

>.. 

• Invite an atton^ey to discuss the provisions of state and federal laws related to, death (e.g., pi'operty accrual, 
burial regulations). Summarize main points presented in a rdview discussion. 

View Living with Dying. Write a brief paragraph titled **What If Died." Describe coping strategies 339 

that would enable 70U to face this situation in a constructive manner. Share ideas in a class discussion, 

Vievy Dealing with Stress, in a large group ses^on, list possible reactions to several stressful situations which 3 1 5 

may occur in families (e.g., death of father-withdrawal, increased activity, assumption of new roles).' 
Determine whether each reaction is likely to have a po^ive or negative effect on relieving the stress. As a 14 
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folloW-up, divide into groups to identify effective, step-by-step strategies that miglt^e used to handle stress 
(p-g-» types of relaxation, commvnicationjj. Share ideas and discuss possible stepVijeople could take to 
d^elop these skills. / 

* ^' 7 . - : ■ 

View Changes, Draw upon what you learned and your personal experiences to develop a list of positive 
opportunities that could appear as the result of a crisis situation (e.g., growing as a person, helping others, 
finding new friends, discovering hidden strengths). Follow by discussing ways positive thinking can help one 
cope with or minimize problems which may occur during one's life. 
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auvvvEoicLT uiiunoE uuav ' i siuacm win oe aoie w aescnoe commumiy resources available to neip 
' families achieve goals and seek solutions to problems. 




As*a class, identify categories of family concerns that may occur jn a variety of different. families (e.g., ' ^160 

physical health, mental health, economics and finances, shelter/housing,^ and family planning). In small 

groups of four or five students, with each group taking responsibility for one concern and using a local 

phone book or community directory as resources, identify community resources that are available to help 

families solve problems and achieve goals. Share findings and compose a class list of resources. Duplicate, if 

desired, to distribute to interested persons. As a follow-up, identify needed services not available to families 

in your area. Develop suggestions for ways the community might work together to establish & needed 

service foirTajiifli^s aiid forward to appropriate person^ 



Using the famiijr^life cycle- as'^ basis, divide into groups according to various family stages. Identify five or 
more problems relatecl to each stage and investigate community resources designed to assist with them. 
Share findings in a class discussidn. . ' ' 

Look through newspapers to locate articles describing resources ^ail^ble to families in*your community. 
S6iX articles ^cording to the specific services provided. Share information gained by preparing a bulletin 
-board-or collage for-school-OT classroom display.. 

Iriterview teachers in your school or adults in your community to find out about co^imunity resources th 
have used in an attempt to solve problems or achieve goals. Select one resource mentioned and write a shorl 
paper describing its services and advantages and disadvantages. It may be necessary, in some cases, to do 
sojne further investigation after selection of a resource. Share papers in a class discussion noting differences 
and similarities between evaluations of the same resources. ^ . ' 

Ask a representative of United Way to discuss the purpose and principles of the organization as well as how - 
it functions. Find out about ways community members can assist with United Way efforts, if they so desire. 



Invite a representative from your community's volunteer bureau or a similar group to tell about services 
provided for Amines in the community. If your area does not have a centralized agency, contact several 
represeritative agencies^ for a panel of speakers. Identify services available.^nd ways students might become 
involved. * 

" Investigate the concept of lifelong learning. Define the term and identify the implications for families. 
Investigate opportunities available to family members for lifelong learning. Discover what youi:.^mm unity 
college, community school or Education Service District provides. ' 

Ask a representative of a consumer credit counseling bureau to discuss the services offered to families with 
financial problems. Summarize services provided in a foilow-up clSss discussion. 

^.Develop and use a questionnaire related to financial services provided by local banks or lending institutions 
(e.g., credit bureaus, finance companies). Summarize findings by comparing services provided. Follow by 
developing a pamphlet to aid persons who need financial assistance in reaching their goals. . ^ 

After investigating community resources available to help families solve problems anS achieve goals, play 
"resource roulette/' The game proceeds as follows: Class divides into two groups. The first member of 
group one spins the pointer on a roulette wheel, which has sections identifying common family probleifis 
and goals. To gain points, the. team member must name one community resource available to families to 
help solve the problem or achieve the goals. If a resource is not named, tfie other team gets a try! The game 
."^'^proceeds with ^eams alternating spins of the wh^'^-' nrui naming resources until a predetermined number of 
points is earned. 
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SUGGESTED 
PROGRAM GOAL 



The student will be able to relate knowledge of adult roles to self and readiness to 
assume them. ' 



Qassroom teachers should develop their own performance indicators related to 
these suggestions, continually altering them to reflect ''local concerns, changing 
societal and environi'hental issues, and new discoveries -that may influence 
information and technology.: * • 



SUGGESTED- CX)URSE GOAL The student will be able to describe the physical, social \and emotional 
„ * . development of adolescents and adults throughout life. - 



LEARNING EXPERIENCES' RESOURCES 

r 



View a film or filmstrip about the physical changes that occur, during adolescence. Submit questions yW^ 295 
may haee to a class question box. Invite a nuise, a counselor or physician to discuss the questions with the 304' 
class. 

« 

After viewing films or filmstrips depicting the physical, social and emotional changes which occur'during 
adolescence, investigate the social history of adolescence in different cultures. Share findings. In a class 
discussion, identify reasoils for stress ^hich often occurs during this stage of life and explore how it affects 
interpeisonal relatiohships indifferent cultures. 

Use classroom and library resources to locate definitioiTij^ the term "developmental task." Share findings 
^ and discuss the relatiibnships >yhich exist between developmental tasks, human needs, and the social and 
emotional'changes which ocqur during adolesoCftce and later life stages. 

♦ 

Compare and contrast the development^ stages of the human life ^cle as described by Erik Erickson and 26 
the family life cycle described by Evelyn Duvall. Prepare charts or diagrams of each to facilitate 
comparison. Explain how these theories contribute to our understanding of how individuals arid families 
continue to grow and deVelop throughout life. 

Working in small groups, select a life stage and investigate the physical, social and emotional changes 
associated with it Compare findings and determine which changes affect primarily the individual and which 
affect Other jnembers of the family unit as well (e.g., parents, grandparents, siblings, children). Discuss the 
social and emotional behavior and problems characteristic of each stage, including their effect on other 
family members. Summarize" by suggesting possible ways conflicts or stresses associated with each stage 
might be minimized, ^nd share with entire class. , , ' \ 

« ' 

As a class, divide into five groups representing the developmental stages of life beginning with adolescence 
(12-19 yrs; 20-29 yrs; 30-49; 50-65; 66 and over). Complete one or more .of the following activities. • > 
Summarize by developing a chart ill^ating the social and emotional changes which occur during 
adolescence and later life stages. 

1 . Organize skits depicting the positive and negative aspects of each life stage. Examples 
;f . mightiihtlude: 

12-19 years. Much social activity but some .difficulty accepting adult authority. 
'20-29 years. Pleasure of choosing own career and lifestyle but economic * 
difficulties in the beginning. * 

30-49 years. Easing of financial bujdens but difficui-ty rping c^dren through 
. . developmental stsAges. . . ' f ' • . ' 

50-65 years. Enjoyment of grandchildren and increased freedom but difficulty 
adjusting to changes in family structure. 
\ 66 on. Ease of retirement butdifficulty using up extra leisure time. 

2. Invite a^anel of guest speakers to discuss the positive and negative aspects of each 
stage. ' , , . 

3. Interview several persons in each life stage .about the positive and negative aspects of 
their lives. • 

Using available resources exanline what is meant by the term "aging." Determine what physical, social and 
emotional changes talce place in the aging process and ways of coping with the aging protess. Select one 
issue related to'aging-to examine in-depth. Work individually or in small groups and share findings with the 
wnole cUss. Summarize by identifying positive strategies to help individuals age gracefully. 

Bramj^^ri a list of common adult crises (e.g., divorce, accident, premature death of spouse, loss of job). 
Jhiscov^'what community resources are available to help individuals and families cope with -these crises and 
follow by developing several strategies for dealing with each. 
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Compose a story abou.t what you will be like in 20 years and 'in 40 years. Examine your overall 
development and your relationships with other people. What do you- hope to accomplish and why? Iif a 
group, discuss whatimpact self-expectations have on the actual courses of lives. ^ 

Invite a guest speaker to tell about opportunities for adult education in your community. Examine the 
rationale . for adult education, and Telate it to the concept 'of the "lifelong learner." Summarize by 
discussing reasons why adults need or want education after age 30. 
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SUGGESTED COURSE GOAL 



The student will be able to describe the ways in which personality and 
self-concept develop and change throughout life. 



LEARNING EXPERIENCES . RESOURCES 



ERIC 



View Johnny Lingo. As a class, by citing examples illustrated in the film, explore ways in which 274^ 
self-concept'can develop and change. 
f ■ ' ' ■ '' • . 

Use available resources to find definitipns of the terms self-concept and personality. Then, working in 
groups, draw on butcher paper around one classmate. Inside the drawn figure, list hereditary factors that 
•' may' influence the development of self-concept (e.g., health, body characteristics). Outside the figure, list 
envirorunental factors which may be involved in forming one'-s self-concept (e.g., successes/failures, school, 
friends), Repeat for the development of personality. Follow by constructing a bulletin board Illustrating the 
nature of self-concept and personality knd the factors which may inflpence their development: 

• . . »»'• 

A. View one or more films, filmstrips, or slide series dealing with the nature and formation of self-concept and 266 
personality. Use what you learned to write a short essay describing the factors or forces which may 291 
influence the development of self-concept and personality. 375 * 

} , . . 290 

Using^ large sheiet of pSper, draw a picture name tag which describes (e.g., hobbies, interests, likes, 

activities, future plans) or construct a poster, collage or coat of arms that expresses an image of **ypu." 
^ S^are name tags, posters, collages or coats of aims. Discuss how personality and self-concept develpp and 
change^ 

Construct a "truth book" about yourself by locating poems, collecting pictures and writing about activities 
and thoughts that describe your personality and self-concept. Analyze your collection by identifying 
specific factors that may have influenced the development of your, personality and self-concept. 

Using a 12'^^ x i8" sheet of paper, draw a picture of yourself and put yQur name on the back. Do as 
' complete a job as possible and do not show the pictures to others in class. Put the names of all class 
members in a hat. Select the name of another student and draw a picture of her or him, putting her or his 
name on the back. Afterwards, s.cramble the pictures and see if you can match your self- portrait with the 
portrait done by someone else. As a group, discuss why we may not view ourselves as others view us, how 
appearance influences personality and vice versa, and the difficulty of transferring aspects of personality to 
^ , paper. Also, examine the impact that self-concept has on how we visualize ourselves. " - 

Brainstorip a list of changes or happenings which may alter an adolescent's self-concept (e.g., getting braces 
on or off, increase in bust size, new haircut, election to rally or other school office, par.ticjpatibn on varsity 
athletic team) and disduss whethef the change is 'Veal,'' "imagined,"'or both. Dev&op sftat«giifes for copihg. 
with these changes in self and others. Discuss why adolescents may be especially prone to'overteact tb such 
changes. 

Working in ^oups and' using available resources, investigate various aspects of personality development 378 
(e.g., trusty autonomy, initiative, acco'mplistiment,Xidentity, intimacy). Find pictures which illustrate each 
aspect of personality development discovered. Construct a bulletin board showing how these aspects relate 108 
to needs and developmental tasks in different stages of life. Finish by discussing how aspects of personality 
may be developmentally linked and bow and why personality changes occur throughout life. 

Investigate what'happens to the self-concept and personality of adults or teenagers who are handicapped or 
disfigured as a result of an accident or disease. In small groups, examine the plight of mastectonlV patients, 
amputees, or paraplegics faced with changes and limitations brought on by accident or disease. Invite a 
representative of a vocational rehabilitation or other organization which helps people cope with such situa- 
tions (e.g.. Reach to Recovery -American Canl^i/Society) to describe available resources as well as the roles 
self-concept, personality and attitude play in reo^iperation. 

Review A. H. Maslow's hierarchy of rleeds (Motivation and Personality, Jnd Edition, New York: Harper & 276 
Row, 1970) and identify the needs which must be met before self-actualization can occur. View one or 
more films which depict self-actualized people. Afterward, list characteristics the persons possessed and 251 
relate these to their self-concepts and personalities. Summarize by discussing the role both self-concept and 
personality play in reaching self-actualization. 
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SUGGESTED COURSE GOAL The student mllpe able to describe the impact of self-concept and personality 

on relationships with others. 

^* \'''. ' ' * 



L£ARNING EXPEI^IeNCES ' > ^ , RESOURCES 

— ' ' — * ^ ' 



4 



Locate several poems which illustrate positive or negative self-concepts. After reading, and^working in small 
groups, Identify Several specific ways self^concepts can afi^ct people's relationships with others^^Share ideas , 
in a group discussion. , ' 

Read jone or more excerpts from a book about transactional an^ysis. Use the transactional seif-concepts 
•Tm OK, you're OK; I'm OK, youVe not OK; I'm not OK, you're OK; I'm not OK, you're not OK" to 13 ^ 

dj^cuss the fbllowihg questions: . ' 

Whit behavior migfit be expected from each of the four self-concept types? 

Is an individual always the same or is it possible to have different attitudes atMifferent times? If so", 
why? 

Which self-concept type aVe you likely to want to spend the rnost time with? Why? 

Summarize by developing a generalization abbut the role self-concept plays in interpersonal relationships. 

Using' newspaper articles, identify personal and social problems (e.g., child abiise, suicides, drug abuse) 
which may be related to the lack of* positive self-concept. Share findings in a class discussion by pointing 
out specific wAys poor self-concept may adversely affect interpersonal relationships (e.g., the relationship 
between an adult's self-concept and the formation of a child's self-concept). ^ 

Select several situations commonly faced in daily living. Divide into small groups with different situations. 
Discuss these situations, suggesting what happens if a.person has a negaVive self-concept and then suggesting 
what occurs with a positive self-concept. Discuss the differei;»ces which re^lt in relationships with others as 
<( result of self-concept differences. 

Invite a representative of your local mental health clinic or family counseling center to describe the role 
self-concept plays in positive mental health and in positive family relationships. Discuss^he value of a 
positive self-concept and ways to maintain a positive self-concept in relationships with/others. Identify 
problems that a family may face if one or more members lack positive self-concepts. • 

Using a variety of resources, define tHe term "personality.'' Write a description of^your personality, 
analyzing what you perceive as your strengths, and w'eaknesses. Keep a journal of your interactions with ^ ^ 
others for a day or a week. Then examine your journal for evidence of the im'pact of ysjxur personality on 
your. relationship with others. Write a summary of what you have- discovered abou"l yourkelf Ulro ugh this 
experience. » * ' . "* " . ' ' ' \ 

View. Your Personality: The You Others Know or Personality: Roles "Yod^Play. List qualities commonly 374 
thought of.as personality traits under two columns labeled "strengths" and "weaknesses." Determirie the 
impact each strength and weakness may have on relationships with others. Use what yoU learned to develop 349 
a generalization about the impact personality can have on interpersonal relationships. 

'View Why Am I Afra^0o Tell You Who I Am? List the various personality types illustrated. Write 373 
descriptions of people you know who seem to fit these personality t^pes, using no names. Share - V 
•jT^escriptions and discuss in relation to how personality affects relationships with others. 

Make a resolution to say only positive things to other people for one day. Observe what changes occur in 
your relationships with others. Discuss your observations in class. Can any or all aspects of personality be 
changed as easily? Why or why not? What happens to others when you change? 

\ ^ . 

Using the daily or Sunday comics, collect examples of the impact of personality and self-concept on 
relationships with others. Which comic characters seem to have positive self-concepts and relationships with 
others? Are poor interpersonal relationships always a result of a low self-concept or negative personality 
trait? Why or why not? 



SUGGESTEP^ COimSE .GOAL The student mil be able to suggest strategies for developir^ and maintaining a 
\ positive self-concept and personality. 



LEARNING EXPERIENCES RESOURCES 



Read one or more articles or books on the subject of self-concept. Explain why many professionals and 
authors mainftain that it is essei\.tial to Ijke yourself before others' can really like you. Develop a list of 
personal strategies for learning to "like" yourself better. In a discussion, share your strategies with each 
• oth^r. - , , 

Investigate strategies for developing a positive self-concept by reading or by viewing films and filmstrips. ^ 380 
~ Share findings in a class discussion. As a follow-up, set goals and work \o improve your own self-concept. 
Areas you might like to work oil include: improving education, appearance, work or leisure activities; 24 
dev^oping an accurate assessment of your strengths and weaknesses; maintaining a positive attitude and 
keeping company with others who th'ink positively; developing more effective-strategies for carrying out 
school or work' activities; or getting along vidth friends, parents or siblings. Evaluate your progress at regular 
intervals. 
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Jnyestigate th^ effectiveness of the WIN strategysfor developing and fnaintaining a positive self-coneept-by - 
recording three of yoflr 6wn WINs every day for five^days. (WINs are good things that happen ^to people**" 
every day, such as: "I received a ggod grade on a Igst"; '*I got my homework finished early*';'"I helped 
prepare dinner, and Dan said yK was good"; "Jim smiled^at me when I passed him in the hall"; "1 got ^o play 
the whole first quarter in the game yesterday.") Share WINs in a'class 'discussion. Follow by developing one 
or more" generaUzations about the relatiorfship between recognizing WINs -in self and others iid the 
d|j^elopment and maintenance of positive ^If-concepts. 

Review the Cycle of Human Love (feelings of acceptance) and the Cycle of Human Rejection in resource 93 
93. Hold a class round, robin to develop a list of suggestions for ways one can promote feelings of 
acCe^^tance and minimize those of rejecfton in self and others. ' 



Read "My Declaration of Self Esteem." from Peoplemaking . Develop your own "Declaration of Self 225 
Esteem*" using insights gained from the reafding. If you wish, share "declarations" in a class discussion. 

- •* ' " t • 

As a class, brainstorm aspects of personality that migiit be considered negative rather than positive. In a ^ * , 

round rob^ui, give suggestions for ways persons might minimize these negative aspects of personality. Follow 
by confidentially listing the ten rnajor strengths and .ten major weaknesses of your own personality. 
Analyze each and write a short, confidential paper" d esc fib ing strategies you could take to eliminate "one or 
mox,t of the identified weaknesses. . ^ . i . < . 

L ^ • ^ • V 

ypn^ide mto groups representing various age groups (e.g., 2-5, 7-1 1, 12-17, 18-25, 2545, 45-65, over 65). 
'For each age group, brainstorm aspects of physical, social and emotional development unique to that stage. 
Identify ways that devejopment may threaten positive self-concepts, then suggest strategies for fbste?ing 
positive self-concepts. Share in a large group round robin. Compare and contrast strategies appropriate for 
each age group. 

Ask a preg;ho61 teacher to talk about strategies for fostering positive self-concepts in preschoolers. If 
possible, observe a preschool situation and note how ^;uch techniques are used. Discuss how these 
techniques might be used in the home with preschoolers. 

Invite a representative of a nursing home and a representative of a senior center to discuss the value of 
positive self-concepts for seniors. Ask them to share strategies for maintaining or reestablishing positive 
self-concepts. Find out if any particular constraints may hinder the maintenance of a positive self-concept, 
including personality changes which may result from the aging process. Summarize ideas presented in a 
follow-up class discussion. 

•Explore the possible correlation between poor self-concept and suicide. Read one or more current articles 
or books on the subject. Ask a psychologist or other mental health professional to answer questions about 
the causes and prevention of suicide. Summarize new learnings in a class discussion. 
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lEStED COURSE GOAL The student will be a^le to describe the nature of^lues. goals and philosophies 

of life and their significance in human interaction. 



LEARNING EXPERIENCES 



RESOURCES 



Use one or more dictionaries to .find definitions of thp terms 'Values/' **goals'' and "philosophies of life/' 
Share in a class discussion. Then, working in groups, use what you learnjd to write gro,up definitions of the 
terms. Follow by writing personal definitions. ' ^ 

Draw sketdhes^ paste mag^ pictures or make a list, of four or five pf your most v^ued possesions on 
one piece of paper. On another piece of paper divided in thirds, illustrate four or five possessions most 
valued by your family, four pl^e most valued by your friends, and four or five most valued by members 
of your community. In a large groifp discussion, compare sets of values, noting differences and similarities. 
Summarize by suggesting' ways in whkh the values of others influence personal value choices. Finish the 
following incomplete sentences: 

By next Wih 1 v"?"''^ ^'V^^ tr H"*' Kfl<«o.\«^ i 
Before Tm thurtj' 1 . «.( g 
Before 1 di I hope . . nc ;d 

Share cornplcteid acnu :.ib h. ^'^^ < i ' 

goals discovered by iplcUii^ th< » 

Read a novel oi m.^^ ,4(,w >t a 

descrlbkig thai pcison'j p»ob..ulc ijUnu i. >h . . . i u - 

kinds of factors ;^ai lUdKe vip a p&.2>oi/a {. il.i , h 

Using available i^i.tii^ n., ... u. . ^ . , i . ' 

Identify mottob of ncart y sluice taiiici la i . , . i 

in5tittitions.*'Con»pii .J and cwiUtuai ^lic va.u.a ^i,ul.. .. u\ A < 
nieanyigs *and iiiip|iv.u(KMiu of ihc uutioa ll> !« ^ nii ^ .i i . 
y OUT values OP philosophy 6fliu ii.uic moaut ii a 4j >i \ 
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Working in*gioup:> aclect a ... .) .A pii.K. 

Buddhism, Sociali^iin, De»i» >< ivu ) ) Dcicjiut^i ; niu iniiucnc; U i ^siaud jji 
findings and sunu.uaiixc ihc itidU .i..>liij 



1^ < . .1 I 10. .J 1 

fid I 111 . I xM .i S 

1 I liiiiii} wi i(..fl( 
a, 4 djispiayi in&m 

1 iiii^iiuiiii /j Juddi 
t. A(;h philos< iphy Sh 



put into practice, i.ad u iigr».ri..tin i.i oii hi .jmii i, Uiii*Ji >» UokUi^y ih j pcrJ*on(a) i iuiiMi »o 
philosophical viewpoin .md ilicii j^ait ic 4k. cs, auA {c ^ ^ihaiidi mid passive reslauncc, Ad*. 
Hitler and tht Na^is. Hiuriet Ucc^.h. i Siowc nkd di, liuuh jfsljvciy) 
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Pl5$lcnd you ai*. -^^ ) -"»a M .» , 

groups^ etfliil>ai4 tfu so vdl«ic.a »d ^ . 1. 
and 65 years oiJ Suininuii* t l>/ <i ,j > n 

contribute to value and goal v./i..n|^. ^ on .^i Uhm; 

Make a lia4 ol vaiii^b iiiai i.. i i.. i i 
identify pdii& .>t vail. ;a ll, ki lUii ^. niii. |( ^ 
parents l»^llov\' pci;ia; ^ii.uni. AJ. A, ^ S. » 

1 ..4u . I < .1.. .... I , 1 

ptilloin illc Shuu .111. *. .1 ^ i » iti 
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SUGGESTED COtlRSE GOAL The student will be able to identify personal values, goals and philosophy of 
-r — ^ ■ life- . - ^ 



LEARNING EXPERIENCES 



RESOURCES 



Obtain and complete a value survey such as that developed by Rokeach, Use wfia^'y^4earned- to write a 
short paper entitled "I Learned That I Value . , . Share papers if you wil^h. ^ ~ 

■ From magazines, cut out five or more pictures of different new car mociels in a variety of prices (e.g., a 
Chevrolet, Cadillac, Mercedez-Benz, Volkswagen, sports car, van) and post them qjn a bulletin board display. 
Select the car you would^most like to have and divide into groups based on the cars selected^^scuss other 
likes or dislikes you, as a group, may hold in common. As a class, share your findin^nd diSlJuss Hie 
assumptions we ni^e about other people's values based on their choice of car or other cd^sumer goods. 

Pretend that your. home is on fire and you must leave very quickly. You do have time tVget one or two 
possessions which you can carry out with you. Decide what you would take and why. Summarize by 
discussing what the selections liiay i in : i 



Pret^d that it is ne^'t week, then thiU , . fj, 
in groups, develop conversation scenai. i a lluai 
if you had attained youf goals for next veek, 
for the rest of the class 
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Using a large sheet of binUici ^ . ...i,... . .,.i. a a i i ;ii yci.ia. ul yuur .life jiU d 

the rest of youf life i^ 5- ui IcXyeai iinc ^ il> M'u-i ihyhii, y Wfc j,<ais, place them oh »hc tiimeli 
•where appropriate. Post timelines on Ihc builtUii boant;.. if'yoa vvish 

ASSUlllUlg iUv*-C56 CUUld be giltt.anteed l.lcuin) . t,iwU:..i y.M. vAoulJ iclcct. 51unc idccUc 

and discuas what choices may reveal ab.mt pcisi n J values ai.d ^uals i;onii,aie choices with actual car< 
expectations. If there arc Jiffeicn^cs bctv^ccn t^e careers, di^cusi possible icaaiona for them. 



After reviewing acvci^i ^Mibiioii^^i 



i.n. 



1 nu . . iii(eiv icwliijg v>uc oi iiiuie persons aboUl ih< 
philosophies, think abo^.t youi o\, n pfiilosoph .>i lif. losing magazines 6* newspapers, create a culla 
which you Jecl adequately repicscnti it hollow i.y wiiti..fc d shoit explanatn>n of what you have depicts 
in the collage 



several words, phii^^ia i>i a, 
classroom if you wish 



> ■ « i.. l.i^.^.Jilo iil^idc (lie i^iollL .Ail* 

A illi ...n; > >u. ^nia*M)jjiiy of li^c P,^st philosophies ij tl 
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SUGGESTED COURSE GOAL ' The student will be able to describe the characteristics' of an emotionally 

mature person. 



LEARNING EXPERIENCES RESOtlRCES 



Complete a crossword puzzle focusing on emotional n^atiiplty. Follow by reviewing terms used to describe 
an cmptibnally mature person and the meanings of each. Think of othec terms not used in the puzzle that 
would also be useful descriptors. 

Read one or more textbook sections dealing with emotional maturity. Develop a class list of asf)ects of 31 
emotional maturity (e.g., has positive self-concept, expresses feelings in constructive ways) and immaturity 
.(e.g., remembers past slights, often considers self first, angers easily). Give examples of each without using 21 
names. Follow by developing a buljetin board contrasting the differences between emotional maturity and 
immaturity. 
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WilCii 1 ilidkc a 4iildt.ik«. 1 

it makfcS nic ungry wlic.i ... 
1 am selftsh when ii t 
Since last year 1 Ua\ c bccKnn . 
1 have very little paiioni^c wid . 

impiove di ains tor m sti.it l^.. .1. . . ■ , . u 

Alia iu\ catl^allii^ ihc i i i t ,] < i ^, ^ i i , 

Jieckiisti. which w^mlii L>i ..auii^l ... > . • i»<. ;i uii n.d the, .li h» 

compitftc ooiifidcntidll) 1 oljovv i>) . . . . ^ l l. , i. . h.. .upm- lut^ yt.u. IcvW , .i.^imiO' 

Save and iccKec^k in one i.Ktiitli ( «1 i. <>. 

Itiv n J ,..v..t4at Lw.iid. .1.1. ' ' 

.hu. I AiC liK.ii »n;. .,r" ..i> .1.1 < I I. : li III . 1 . 



ERIC 



SUGGESTED COURSE GOi^L . the student will be able to describe the^ significance of friendships and ways 

they can be developed and maintained. . 

J ; » \ ^ . 

^ LEARNING EXPERIENCES V RESOURCES 



Using classroom and library resources, locate quotations or poems about friencbhip. Share findings in class. 24 
In a large gjroup discussion, complete t^e sentence **A friend is someone who ..." in as many ways as. 
possible. Use what you learned to write a personal definition of friendship. w 



Hold a class round robin ot braiiuBrming session to develop a list of the types and degrees of friendship 
(e.g., Types— boy/girl, same sex, brother/sister, old/young; Degrees-casual acquaint^^ince, mutual respect, 
short-tehn, endurirtg).. Ix)cate pictures which illustrate each type and degree of friendship and use to 
construct a bulletin board. Follow up by writing a short essay about a friendship you have had with a 
person of a different age or from a different cultural group. Share essays in class and summarize by rating 
the contributions each type of friendship makes to ^he persons involved. ^ 

Interview one Or more adults you know jil ()!, t I u i j j) i:., :iud^). . I 

of things do you share with your friimdis'.' Ni'l ) i j ■ . \ \ ; i V'hii i h ,;.do lle3? ) n 

Report fmdings* in classv^uring a foUov/ u ) (, >» j i. , i I , , ii oj denehf tij} and inai.iiu 
friendships. 

Write a story in which evcutii y^.y^^u btii in ^iu.ii .ii,, »5, pe; ( lUiiO cil have ao diiffereuues vcw 
personalities, values Gqrbeliefs Si. die Mv^iies m .lass-. Di^t, ilu ilnu uf in.liviilual diffitrehces, lelating 
the development and maintenance ui fiieiidihtp> with otii.:i 

Using thre^^intlex cards or a piece .>i ^pa^ci Ji\'iJeJ iiiu> htu^ ..^itdiun^, eoafidentidUy list one pei5o 
each area thapyou feel is a mchii lindei edch, biicll) suiu iairii;e die ch^i^acteristics and qualities exhib 
by that per^n which are responsible for your /celiiig^. Witliout identifying names offhe persons, share 
qualities and characteristics you identifioJ Diacusji how tlicae traits contribute to the development u 
maintenance of friendships 

Worldng alone, make a Ibt ih. .^aaim , .... i. i . iiiend^i. ii^ve(e^ , ic&pcei. empatliy). Coih^ .lu 
your list with those ol five ^.thc. ^tuueiit, W n\. v.tli the tjujup to identity ten of the most ddsiri )le 
qualities for friendship and coiistiuut a 'Ten M.>bt Wjiit^d" poster Oispra^^posters as- reminders for fut.tre 
action. 

Gath<?r exaniplc^ »>1 lau....ii t.i . it t, > < , .^'Upui « > .11, alu>wa 61iaie 

exampl<^s in class an^j dctcnhiAc- iIk; pci y. ,iidc tciiuti. I'^c/i of ri, ;nds po^M i.cd, as well as the 
commonalities ^ach puir ot fiienuj :ili.iicd Hie., wuikii^^iii ^.otips develop lists of per^nal characttjristlcs 
which help people devel^fp and nioiittiiiii iiiiiiKl^^iiips aud liais oi' fai.tors thai influence a people's choice of 
friends (e.g., valuer, goals, liubbieS htc&t)i^;b ji>[>a) Siiaic idt-a^ in a ola^a discussion 

WoiKin^ la i^iuupS, av i mm ., .n ... iii . 1. ,n ii. 1,.. 1, .t .1^^1111..^ .i.ni ,n... .uiii.d liclplui 1,. 
developing and maintaining r i< .ui^if.ipi ^.K in« ic^t il do ^.1 . ^ . > ^ua^ \ hdl lU^hJc^ ui chat'acterlshc^ 
are niissing Follow by suggoUng wu) & iituitUii 1. uid iiu\c udinaitcicj to piuinoU. the development 
and inaintenance of friendships 

liivlic uieiubeiii, ol ioi^t.,! , . , , C , it..^^ u, » i t •< » 

"Melting Pot Oi MliciiKyt. ' i>uii 1 n 1 1 , ... ^n .. ; il i ...|^ (>> tillu.Ui^jiLij, itu ii.i^ 

sietcoiyplng has uii 01ie\ at llii)' 1«, J 1 ] J Iiii ih «>lltt.i 

J 

^la|.(: a i jiiinioiiMAi i^v. .1 1 . . 1 1 i . \- * , .11 u. 6 

p^>^lth c dnd ti liegati i: /i.ipav. I 01 , .i > n. i • . lul u t,ti i lai, I i : ii . ,^1 4 < l Ui.;i 1^ uni. w t , 

wiUlng 1 letiei to ywiii deif dc: .lil ^ Cph liiii. iA> ii.>^ (i < .uiiiiL :i > M(t;<io .>n llCllcgatUc 

slJc >Jiik ILI hnploine.U unc hie ,i a; K .ml Jot t < iv. tCiKiU. t (lie v:. «■ .mi.; a.ni tlflClt t^u 
litiM.dii. 



ERIC 



SUGGESTED COURSE GOAL The student will be able to recognize the ro/le of dating in developing 

'interpersonal relationships. ^ j 



LEARNING EXPERIENCES ' / ^ RESOURCES 



Hold ^ class round robin or brainstorming s^?ssi:6n\<? identify various forms of dating common in your 
'community today. Interview Ij^nts and gr^ndparents^to find out about forms of dating practiced in the 
past. Compare past and presenfpractices and suggest possible explanations for the differences discovered. 

After studying the various forms and stages of dating, work in groups to develop skits depicting each (e.g., 
meeting at a friend's home, first date at a track meet, studying togejther every date): Present skits to the rest 
of the class. Summarize by preparing a chart illustrating the vanous forms and stages of dating and 'the 
characteristics as$ocia ted with each. 

Read one or more textbook sections dealing with dating. Summarize the functions of dating discovered 31 
(e.g., exploring va,!u^s, f'-fs pK^^Troplif"' j^>«*j^« ^i 



Follow by preparing. 3 pic i Jf5 aid jni c( 1 

W\tv/ Qoing Steady . kfii\y*\w X, Lu'jjiinizo . • i ;tt; . , . Si 

After reviewing the main poinis prejien loci, Si =5 ,via>i • , . .i n,|,J; i imi; mI 

View Beginning io Dale \Ju^.y^i>i> liic jii . u, .j. 

Docs Society pUah > wiui^ i.o .j.U i .jIujj ' 

How does the mass nicdiu Uitliic.u,;: (.iiiiudc::^ .wa^J .n 
Is there anything wrong v^ iih uol datintiV 

5Lailltljil^.C Whal you loa»li^.,l Afs. •( J. ,11... .1 n 1 jblci.. I. 

1 

Working in gioups, d. vol.. J. ^iii.,. ^ ,oia»v.» , . l.. nu^, » . .. h.-l,:. , . . u. ui^i ni. .laihi j 

appropriate age foi dating .*ppiop.iaie bum n yihi m^n i I .\ .a\\ * :id e>[..co jthSiu. Disliibi^i 
survey to a number of studutits and parent^ aiui ^Miy results. As i ;hssi, analyze th»;^ata in terms of 
vs. female responses and ni icim^ kA :>ludcnl v!> paiei-l icsponses. i uminarize some of the problcni^n 
seem to be associated wah dalin^^ f ulK>w y^) l)/ !>iiggcL,ling way!) psrsons might avoid or cope wllh 



problems. i 



Invite a panel oLf>6» a.. 1... . i nn. . . .^^ . i. . » 1 l.tui.^j i j>t ./(/Iwm- u:.i»,.«uiiiU wilh 11 \, 

members miglit include i. siwi^ieni tn ni ^M t,. ,)i j ^< llcge :.Uhltni ai\d afi older peuon.) Prepare angnyi 
questions prior to tlieii anii^al i«) dak dai.n^ elision Summarize main points presented in a folio \ 
class discussion 

Scaiv.li Ihiouj^i , I. .4^.1.1.*. . . , . 1 . » I .u ■i,,.4ii.iij v\Hl» dating I/. wLl^Mi. 

. Categoiize problems by u.ia th: w.)it 451 -y,! .0 uiiai/ic th< "Soluti.>ns" given, in a cluki 

discussion, summarize th» i> » »>f i^iol»uni!> 1 uia.iijicd a>d icii why did 01 did not agrc^j willi lilic 
written solutions. Uic wl.jl yo.. 1 auK.l iw uiVclop a biovmut entitled 'How to Have Happy Oaiing 
Experiences/* 



Individually h. .yl. .1 ^ , . . , > at. 1 i. h.i. u li.. . 

cultures. Rti>on b xK tlu ,i. 1 . i -ii. i . . .1 u. i.»..ui anz Jill..^ fialtcii it nund 

the world 



Uoiil^ i.iU. t . » , » .K Dn , . . ..... .i . 

(inclu.llng locttli. 11 ) ui .1 ..») .1 > 1 t.ca .1 I J.. I . iii iiiii...niii n ,.ld5S 

dddllloUdl aCliviUui i.jl i^t,i|tfi.., ..i .i J . I . , . vl i. ,» .^,1.1 [ . n liiUu: tluig Uiid Jl tc. c.U lu 

huJiidc Make lh«; lii»i ^v..ildbli !■ mh u 1. , I . 
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iSUGGESTED tOUR^E GOAL 



The student will be able to describe the nature of adult 
patterns. 



LEARNING EXPERIENCES 



\es and living 



RESOURCES 



Hold a class round^robin to brainstorm the various kinds of adult roles (e.g., cook, worker, shopper, parent,, 371 
money manager, spouse) and living patterns (e.g., single, married, roomiyiate, nuclear/extended farriily, 
children/no children). In small groups select one role or one living pattern to investigate. Attempt t^> 338 
identify the. history of the role or pattern, its characteristics and the problems associated with it. Reporf 
findings to class, using previewed films or filmstrips to illustrate findings, if desired. Follow by writing a 
confidential paper describing which of the roles and living patterns will be most consistent f^ith your future 
anticipated lifestyle and why you' think so. ' ^ 

Jnvite a panel of single people and married couples to d^cuss their lifestyles, including the satisfactions and 139 
friistrationSw associated with them. Compare responses iff a class discussion. Then 'divide into two groups to 
assembk word Qr pic tt \ 
a lifestyle. 



Investigate the charade :Lil 
couples, and contacting' gi i 
Reisterstown Rt)ad, Balj^Jii^' = » 
tions related lo nonparenl \\,x\\ 
concerns, health problems/j;eni Hi 



M .u ; Hit I 



I I 
( 1 

ii ■ ?:n 

I IV 'l^- ni :Ul 

.iscuisi oin . 



M I. 



1 

\ y 

I ,<M 

cii; 



, Using dictionaries and uthei avail iI ij .<.a^ . i. 
and "interdependent.'' Relate ii, :> io il 



beiwee.a il i ,\\ ' aiid<j -ii 
in a :lass di i: iissioi 



Working in groups, identity ty.pca ul ivi^M.i.^i.L .iti-; . t,,. i,i u 1 Ihiug oa onc'a l wn mon< y a 
tinie management, food preparation, ivoui>choiU ta:sl . <;1 ..an.) SLiare generated ideas. Then fori a n 
groups, one -for each responsibilii^/ liivcsiigaU: ihc iiiituie ol <;a<;h lesponsibility and attempt to diuto^ 
ways gf meeting it. 5hare findings m a large i,iou);j discuasiuii and summarize the facK)rs necessary i 
successful independent living under ihe headings of phyS:Cal, socUll, emotional and financiM. 

Complete the senlciicc. ^1 wtll kii.,v\ l ..hi j^,,^ i. v\iiicii l ' Sllaie ieapi>n-,.M tu a )t,io\i^ liiacua*.!. 
List the various criteriu s . i^Jg^ii s ouamio s< M [>\\yA\A) uajd to identify p oi.ige into adulthpu 
investigate criteria used in o\iici ^i.k^iica lo <uic;nniite adult Status. Summarize by writing un essay i. 
define the criteria you Wv>uld hkc \i> have u^ed lo dcicinUiic adulthood 

on y*i»r own (e.g , houseiKJU iiv.iu-) ami ii.vc iiyi-'c ilu i;>". ot itciiii Tlieii investigate the > ujt ol 
rciitiog i> pla<,e tu live and uiocdug ..ilici mwiiilily c ipi;.i:>c:> Atici oiilculatiiig tlie total cost of living ^ 
your own, brain^toiin way' u> mccl ihc i^i^ rnii<,>iiic die 1 . muuli., nuliun of "living on yoin own" \\ illi 
the financial realitieii ol liic ih.aiion 



3. 

y. 

31 I 
341 

j» 



that 

bai><^ 



young adullA oi*.. uni^ a <(i 
iineiid ways t a^'t id luii iti^^ . 



I , n. : - 



< .1. ^ . t .. .. hilt t . < 
i:h> i ..id 1 .bliil^i.i a ;>ouitd liii.ui ui\ 



lilt 



I. 



.i 



Jan 



|>C1< 



) tMl .1 V U* a, I U - il ; » til 
*.m| auh,j,.. jOCii. . i>'t' ^ * 



1 il 



.1 ' 



J 



I .^jt... < .1. ,11; , . 

I a. Hl\ 1( «, (lll.ll IM Ih 

In I. .at U ; litpv l.i «/l 
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Example: 



1. Do you make your own bed? 

2. Do you change the linen on your bed? 

3. Do you wash your own clothing? 

4. Do you iron your own clothing? 

5. Do you select and buy your own clothing? 

6. Do you <Mnn youi \< , 

7. Do you provide n.i il; ; i i i iI 

8. Do you make y K/H .1 vriVII i ,11 III ii J I 

appointnicjiti? 

9. Do you pd^ J ,., .11. 

10. DoyouJi, u.. . iJ.) ill. ,t 

11. TJo you gel /../.liioif Aij, h, tl... ,,, , .1 

12. Do you cicau you. . A i .cii 

13. Do you Jo oiher h lasewoi K .' 

14 Do you llvw > wiii <»wii .' 

15. Do you liav.> u . il. , 

16. Do you liavc ) Mu ..V i, (l.i... 
17 Db you cvci iw .i iiUivL. ..I M 

15 Aid you j^u^vKJiMij I ». .*»..,, I... , 
1 y Do yoli lia\ .4 j ,1. 



Always 
3 



Sometimes 

2' 



Never 
I 



neceSi.iry for auoi .;&.UiJ iii i^;^. ,ii h 
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SUGGESTEP (X>URSE GOAL The student will be able to summarize factots which influence selection of a 

marriage partner. * 



LEARNING EXPERIENCES 



RESOURCES 



Finish the following incomplete sentences by listing ten qualities for each sentence: Pd like my best frien(J 
to be*-. . I'd like my girl/boy friend to be . . Td like my mate to-be . . Share lists and note the 
similarities and differences, FoDow by discussing how qualities which seem desirable^may sometimes differ 
for friends and for mptes. 



View Are^You the One? List the factors presented in the film as being important to consider in selecting a 
marriage partner. Analyze the list by discussing whether you agree or disagree with the importance of each 
factor. Follow 'by completing the attitude questionnaire, '*What Am I Really Looking for in a Close 
Relationship?'* to identify qualities that would be of importance to you in selecting a marriage partner. 



256 
144 



Choose a factar th.ait itiiij > ) 
education, .political vie\A^s < i . i 
relation to marital expeo , i, a . n < 
affect a marriagp and by g imi; ai nn{ i. A\ 

Prepare for a "Home Safe" a», imiv ; ii v Kj, 
be home safe when I ... by age " u ji^ idn il 
follows: E^ch student dr^Ws a cuui u liun, an I ic 
whether the card illustraffi:* u dcMinibic mi.lu/ I-m 
reasons for responses disci«s*.U 



,ng a marriage p, i« i 
I il or ethnic origj j. \ 

dings in class by ^; Lp : i 
;if considering it befon ii 



I- . :i . 
ri .n\. < t 



1.1 , uiioiiyinuii^iy lo <.Aiii.|».s ;ie .he sen I 
, i\K \ AiidJige the cards in a 's:,\v:V^ a d then p .) • 
! jT ci.)ud to tlie class. After rE:adiiig vote as ii ^ , 
y\ iiiiiie ( ujiUiuie uiUil all Ciird:i have been xtw. 



Look up the word "expcoiuUwt. it. . i i ..... i. 1 1.*! i^v ^ . ^ iniiono ul a m. 

for example: financial, social. vuiCtion.il iicnttJ iMi^iUal .cligioUa Di^iUe uno groups anul coiiip 
expectations. Follow by discussing the'sc q, c^tiv^iis ..^ a t;lusa. ^A^hy do CApectalions for husbands and wi 
sometimes differ? Should ihcyV Wl.y is n impuitaiu i.), oinpoic expCLlalions before committing onebclj' 
fharriage? 



Divide class inio two giwii^'. by i. . i.,. ii ,,ilici Indivivhially , | 

characteristics of an ideal inariiagi. p.ii,ii<;t m i i:i t 1...^^ .ui. .t*. i\\ci\ aoiK .4^ ^o(.p:> u> reach c(7ns<;ti^ : 
on the ten characteristics of an ide..l u.^ic o^ i. > i t^i> ni a luuuund whai bo)Js w^aiu in a wife) and y, i 

theni on a poster oi blackbuunl As a (.o<,a^i<M.p ,^.nii^i.: aiui (.uiiUii^\ ihe hsis SuinniaM/o by dhcusaiii^, 
differences in expcjclaiions and iinpli ,uUoii:i ft.i dtc uunia^c iciaUon^iltlp 



VVoiklng in two givMipa <itw. u... ti,. li lt, 1 a. | i.wU.it lUo. ..u.., \ ..hU "oppt«^iic.i .iin.i \ 

Afterwaid select two kh ihicc .^..mIc t.; tim .it tnu^. Lj .pi^ncia tfic U/. Mtk i, in .t debate of iho issu.. 
In a follow-up discuash ii «.t.ii:iJc \\ ^ « . < . pi «»1 lu .icl itccU;. (c htc^lyle itunibci ot chiidicii 
education) and coinplcuicutui) nccsi ^ >l »ii in.K.i '. .iliiiiii>:in ; luih.nui/Mi.ioiionul) tactoi^ considci 
in selecting a inairiage puiU.<:i 



lake u lew ttiliMiiow ( ' .i.. 1) 

iinpovl.dtt in dciein. 11)1.4^ t.upjc t.x 
health, caieei goals lofe ,Kpcct«.ii 
yi>u feci would be iiiosl iinpuiij.d 
under liic sdino sign p.cpiic .i p 
discusaUii^ (Yuu luay (it:n <,hu.,^ |. 



I liil> I II . . II ], I. ,,.( , i I i .1. ill> ) llir ^ i.< 

1.1 > |<.ti.,ici A/nl. .jlici «)li,>havc itji. led liicji :ich 
K.lt ii.ltii^ , K.i' . I1..I. v: Shtii : ui^iiii;itl in .t ^.la:l:l 



L.il.iii y. 



liiU . . |J^. . V I . 



SUGGESTED COURSE GOAL The student will be able to suggest ways of determining readiness for marriage. 



LEARNING EXPERIENCES RESOURCES 



Locate and read articles that discuss the differences between love and intatuatiOT. Use what you learned to 
develqp a twocolum?! list of the characteristics of love and infatuation on the blackboard, a poster or for 
overhead projector. Compare the items in each column and discuss the similarities and differences 
discovered. 

After identifying f^ehngs commonly confused with love (e.g., phjjsicaJ attraction, pity, possessiveness, 
desire to hurt or be hurt, sharing unhappiness, desire to help, achieving status), select one and write a short 
story (real or hypothetrcal) about a romance that has been colored by the feeling. Share stories. Afterward, 
discuss ways in which an analysis of one's feelings can be used to detern^ine a person's readiness for 
niariia^e. 

Usinii, leelirigs conn j ly ; * ■ • ' i . [ ] ti 

whetliei a person hai , ri: 1 > \ ; * ;" i i a \ , I, . le 

Inventuiy" which coul 1 bi ; ^l . : a , i < i: ! . ii ig t: 

Mold d Urge-^OU|^ b^ailiblMi . m,, ..l, .1. . . h.t . ull.i;) J . .i> 1 . . u u Mi at 

enduring pa^lne^sllip> ji .j .11 ;i oi.,.i ilu: iv lUi < .| . oi ,uvi;. Pcdi iti 

aeii concept, well-developcU ^: I il- il .;c li; .K ... .,itiui >. ii i :ly 1 . i.n) . u cupalional .i.n( 

financial readiness, ability u lu.^ ii.i 1 I .i^ iniiii..c 1 Thcr , i^'.>rl i ii I i;ioup ; select ^nt 0 

more qualities and identify p, ,l> \\ ^^ » , i ici».Ii if ilicy did not- wiiju a un i jcnan entered fntKji ai 

enduring partnership Sliai^ iJo.i^ .11 . ,i .It, us^ioii Win what yvi Iciir n 1 1. lovclop a checklist tc 
evaluating a person's I eadntcbb to c li i.n 1 u i«iuilii^ 1. Jitnei^tii^) 

marriages. Dctennuie ho v \ou woiK. ^ mis a.y wn.i ; uui .ulcii j » oulo'l: WiUc a short piip^ 

descaibing your ideas and ^luiic in a cL.jS nibi.u:!...jn 



bialnsloini aiuj d... , ^il.l. .1. ' • ■ ■ • »■ • . .. . ..aJy t w in«. . ). 

Detcrnune which ui th. so aic » uai.ioas i.^i »U3 . j. 1 v i .i.c sut*;* n^ci.^us CuiiipiiiJ ui opinions hn< 
identify ways nioie wf the .Idjulnub i.onKl \k juddc .n. . . .Misili*u.. level 

.Wliat yoli lean.Cij .iImJ,* A. i . ...1.... 1 . uiu....^.. - ■ -Icbuic Uli iicliiei lh(i 

decision to iiiari> and wh.nn I. i.i..) . m t)^ i »Lih.,ii.il iie i,..u; tu - i.i.id* . irrational aspects tlicrC 

may b<; m these iiecisioii:> Siui.mmJi, i-) id . tityinji, 1 .nii poiias inadc ^ i^cli bide of the issues 

li.xu. .. .iiojiibcc ..Ml... I ^ I .. . . I. . t I. . «i ' ....UiUtfS he aUc U2>c4 K» litfij. 

coupL s determine vaKi ili, ... ..jc n , 1. / » iii.iiHaiic i v^/ji 4».idcnta la ^ lata can us*; dicse 

technic!). .eS to evahi.ac hiCiu . nd u u t adlnoi^t^ t naiiljfjj 

liivllc a lainll) Mi^.n ,1 I . 1 1 . ... u. 1.1. I I i .1. I. j 

cau d*, tannine wliclhfi im / ' . '■■ i.Atcj .ii. , : Itj iaculilj spiui.U^ ^^iyj» , . 

could analyiSe /om u\t . u.u li.c a l.u i. n 1.15^ Sun.iiKiih ■ f ..bliUvlh.^ . bullcliii boaid ulusti. I . ..^j 
what > ou leaiii;>d 



I 
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SUGGEStiSD COtJRiSE GOAL The student will be able to summarize the laws, and customs associated witb 

marriage. 

— ^ — — %— -^^ 

\- LEARNING EXPERIENCES RESOURCES 



Read a sectton about engagement in a textbook of your cKoice. Hold a class discussion to summarize the . 21 
nature and purposfe of engagement as presented in tiie texts and to explore class reactions to the statements. 

Search through current magazines and newspapers to locate articles that describe danger signals which 
somelimes appear during the engagement period. Share articles. Summarize by discussing these questions: 
What might be the appropriate acrion(s) for each danger signal? Why is it important to recognize potential 
problems during the engagement period? 

Using classroom and library resources^nd interviews, \\ necessary, work in eroups to investigate laws related 
to marriage in C regoii , il i 

(e.g. /parental consent, i^i: , .ti l x 

Share charts in a class cl:s<:' J.!, 1' , > ; i > :> ^ < 

Working in small groupis, icc 1 1 L,i > . . ^ i . . .| .1 i .a 

(e.g. » monogamy, polygaiifty. yiicih: w,t'.\\\ i. t.|i c 1 i\ w 1 ! > 1 . .li.iiij; 
learned to other class inciuli,;ia llic: .'uij , v 'M ■ » m , i n 1 ' in : p'po. it 

present their findings. \ 

invite persons wlih dm a . ..it^. i. i li.. , . . . . .jj 1 . 4 01 u 4 

Summarize main points piisi.-i.icd ^on ui^ J»i nil i -U; » mi 1 1 » k; > kuk\ ( I '.\>i jUMC Hncu \\ a 
the laws and customs chaiaoncri^ih oi \ out o vi. luUmic ui tcii^;! 1. 

Using what you l^Sf^^eU uIm Mil iii.t I . iu^3. 1 «, 1 ..iKi>t^ («, (,ji.mi|, .1, ,. , ...h. .« .tuHdw nilciu 

marriage. Share ^^^fii^sti ppoi iiiig >oui ,tuui.iittc,ii.iiitUjii2i j.iv,:&ii^.c ui> ,i.Wui«.ii :vo. ihiitt v^/ouK 
necessary to mai^ the variuu:» pioporsah a,.,tiiijl Lnv^^ 

engagciiwiii (e g . Uowiy , ci.(^u^c;i.u;i). iiii^ . l>ii>i n i :)oiih;tl. ,115 ohl I 'tiovs/<:0 bi.ic , liv while g. . 
etc ). Shatc your rindlng2> ui Cla8:> pic^. nuti 11 

Yoi. i.uy wi2tti to (^:>k c(iiL5ti<>ii .1;. vi.i.^ , < ik j. )li«:ic: .ita 1.1 u (ciifbiiii liidiiiti^cit, wuiiiii^ y 

own Jiiaiiiagc vo.vh <)i othci tir».i« » n, 'iiiinii t./x tunlu j>u.ntS i.ovcivd la a tollow-up cl 

disci. :>sioii 
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SUGGESTED COISISE GOAL The student will be able to assess the factors involved in successful marriages, ^ 



LEARNING EXPERIENCES RESOURCES 



View Marriage^ Getting Married\ or Married Lives Today, Marriage from Romance Magazine Ml Reality; 278 
What Is Marriage?; or What About Marriage? Summarize the types of commitments and adjustments 269 
involved in making a marriage work. Discuss in relation to actual mar^^iages which have succeeded or failed., 279 

341 
37! 

" . 369 

V . • 27 

Read "Learning to Love." Afterward hold a class discussion to summarize whjit the author had to say abouj 1 5 

the type:5arid.-ra,.e- -f^-- • u i. ... . ....^ n...... 

these ideas to iLe f; l )r i . ) ■ i 

Read one or n: ii». i. ■ 

of the sectioji(s) iha.; >»,ii : i : , j i 

discussion . 

On one Mc \>i an luj^/. . > , . i \ . 

q[iaiiiagc coiapaiil/iiit> u; i. I . . . i . r . . i i. 

reveisc s^iAc, write some asp.. i m i i . i ( 1 / i j . ( | j i li 

much lime uway from tioin ; 1 . , 
facioi nf:ki and then the "am .i 

invite a panel v. oiuloiiu^. t , 

/ears (and poj^ibly i>iie .iL^.ti^U Avt i. i 

making a maiilage vvoik AUeiv ^\A . . , 
main p^.inis presenied 

Wittc u bilcl av,K«.Mii( .1 > >. «yii 

sti^e With the cla^:i Vsui. in . . lo d 
intertst^ of litesiylc mii ulisiu. c^..).;. 
granted) Share and « in]Mie IbL lUc 
factors involved tn niUiang a niar 1 1,.^.. va i K 

Witlc a :)lii>l't C:>^u) ..itUll. .1 wKl 1 JJ i i . > 1 i ti i » ,.. i. i > ... v 

following que:)tions. 
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tlghti.ijj" (c ^ li niio> .cjjo . I vi^ . , J..." _ ' iM I I. 
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Locate and read articles or textbook sections dealing with factors "that affect pSregW^tkrJioices (e.g., 
goals, lifestyle, health,,.econoinic resources). Follow by inviting a panel of parents oir marned couples who 
have made different ofciisions about parenthood to share their feelings about, and reasons for, their choices. 
Summarize yoUr findings by relating^ them to the concept of marital success in a follow-up class discussion. 



SUGGESTED COURSE GOAL The student will be able to suggest ways of determining readiness for 

pa^renthood: 



LEARNING EXPERIENCES RESOURCES 



View one or more filmstrips dealing with the nature of parenthood. Use what you learned to develop lists 345 
of responsibilities a parent or parents must be prepared to assume. Follow by developing one or more 356 
generalizations about factors which must be considered in determining one's readiness to be a parent, 346 

Hold a brainstoming session to identify all types of possible reasons for having children (e.g., can give a 25 
.child love and needed care, grandparents want grandchildren, can afford a child, I'need to be needed, child 
*may improve marriage). Work in groups to identify positive and negative factors associated with each of the 
roasOns. Sharf l.'^**.^? ^ r»iacc Hicmccirin rplaiino thpm tn u/av^ nf Hfttftrminine readiness for Darenthood, 

j^ijisume that Us; 
resourcesi. Ajiiiui.ic ,i ., 
groups anJ develop h:'l i 
par^ts if you m'cre <;iit< ; i. 
the ten c^aracteris.ics I ; I I- 
relating them lo nndin^^ n;. 

luvllc gluJc dctiiM.l . 1.11 I. i 

parcnu lo have V\ .>tK in . i 
infK>iiiiatloii to develop cv. kil^ h ,i 

l0v.at^ . wiliillUllK ) ^(..(1.11 •(•. .ll ■ t . 

(ompa.e willMiati^.u! jijti:>.....;> l.ii ^ • ^ 

and eC(>ii,>inic implication:, ut .itM>l .iigi'^ ; • ^ 

concept ot age as a tact.ii h, Uc iciinmi >g I wU'l I'ic ^ ' i( i 

tiivllt. a pdiiCl 6l |..ii..i.t I- .ll . . ., I . 1. J I 

tiavin^ (oi aUopnng) an i ia...ij .i • • ii^i ii..ui ii i i 
considering finaiu;idl aOih>j .i Ij i i . j o ji*».j,,,jt n u ll. . ii 
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disadvantages of luving chiluien : mi. alUi idii>ii»|^ vt|is,i s \.<.Hiii|i, il.onsitlo tic cllncl (.fan iii pin 

pregnancy on a ouple v\ iii* vmmiIiI li-jv. |>*.;U .ic»l lo w .il K>iigc:i l>otou. pKsgiwn y liimiuiunizc wiilij 
discussing youi picfcicin o^ jituuT ,a lici. U,. liu\ c .,iill.hi;n 

ImUw a iJ|>iw:>^nJ.. .. . l .. .1 j.. .. t-n ) * ii .1 . . i -</ii:v.(lnb .i.l..j.»i i 

Deiei*.ii.ie the t uu.. . tv;. la / .n ..I ltj\ c m . . i,;i t a1, u i.uiJ ^ > i -ccl them 

Brail.. ( 1. ...... I . I .. . ,1 M i. 1 loi i. .1 

"lidining" |)Nfii)^jlc ui . : .1 .J. I. I I'i.. . * J... ..I, i.u.A h iiic . lu ti; 11 ;nlii ami M.^i ' .. 
more parctit naim.i^ u . m.i.Ui . .1. i-i. t . 

Wwikm^ 1.. ji-^'i I . .1 ' 

on a coup! jV/.o* , ii.i .J u. I . i .t i ' « . , i . . i n a., .i i ..i hil lu illl. 

w»..K^i to dilcus:. ^vu) a .)„ . . J L.. nil . .... . \ . T, I ; illli 5 I .sl.di. ll c.i » hp-« U-iuo 

with fc. tility piobiet.iis 
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SUGGESTED, COURSE GOAL The student will be able to describe changes which occur in adult roles as a 

result of parenthood. 



LEARNING EXPERIENCES ^ _ RESOURCES 



Working in groups, brainstorm changes that take place in the lives of persons when Ib.ey become parents. 
Focus on immediate changes as well as on those that occur laler (e.g.. 5 veiirs, 20 yenl)., Interview perspns 
who h^ve just become parents and per^uns whu have lieen puieiih Uii ililleienl Icnglhs of time. Share 
findings. Use results to prepare a bulletin board timeline illustrating changes \Vhich take place in adult roles 
as a result of parenthood. * 

Pretend that you are "Shep," Margaux and Jeff Stone's German Shepherd dog. You'h§ve been in the family 

* nriA \fMr ^nr^^araaiiY anH Tpff havp iii«t hrnnoht thpir firct rhilH Ta«nn K/\ma f'rr\m tKo Kr^cnitnl U/.^»a n 

lii ; . : H , it 

yc ; im\ii[ tUv. i : 

Imilo seVilT].! pai it 
io iheir roles as ^ le . 
cobmdeied to be i i i i 

Discuss the^quole 'B^hli I ; . 

identify the impliv^ations c < i . M ; 

it is ofttn Sdiii ilidi woincii i.u uu i, 

possible reasons (e.g., phyisicil. . i P > ( 

influenced by this assumption un , i ; i I ^1 i , i 

Summarize by suggesting vi^dyis < i it; i . \, i i .h i] . 
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Explore the ^;Oll^.opt ,»1 li,^ '■ciiJj>l;, 111 1 I .., i 1, . ,a.'((ii; p 1 ; . ] f ii i . . SL 

to the idea that theit cl.iKiijn aie a. uli » \ ii ;.vi w . ; ^i, . i :i ,tih m g.i: o 1 ., n ; - ii < ilisiio'i 

how ^ey aie coping \vith the :»iu>a(.r<ii S i. !hiii -/ ) c t ii.r.m^ h,)./ ) u | , ii iiis' >'i M <: tii ge wh 
you leave home 

InveskU^au ti.e ^j^^.ii iwi. , . . , . , i . i..,. , ^ *i , i . m . i ij i a^i^Mi, 

Invite a pii.cnt JTdn owccpi j.iii 1. .1 1 iioiK.ii / t li.u h ;.ti(>n u> lii.-j.uiij uu 'i , 1 \«'h,ch Uk, 

^ role diffeis fruij that assunuj b) » 1 .i.. m wi In , ^.l uilit; JiiiJiicti ]• jlk>vy I y c/ipi.iii.i^ ^oiiuuuni 
resources available to buppoit ii.cti 1 uiiilic < 

thcil uniq^.c 1 .^po.iail lJU. ;3 A. .v j I ,.p. i. J.ai.; tliic;i c^i.c. . . , ^.i, , 

Sunitiiaii^e b; iilS«.u:>:>hk{^ n .ali |*.,h f> . .ii li j.l,. it;^ i«i i>) 

luVo-U^.Mo ; l.U . , . . I ■ . .... 

inoic to c .plaii llu: 1* > ^ »i 1. • i.^ < it iil I \, ,t ^ ,1 j li ■ ,itc .it.i . 
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and use to cr^^tfjr bulletin board for classroom display. 4 

Explotg' the ld<yi of chijdren as Ariierica's most valuable resource by writing a short essay on the subject. 
Focus attention on why children can be viewed as a resource and what adults can do to ensure that the 
ftsoufCe is of high quality. Share essays in a class discussion and develop one or more generalizations about 
, the importance of positive adult relationships for children* 

WorlBng alone, identify the three adults (besides your parents) who have most influenced your life to date. 
In.a ^hoTt.pa^Der, explain the iiifluence they have had and describe why they were important to you. Share 
papers If yc^u wish. Follow bV discussing ways adults other than parents influence the development of 
children.. . 

Arrange to watch ope or more television programs. While watching, record all the things you see adults 
doing' Share observations in class by describing what you would have learned had you been a child 
observing these behaviors. Summarize .t||y discussing ti^e 'role modeling plays in influencing a child's 
xievclopmenC ^x^- 

Arrange to interview several adult volunteefs in your community who had positive and negative 
relationships with their parents when they were children. Ask about specific experiences that fell into the 
positive and negative categories . and why they felt these were so.' Share findings in class. Follow by 
suggesting NVays the negative experiences couJd have been avoided or made more positive. 

Arrange to vifit a nursery school or-grada school class. While there, obsierve the adult-child interactions 
which occur, noting those which^appear to be positive. Share observations and summarize by developing a 
'composite list of ways adults can establish positive relationships with jiqung children. 

invite famiiy counselors or social worl<er.^ to discuss problems they have seen children encouater as a result 
of a lack of positive relationships with adults. Sumpiarize main points presented. Follow,by using what you 
leafned to develop a related bulletin board for classroom display. / • * 

It has been said that chiid[ren have a "right" to experience positi)#€ relationships with adi|^.^;t^t^oW a Class -^^ 
brainstorming session to ib^ntify some of tliese "rights'" (e.g., positive role models, effecfive guraani^e). ^ 
Suggest strategies di/fe rent kinds of adults (e.g., parents, grandparents, family friends) can use to provide 
these positive associations. Summarize by pregiaring a class "Bill of Rights for" Children." 

• .. • . it ■ ► • . , • 

Examine the' concepts and principles of Parent Effectiveness Training, Summarize. what you learned in a 182 
poster or bulletin board display. Discuss how these concepts can also help you in yojur own^iyplationship . 183 
withyour-parents. ' " ^ ' ' ^^Bte* v ^ 
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needs)^ Prepare and present an informative summary of youf findings, usinj^visuals if practical. 

Invite both single and ttimied retired persons ta discuss their living costs (e.g., housing and utilities, food, 
health care, recreation, transportation, taxes, legal fees, insurance). Then invitfe af Social Security 
representative to discuss benefits provided upon retirement. Compare Sdcial Security^benefits provided 
with actual living costs. Summarize by suggesting ways individuals could plan for meeting the differences, if 
any; - 

« • ■ • 

' Usir^g available resources, determine the"av,erage income of persons* over 65 in the U.S. Further investigate 
the financial situation of. older people in the country by determining what percentage receive Social 
Security, 'welfare payments, food stamps, or live below the poverty level. Share findings. Follow by devising 
strategies IpdWiduals can take to ensure financial security during the later years of life. 

Invite several active ^senior citizens to discuss what they do with their free time. Ask about hobbies and 
activities that have carried over from earlier years. Summarize by developing ajist.of activities or interests 
, one can pursue to help ensure thatjhe later years of life are satisfying ones. 

Look through your telephone book or community services directory to identify organizations and agencies- 
designed to serve senior citizens. De;velop a sumifiary list. Select one or more to visit and arrange to talk 
with individuals being served. Ftffd* out about spev'ific services provided and the usefulness of- each. 
Summarize findings in a class discussion related to the value ^o' senior citizens of knowing about and taking 
advantage of available community services. * £g_ 

Interpret the meaning of the quote *'If you have good health, you have everything." Discuss why good 
health is so important in the later yeivs of-iife. Investigate ways to optimize your chances for lifelong good 
health'^and sh^re findings in class. ^ ' * ' ^ 

Interview parents 'to .discover what expectations they have for themselves^er all children have left 
home. Discuss the positive and' negative attitudes discovered. Use what you learned to suggest strategies for 
developing a positive attitude toward life in later vears. ' - 

U ihete is ai\ active* ^senior? Only" -retirement village near, take a field trip 'to observe the activities and 
liffestyfe of the residents. In a follow-up class discussion, examine the advantages and disadvantages of 
horpogeneous living arrangements. . / 

View-L^ Bhderman. Identify everit$ in l^is early life that influenced "tlie character of his7ater years. Use 
what you learned to suggest strategies these handicapped persons can take to ensure that the later years of 
life are satisfying ones. 

^Ask a guest sp^ak^r from the field of^gerontoiogy to di'^cuss the myths and fallacies, both physical and 
pVchological,. surrounding aging. Examine your ow^ feelings about growing old. Write a short paper 
describing what you can begin to do now to ensure tltat voui inter years of iif^ are satisfying ones. 



SUGGESTED 
PROGRAlvi GOAL 



' • . ■ ■ ■ 'd 

The student will be able to use knowledge of human growth and development'to 
provide effective care and guidance for children in the family setting. ^ 



Classroom teachers shduld develop their own performance indicators rejated to 
these suggestions, continually altering them to reflect local concerhsj changing 
societal and environmental issues, and new disco,vqries that may-^influence 
information and technology. ^ ^ ■ 



\ 



Tti^w Miuffiun ncreuiij^, ueiine lerms reiaiea to nereaiiy su^ as chromosomes, genes, dominant and -^f?! 
recessive traits, Differentiate between the prenatal development of fraternal and idential twins. Conclude by ' 
reactingt^o myths about heredity (e.g., Blondes have more Tun; His grandfather was a horse thief, ... no 
wonder he's no good; Red heads have short tempers). 

Collect pictures of your' relatives or famous people and bring to class. Scramble the pictures anjpost them 
on a bulletin board titled 'Who's Who?" Then try to match the pictures with the classmatt or celebrity to ' 
whom they belong, comparing individual characteristics of the persons as ydu do. Afterward, develbp a list 
of^y^cal tra[ts^n determined by heredity. Follow by discussing the effect of dominant and recessive 
infpntanct fqctpwninietermining personaTch^ 

, Inyesti^te^ommon dominant and recessive genes (e.g., eye coloc, dominant hand use). Ex^n what is 27 
meant by the terms and how they work in human reproduction. Survey your class or school to discover the 
incidence of one or more inherited traits (e.g., left or right handed,.Wue or brown eyes, able to curl tongue 
prnot). Share the results with those who participated. 

In snfaU groups, define the term "puberty." As a class, share definitions. Follow by discussing various 
aspects of male and female physiological maturity, inclgdmg differences' between male and female 
physiology and physical growth and development; ' ' ' . 

View one or more films or filmstrips about^he process^ of human reproduction. Summarize main points 367 
presented. Submit any questions you may have, anonymously, if you wish. Invite a doctor, fhe school nurfe 
_ Of ajepresentative of your county health clinic to answer them. . 

In your own wbrds, explain how the sex of ^ baby is determined. Write an essay or, as a class, prepare a' 
debate on the topic it were possible to choose the sex of a baby it shoulfl^or should not) be permitted 
by law." . ' - ' ► I 

. \ ' - - \J - 

Invite a representative of ,the medical profession to discuss genetic or" hereditary counseling and its 
' availabUity in your community. If you wish, investigate your family medical history "-to identify any factors ' 
you may want to consider before having children. Summarize findings in a confidential written report. ^ 

J r ' • " * 

Interview an attoj^ey or physician, or consult prinTed materi^Ts,- to determine why most states prohiI?it ^ 
manages of first cousins. Find out about the genetic, SQ^p^f and legal implications of stlfTlaws. Share 
.cJrairig^.via written or oral reports. . . \ 

' " ' • ' ^ 'r ^ ^ 

Pretend you have been assigned to explain to a group of preschoolers ^ where babies come from." In groups, 
decide, what information, needs to be covered, whaf terms or words you might use, and ways to answer 
questions 'from the children. As a- class, discuss the age at which Jcnowledge of repro'duction is needed and 
whose responsibility it is to provide the information (e.g., farnily, church or school). End by discussing the ' 
implications of not providing children with information about i^prodiic.tion. * \ " 

During the time spent on reproduction, heredity and related issues, establish a "question box." Contribute 
questions you may have which have not been covered in class or which you wene reluctant to ask during a ^ 
class period. Spend a small amount of time at the beginning of each class session discussin^these ' * 

anonymous questions. ' 
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282 
298 
330 
353 

.355 



Use classroom or library' resources to devdlop a list of'signs of pregnancy. FoUow by discussing the nature 
of tests given to confirm pregnancy and the importance of early diagnosis to the health of both mother and 
, jhewborn. 

View one or more films or filmstrips dealing with pregnancy and prenatal care. Follow by surrmiarizing 
main points covered and identifying those aspects of prenatal care which art important to the health of 
both a mother and her newborn child. 

Invite an obstetrician or a public health tfft to discuss the importance of prenatal care and some of the 246 
consequences of iacic of care. Then, working in groups, identify one element of prenatal care to mvestigate 8^ 
further (e,.g., nuttrton, rest'/exercise, clothing, selection of_a .physician)l Share findings m a class symposium ' 101 
• b/formuiating and answering questions related to^^clilopic. ^ 41 

Invite a nutritionist to discuss nutritional nee/s during pregnancy, including the effects of nutrition on a - 82 

growing baby and the special nutritional ne^^ds of pregnant teenagers. Work in groups, to develop menus thaf /» 

•iill meet the needs of pregnant wormp^re menus by explaining why foods chosen differed from those ^75 

which might bCchosen-.for the nqnpfffgnant. \ ^ > 120 

Read "Letters from Your Unborn BaW^cuss the importance of hut"rition during pregnancy and other • 167 
factors cited thit affect the health of both mother aiid newborn. Follow by locat»g curtent magazme or 
newspaper aftic.les'dealin| with prenatal care. Sha.re in class and rel^e to previous learnings. 

Investigate the changes in attitude* "toward'-Wl^^ht gain tiuring pregnancy by interviewing a physician, or .' 
consulting printed materials. Identify ^ecomiilendod weight gain for each trimester of pregnancy and 
determine whether.there is a relationship betN*een weight gain and the health of the mother and infant. ^ 
Share findings,ii\'d written or ofal repprt, , , ' . _^ 

Working in four groups, study the effects of tobacco, alcohol, veriereal disease and drugs,on the health of 
•-the mtfther the unborn Ind- the 'newborn infant, Det(y™in^ what precautibqs are necessary during 
pregnancy to insure the optimum health of both mother and baby. Share firidings in a class symposium. 

Identify situati^^^danger signals) under which a pregnant woman should notify her physician-(e.g. vaginal 
^ bleeding, , fever ovdr 100°. ruptured membranes). Use resources to determine reasons for notifying a 
physician' under such circumstances! Share findings in a glass discussion. 

Identify complicafions which may arise during pregnancy (e.g., ectopic pregnancy, placenta previa 
toxemia, toxoplasmosis). Divide into groups to investigate causes, prevention, and effects on mother and 
baby. Share in a round-robin fashion with other class members, ^ 

Working in grdups,.determine what provisions are made in your community for providing low- or no-cost 
preh^taJ care.4,ind out what services are available, when afid where,^ow much they cost, and who may use 
nhem Devise a'plan 1° publicize the prenatal services and to describe their importance for pregnant women 
(e g- posters; fliers, speakers). Implement one or more of your plans in groups or as a class project. 
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View one or two films/or filmstrips describing the stages of prenatal development. Work in groups 
dcvqiop charts or diagrams illustrating the prbcess. Display the charts for refererfce during this unit. 



to 



View one or more film\or filmstrips about the process of chil^Sirth. Invite a physician, nurse or midwife to 
discuss, techniques used knd services offered by a hospital during childbirth. Ask him or her to answer any 
questions raised by the films/filmstry?s and summarize what you learned. Follow up by taking a field trip to 
-\locaJ hospitil'maternity ward to view the facilities discussed. 



Find out how the expected birth date for babies is calculated an* work through several examples^ 
Summarize by discussing the reliability of this calculation and what actually determines when birth will 
occur. . * 

Divide into three groups to investigate the three stages of labor. Prepare illustrations or diagrams showing 
'the process. In.the order they occur, explain to other class members what happens during each stage. 

Invfle representatives from various birth preparation organizationil^e., Childbirth Education Association) 
to discuss their philosophies regarding preparation for childbirth and methods of delivery. Compare 
viewpoints in a class discussion. 

Hold a brainstorming session to identify superstitions associated with pregnancy and childbirth. Arran^to 
interview persons who have either experienced pregnancy or have had professional training related to it to 
learn more about the superstitr9ns. Share find^hgs in a class discussion and reevaluate the superstitions in 
light of new knowledge gained. \ x 

Invite a panel of neiv mothers to discuss their pregnancy and childbitth experiences (e.g., normal delivery, 
caesarean secti9n),' If possible, include new' fathers who have participated in childbirth. Summarize ' 
similarities and differences and identify reasons for them. <^ • - 
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Investigate jhe causes and rates of maternal and neonatal mortality throughout the 
findings aiTcJ suggest strategies that could be used to rt^duce the rates. 




rid. Discuss your 



Investigate the history of, reasons for and procedures used in a cae^rean section delivery, discover why, -the 
incidence of caesarean births has. increased. Share information in' a class' discussion. Invite* a" caesaf^ 
mofher and, if possible, a physician, to explain the procedure and answer questions. 

Interview your own mother, grandmother or aunt about her experiences during pregnancy and childbirth. .201 
Analyze the interview(s) to determine attitudes tcjArd the experience. Share the experiences and perceived 
attitudes with class members. End by brainstormifig ways to develop a positive attitude toward pregnancy 
and childbirth. . ' ^ re/ 
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Invite a paiielof women at diffffeht stages of pregnancy to discuss the physical and emotional changes they 
have experienced so far. Summarize similarities and differences in terms of stage of pregnancy and other 
factors that may ha^.been responsible (e.g., age, lifestyle) In a follow-up class disiussibn. ^ 

View films and locate stories or articles about life adjustments in the home after the birth of a child. Iij/ , 252 
small groups. idenUfy possible frustratipiis that might develop on the part of mother, father and other 
children in the family. Suggest possible solutions to these problems In a large group discussion, 

^ Invite a'nurse or physician to discuss the nomial physical changes which occur in women following 
childbirth and when they occur. Find out a^jproximately how long it takes before a woman is fully 
recovered from childbirth and' what factors.may contribute tcvnhe recovery. You may also wish to ask 
about post-delivery complications that can occur and the neeci for a postpartum examination to discover 
them. Summarize main ideas presented in a follow-up class discussion, ■ . - 

Work in groups to investigate pre- and^)os,tnatal adjustment, including the fathdr^ role Associated with it. 164 

Develop a summary report describing the nature of t'he adjustments that musf^e made during and after • 

pregnancy by both father and molher. Share summaries in a class discussion. ' ^ \ 

invite a panel of new parents to discuss questions related to the postnatal period. These might include: 

How does a mother feel menially and physically after childbirth? 

H'ow do a baby's demands-affect the mother? the father? other family members? 

In what ways can a baby adjust to the family schedule? ' ' 

' What care should be laken of a new mother? 

What physical and mental adjustments must a mother make after childbirth? 

What management techniques can help meet the time apd energy demands of a newborn child? 

Keep a record of responses to questions and summarize main points made. 

Working in groups, identify reasons some men may feel rejected during the course of pregrwncy and' ^ 

childbirth. Share ideas in a class discussion and identify implications these feelings might have for a couple. 

Summarize by suggesting ways the identified feelings might be avoided or alleviated, 
' ■ , . ^ 
. It is ohen said th^t the addition of children can change a couple's lifestyle. Interview couples to discover 

their reactions to this statement and discuss your findings in class. Invite a couple who ^greed-and one who 
.disagreed with^the statement to discuss their reasoning with the class. Write a brief essay describing whether 

children'wiil T>r won't change your lifestyle and why. ^ 

Divide into groups to investigate the cost of having 41 baby. Include the cost of prenatal care, delivery, 
furnishings f6r the baby, maternity clothes for the mother and any others you may discover. Also calculate 
any lOst income'on the part of either or both parents. Compare this with the cost of raising the child during 
tjie first year. Re port your findings and discuss the implications of the finandal adjustments a couple makes 
in order to have children. " ^ 



Invite^a^ representative of a parentihg or parenthood education group to explain services available in your 
community for expectant or new parents. Discuss the importance of preparing not just* for the birth of a 
baby but also for raising the child. Summarize insights gained in a follow-up class discussion. 

Using interviews or printed materials, examine the problems a young couple may face if they do not have 
family members nearby to>lielp during pregnancy and following childbirth. Share findings and develop a 
summary 'U^f possible' corjfplicatipns. Follow by brainstorming ways your community could help alleviate 
these problem^ 
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' Vtew one^or more films or fiimstrips deicribing thF^ature and causes of hereditary and environmental 265 

irregularities associated with pregnancy and childbirth. Sumiparize main points presented. Follow up by . 264 

selecting one irregularity to investigate further. Share findings by conducting two ^mposiums organized 294 

around the h/ereditar^regularities and tfie environmental. ' " 257 




^ ' 292 

" . ' .360 

* ■ ' . ' ■ 321 

Invite a representative from the March of Dimes fp, discuss preycotajik^tetfcL defects. Focus questions on 122 
the types of defects which can be controlled and methods for $(^|rtjrt^^^m . ysc what you learned to 102 
create a collage or bulletin board titled "Birth Defects'Can Be ^^pmi^^j^^-^^^ .78 

' ^ ' ' ' 42 

43 
209 
52 
50 

Invite a maternity ward nurse or a physician to discuss phystCiJliwffl^^ which may occur during 60 
pregnancy and childbirth (e.g„ breech birth, premature delivery,Tleed Wtie^arean section). Ask either one 
to identify both the causes and procedures used to deal with them. Surni9flri2e main points presented. 

. .. ' " ^ " « * •< 

Working in groups, investigate high-risk categories Df pregnant women-^i'g., over 30^ teenage, diabetes, Rh 34 
factor, heart disease, obese). Determine why each g?Dup is-considered jabe high risk* and ideiftify measures 
that can be taken to minimize the risks to both mother and newborn*. Sha/e findings in a class discussion. 

Working aJone or in groups, study sex-linked^characteristics (e.g., LmopKilia, muscular dystrophy, color 
blin^ess) which tend to be hereditary. Develop picture or word diagrams to ^explain how some children 
may carry and pass on the characteristic, some may be affected by it, and others may neither carry nor'^e 
afflicted by it. Share findings by explaining rftagrams in a class discussion. 

Use interviews or printed material to discover what the process of amniocentesis is and how ityfnay be used 
during pregnancy to detect special situations. Determine where in your area the process is available and for 
whom. Follow by itiviting a woman who has had the procedure performed to tell about her experience and 
answer related questions which may have arisen. 

Ask a pediatrkian or other physician to discuss the physical examination given to hewborns, including 
procedures usAd, tests given and other safeguards taken. Find out about the value of well-baby checkups* 
and the necessily of immiTnizations during the first year. Summarize in a follow-up class discussion. 

Survey your community to discover community groups and resources which provide education and other> 
services to families with members who have birth defects, hereditajy diseases, handicaps or other special 
needs (e.g., March of Dimes,. MD). Make a catalog of such services in your area. Follow by planning and 
helping to coordinate a community fair for all of the agencies to distribute information about community 
resources. . ^ ^ 

Take a field trip lo a scho5l, training facility of other organization which* trains the mentally retarded. 
Observe the facility, the staff and volunteers, and the students, clients or patients. Find out about the 
purpose of the facility (e.g., custodial care, education), the source of funding, how long students )stay, 
requirements for staff and volunteers, kind of program offered and any other pertinent data. Up9n Jx)ur . 
re;um, write an analysis and evaluation o'f the facility, recommending improvements needed, if any. 

Ask a hospital representative to describe the facilities available in your area for newborns who may need 
immediate socialized neonat&l care. If special ^cilities are some distance away, find out what emergency 
transportation is available and what'cooperativejfforts make it possible, If possible, follow by taking a field 
trip to view the facilities firsthand. • ' *' 
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IjljH^ General Introductory 

Select a lemon (or other fruit or vegetable) from a bag as it is passed around the room. Study your lemon 
carefully, rioting its un'ique characteristics. Then scramble all thelemons in the bag and see if you can find 
the one you originally had. Use the exercise to discuss how early hereditary and environmental influences 
may have affe^ed the growth and development of the lemons. Folfow up by constructing a display that 
compares influences on the growth and development of a lemon with the influences on human growth ^ 
development. In a discussion about influences on human growth and development, consider such topics as 
prenatal environment, family stage in the life cycle, family stability, family authority pattern, place among 
siblings, culture, babysitters and peer group. f 

Study the concept of self-actifalization by viewing films, reading bo^ or articles and interviewing 243 
counselors and psychologist, in a class discussion, identify famous persons who have overcome limiting 
early influences (e.g-., Teddy Roosevelt. Helen Keller, Stevie Wonder, Ray Charles). Follow by generalizing • ^ 

about ways individuals can alter the ef-fects of heredity and environment. 

Use available classroom and library resources to construct a list of the principles of human development 16 
(e.g., occurs through Jiwtu rat ion and learning, proceeds at different rates for different individuals, is 3 
continuous but uneven, proceeds in^an orderly manner from the general to the specific). Note the kinds of ' 2 
abilities tW might be related to each principle and use these to identify the major categories of h.uman 329 
development (e.g., physical, motor, serial, emotional, intellectual, moral/character). Explore the categories 311 
in turn by completing one or more {activities related to. each. Suggestions follow. » J 17 

• - • M 179 



Fa/ 

'Study the process of physical development in young children using films, filmstrips and printed njaterij^s. ^124 ^ 

Comparing information gathered with, your classmates, discuss these aspects of physical developmehU 98 • 

factors that influence individual differences in growtlf, influence of child acceptance of physical maturation 
' on other aspects of human development. 

Construct ^bulletin bo»r(f of silhouettes that illustrate changes in bod'^^ape and proportion from infancy 
to adulthood. Observefinfants and young children, noting differences in their physical^growth. Develop one . 
. or more generalizations about physical developmental patterns based on your observations and study. 



Motor 



View Physical Growth and Motor Development y0bsev/e children at play, noting their physical activities.- 350 

rUse information gathered from ybur observations and the filmstrip to summarize the general patterns of 5 
motor development according to, primary c(M?fdination. secondary coordination and integrated movement. 

Hold a class round-robin discussion to retail times when you leamed to ride a tricycle and a bicycle, tie 
your shoes, write your name, climb a rope\^ Afterwarji. determine the kiijds of motor development required 
to carry out each of these activities. FdlJow- hy'^constructing a list of factors that influence .motor 
development. * 

Invite a pediatrician or pediatric nurse to discuss the physical abilities of the newborn. Identify the reflex 124 
reactions common in infants and discuss their importaince in development. . • , ^ . 

■ ■ 

Social - . ' 

View films and filmstrips or redd pamphlets or textbook sections dealing with social development. Use whht 326 
you learned to develop definitions of socialization i\nd summiiry charts illustrating the process of social 281 

development. ' v M 

' 313 1 
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Identify conditions that may influence social development (e.g., peer-group acceptartcje/nonacceptance, 
. family support/nonsupport, self-concept, opportunities to interact with others, role preferences in group 
situations). Then, working in small groups, use what you learned to identify environmental conditions that 
mi^t encourage optimum social growth. Share ideas in a group discussion. ^ 

« 

Intenriew children of different ages to identify gifts they^would choose for various people (e.g., mother^ 
grandmother, older brother, friend, father, sister). Share findings and categorize by age. Use what you ^ 
learnerf to formulate generalizations about the- development of children's understanding of the needs of 
individuals around them. 

cr 

Emotional 

View fflmstrips or read articles, pamphlets *or textbook sections dealing with emotional development. 317 
Follow by observing chij^ren at play, noting their various emotional actions Jnd reactions. Use what you 326 
learned to summarize the nature of human emotional development. *^ , , - 1 12 

Locate cartoons and pictures that illustrate the expression (5f emotion by children of all ages. Develop 

generalizations aboift the^nature of emotional development ia a foll6w-up class discussion. Questions you " ^ 

may wish to consider include: * , • » 

What are some different ways of expressing emotion (physical tension, ^action, ^Verbalization, 

interaction)? ' * 

How might different people react to the^^same situation (laugh, cry, leave)? 

What are some reasons that may account for differences in emotional reaction (home environment, ' 

physical condition, self-concept, cultliral background)? ^ 

Hold a class round robin io recall times when you felt strong emotions such as joy, humiliation, grief and^'^ 
fear. Identify ways you aftempted to cope witlithese emotions. In small groups, determine ^ays childhood 
and adult emotions differ (e.g., length and irh^nsity of emotional inaction, changeabUity of emotion, 
suitability of emotion). Share ideas in a group discussion. ^ 

View The Deveiopfnent of Feelings in phildren. Select one emotion and investigate how the feeling 363 
developS'in and is expressed by children of different ages. Share findings in a class discussion. 

* * Intellectual • ' 

Use available resources to investigate intellectual developmejnt, including sensory, cognitive and language ' 336 / 
abilities. Work in groups to complete outlines of the basic principles of growth t^n each of these areas. Share 110 
outlines in a class discussion. 

Study Jean Piaget's theory of intellectual development by attempting to answer the following questions 3 
about it: ^ 

How does Piaget describe human natu^-e? ' , 

How does intellectual development occur? . 

How do 'internal forces (maturation) and external forces (environment/ affect intellectual 

development? ^ \ 

Whatjjfe the basic principles of Piaget's theory? , , i 

Share findings and summarize by discussing ways Piaget *s theory niay assist in nnHpi^ Kadino j j^ ^ pui^t ^^^T^T^ 

intellectual development: ' # . ^ ^ v 

Ask children of varioOs aglv to tiraw pictures that illustrate their answers to questions abou^their 
environment (e.g.. Why does it rain? What qre stars made of? What lives in the sea? wfiat is home? Where 
does fog come from? What is a cloud?). Compare drawings of the age groups, discussing^ differences and 
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ininian($. 4, • 

Hold a class brainstorming session to identify environments conducive to inteUectiml development. Suggest 
rationales for creating an atmosphere that encottfages children to create and dT*over.'Then visit a tWld-care 
center in your ^community that encourage^ intellectual development. Identify specific techniques used. 
Summarize findiHgs by discussing how ea* technique observed encouraged one or more forms of intellec- 
tual development (e.g., sensory, cognitive, language). ^ 

Observe children engaged in conversation or otherwise displaying languag^dbiHties. Record examples of 
specific word and sentence use at different ages. Use what you learned to develop a chaPt illustrating the 
progression of language usage in children. 

Moral/Character . 

Divide into groups representing ages 6, 10, 14 and' ft years. Try to think as though you were actually that 

many years old and complete the following sentences: wasn't stealing, I just '*! can*t borrow your 

homework to copy because....*' Compare answers. Follow by discussing possible ways conscience 
develops and reasons for differences in ideas of right and wrong among various age groups and individuals. . 




conforming, conscientious, irrational, rationally ^kruistic -Developmental Tasks and Education. 3rd 
Edition, New York: David McKay Co, lnv\ 1972). Afterward, work in groups to develop bulletin boards, 
illustratirig each. Review in a class disrus«;i<^n by pointing out ways an understanding of these processes can 
be used in working with children. . 

Observe children in a nursery school, recording incidents that may affect a cliild*s character development. 
Share observations in a'class discussion-. Consider the infiuence'parents exert in the character development 
of their children by identifying nrfd ev^^lnating incid^hts that have occurred in your home or in the ht)me of 
.a young child you know. 



General Summary 



r 



Write a short paper describing a child 70U know in terms of his or her physical, sotiaJ, emotional and 
intellectualhffowth. Organize the information about the child according to appropriate ages a nd^ stages of 
development. ^ \ 

In groups of two or three.' and using a case study, determine whether the child described is developing at a 
norrnal rate physically, socially, emotionally and intellectually^ Cite specifig examples in a class discussion 
of behavior or ability which led to your conclusions. 

After investigating the principles and patterns of human development, construct a poem summarizing the 
physical, social, emotional and intellectual development characteristics of children at a specific age (e.g., "I 
Am Two'\ ^i^-Am Three*'; *M Am Four") Share your work by organizing a class poem- reading session. 



6^ 60 



View one or more fUms describing necessary physical care of newborns. Formulate any questions you may 288 

have about them. Then invite a pediatrician or parent of a newborn to discuss these and other questions 293 

related to the subject (e.g., How important is a feeding schedule? How important is breastfeeding? What are 68 

the best sleeping arrangements for an infant? What are some common infant care problems and their 37 

solutioib?). Summarize main points covered in a class discussion. 72 

/ » 46 
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WoHdng in groups, investigate factors relating to meeting the nutritional needs of infants (e.g., breast vs. " 70 

bottle feeding, commercial vs. home-prepared foeds). Share findings in a -class discussion. Follow by\ 53 

suggesting^ternative ways of meeting other physical ^eeds of infants (e.g., cloth vs. disposable diapers). 54 

Evaluate eaclvin terms of cost, time savings and satisfaction. . 51 

View Feeding YoUr Young Children or Food and Nutrition. Work in |r<^ups to use classroom or library 319 

respurces to develop summaries of the special nutritional needs of young children and compile lists'.of food 320 

preparation and serving, techniques appropriate for meeting them. ShareTmdipigs and use them to develop ^ 33 

bulletin board for classroom display. - 178 

After learning about the nutritional needs of young children, work in groups to plan and prepare a sample 121 
lunch for a preschool chUd, considering the basic four food groups, appropriate serving sizes and methods , 57 

of serving. View lunches prepared by other groups' Follow by planning a breakfast, two snacks and a dinner 180 
that would round out the day's nutritional needs. 

Aft^tu^ying the physical growth patterns of young children and tfie factors that affect the patterns, work 6 
in groups to design a nursery school environment that would be helpful in aissisting young children to reach 
their optimal physical growth. Be^ure to consideV'fbod, activity, rest and^^arious types of play equipment. 
Implement your ideis, if possible, in a real nursery^ school environment. 

Use available classroom and library resources to develop a list of criteria for selecting clothing for infants' 66 
and young children. If possible, obtain samples of children^s^lothing from a local department or clothing • 45/ 
store and use the criteria -to evaluate the various types. ^ % . . ^ 

Work in three CTOups to investigate the process of toilet training as follows: signs of child -readiness for 141 . » 

toilet training; different methods of toilet training; parental activities that encourage^nd discourage toilet 
training. Share findings ip a class discussion. 

Working in groups, investigate ways^ of help/ng young children develop positive self-care habits (e.g., eating 3 
nutritious Toods/snacks, dressing^ self, . brushing teeth, washing hands and face, combing hair, getting ^ 56 
sufficient resf). Prepare a report degcrrhing what y(Mi leam'ed. .Share reports in a foljow-up class discussion. 62 

T \ 226 

Ask a member of your county health department to explain the nfted^for infants and youn^ children to be - 
immunized against various diseases. M^ake a chart or poster illustrating immurwzations and ages at which 
they are recommejided. As a follow- up.; find out what t^e policy 's in your school district regarding 
immunisations required for school entranpev- \ \ 

Vievi^H'flr of the Eggs or another film .filmstrip about cnild abuse. Invite one or more representatives of 299 ^ 

Parents Anonymous, a local la\^ enforcement agency or the Children's Services Division of the Department 
of Human Resources to discuss the film and child abuse. If possible, locate statistics or other information 
about child abuse and"1ts causes, -as well as local and ?tate laws related to it. • Report back to class. Follow by 
writing a short essay recommending ways j^fld aftusp n>»R^>' nvoided or <*liTTunated. ^ 
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LEAllNING EXPERIENCES 



RESOURCES \ 



Social 



Use available cj^srodm and library resources to investigate ways that children develop primary and , ^ 169 
secondary attachments. Share findings in -a, class discussion by answering these questions: 170 

Are p«mary attachments equal when both parents or only one is the primary caretaker? 
At what age is tjie stranger anxiety mOst crucial? • 

How can parents minimize stranger anxieties for small children? ^ 
How can parents ijaximize the development of 'healthy aTuWiments? 

View two hours of television and record the length and number of commercials and the fypes of social 249 
behavior presented (including violence). Share findings in class and summarize by suggesting ways television • ^ 
programming may affect the social development of children. 

Locate children's books ot cartoons depicting male and female stereoty^s. Develop a list of the most 
common ..portrayals -and discuss whether you agree or djsagre^. Follow by suggesting ways adults can help 
children establish healthy gender ident4t<es. 

J ^ Emotional 

View filmstrips related to emotional needs. Summarize the major facts presented about them. Then make a 340 
list of factors that encourage* and hinder the development of positive emotional support systems. Follow by 331 
wQ^ng in groups to develop programs of parental activities that would help children feel stable and secure, 332 
Share ideas in a class discussion. \ • 333 

" • , - 334 

Use classroom and library resources to locate definitions of individualization, autonomy and competence in 
children. Write a short essay explaining how you feel the development in one of thesp three ar^as might 
cdntribute to development in the other two. Share ideas. FoNow by discussing the advantages which result 
for parents when children achieve individualization, autonomy an^^ompetency and byfsuggesting ways 
patents can encourage their children's achievement in these areas. ' 

View filmstrips describing everyday problems of young^children. Conduct a' **Child's Point of View Day'' in 318 
class by performing tasks under conditions that simulate, childhood limitations (e.g., walking on hands and 362 
knees; acting out messages like 'M.lost my teddy bear* or '*! love you*' without words; trying to eat out of a 373 
mixing bowl with a cooking spoon; trying to eat with the hand you don't normally use; trying tq buttc^a. 
shirt with mittens on). Follow by discussing the frustrations experienced and by suggesting ways they coc 
have been eased by an alert adult. \ ' 



66 67 



Hold a class round robin to identify crisis situations which can cause stress in children (e.g-, moving to a 
new home, rejection by peers, birth of a sibling, death of a relative or pet, fear of the dark, divorce or ' 
separation). Work in groups to investigate possible approaches to the problems (e.g., interview professionals 
or parents, locate and read books and articles, view filmstrips). Share findings in a cfass discussion. . 

Use classroom or library resources to locate definitions of self-esteem or self-concept. Divide into groups to 149 

brainstorm ways self-concept may affect a child's development. Share ideas and follow by suggesting ways 250 

adults can help children develop positive self-images. 189 

332 

^ * ' • 328 

Read **My Declaration of Self-Esteem'' in Peoplemaking. Follow by writing a short essay describing ways in ^ 225 
which you could help a child you know develop a positive .self-esteem. 
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"^^lew Preparing the Cbtid for Learning, Use the information presemed to develop a bulletin board 
illustrating ways parents can encourage the intellectual developmenrxif their children (e.g., reading to 

) children, jnotivatkig learning beha^or, meeting physical and emotionaKieeds of the child). 
" A 

Investigate the process of visual development by viewing films trips or reading sections in one or more child 
development textbooks. Work in groups of two or thcee to design a program that would stimulate an 
infant's visual developlraent through means such as crib toys, room design, games ^nd environmental 
changes. Share your work. Summarize by predicting the possible effect of an overly stimulating or a sterile 
environment on a child's visual development. 

• ■ . ' * 

After learning about the intellectual development of children, write a short essay entitled "A Parent Is a 
Child's First Teacher/' describing the impact parents have on their children's intellectual development.* 
Share esjAys-and summarize steps previously identified that parents can take to encourage their children's 
4 intellectual development. 

Take .a. quiz about the educational value of children's television programs such as the one given in the 
Family Guide to Children's Television, View one children's program and analyze in terms of learning 
concepts presented^ method of presenlation, advantages, disadvantages and suitability. Share findings. 
Follow ^ working in groups to write a script for an educational television program. 

Read one or more books or articles dealing with the development of creativity in children. Write 
descriptions of situations that would stimulate or stijle the development of creativity in children. Share 
ideas afid ira)?lement one which would encourage the development of creativity in a child you know. 
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D COURSE GOAL The student wilt be' able to describe ways of, helping 'children learn through 
' piay. ' * 



LEARNING EXPIERIENCES RESOURCES 




r oiic or more films t)r filmstrips dealing with children's play. Stfmm.9rize the main points presented. 261 

)W by reading books or articles describing the value of 'play. Use what you learned to write a paragraph . 352 

Wing with: "If^ were.a child, play would help me . . . " Share paragraphs alxoiJi the value of children's i -.351 

lA a class discussion/ ^' . / 

ngc to observe children at play in various settings. List the types of activities the children are involve^ 
each case. Share lists in^classand identify the types of skills the chil4xen werfe gaining4n each insjano 
, intellectual, social, physicM) 

c a child psychologist-or other qualified professional to discuss the nature, meaning and valup of play/^ 47 
ipy. Summarize main poirits presented by discussing ways in which play contributes to the physical, 204 
J, emotional and intellettual development of chi:ldren. 238* 

ite and read articles or textbook -sections dealing with the selection of toys and recreational equipment 155 
:hildren.*Work in groups to develop guidelines for the selection of play equipment for infants, toddlers, 81 
rhoolers, primary students and intermediate students. Consider that which is suitable for indoor and ^ 58 
DDI \ 3 , ■■ M all I M 
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considefring Factors such as a central theme,, equipment and supplies needed, routines aiid schedules, and 
room arrangement. Implement, if possible, . * 

Visit a preschool in operation to o^rve activities provided and techniques employed. While there, 
interview pne of the teachers to find out about behavior problems and ways of handling them (e.g., nagging} . 
refusing to eat^ fighting, refusing to participate, interrupting group sessions). Summarize what you learned 
in a class review session. 

Locate definitions of the worjd **concept.'' List several concepts^ one might include in a preschool 154 
curriculum (e^., verbalizing, shapes, numbers, science principles, nutrition, alphabet). Working in small 240 
groups, develop play activities, including equipment, which would effectively 'introduce the concepts to 190 
•. children Use your ideas in a preschool setting. Evaluate results by summarizing the planned and unplanned 219 
learnings which took plaice as a result of tl\^ctivities. |^ 



4 

t 




I 



SUGGESTED COURSE GOAL . The stu^dent will be able to analyze the concepts of guidance and distipline and 
. ■ ,\ their relation to the development of a healthy, happy and welUd justed child. 



LEARNINQ EXPERIENCES 



RESOURCES 

^ ^ 



Locate definitions of the terms "disciplined^ and ^'guidance/' (\MTipaj-e, noting differences betvyeen them. 
Follow by discussing t^ie advantages of encouraging children to improve their discipline as they grow older. 

Interview parents to determine how mueh guidance they /give their young children in various areas (e.g., use 
of time; play, activities, use pf television and hantfH«| of responsibilities). Find out how the practices 
encourage po^e self-growth. Share findings in a class discussioq. follow by compiling a list of effective 
child-guidance techniques*discovered. , ♦ • - 

■ ' N ^ 

* Locate various printed guidelines for-adults^vho are working- with children. Discuss how each may affect 
situations in a nursery school or at home, if applied. Detennine whether any of the guidelines could be 
applied totelationships with people of (^ther ages.- ' 

.1 f * " ■ 

Hold a class round robin or observe childj^en in actual situatit)ns'(e.g.. grocery store, restaurant) to Compile 
a list of statements often used by adults In describingbor discussing a child\undesirable behavior. Divide 
jntX cmQl) cjrnuns^anH dpv*»lf)n saeeestions for chaneine the negative st.atements to positive ones that might 
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SUGGESTED COURSE GOAL 



The studen, 
single-parent 
illness, accid 
them. 



1 will 
\fam 
iAits) 



will be- able to describe special situations (e.g., adoption, 
families, neglect, physical abuse, physical/mental handicaps, 
that may be associated with parenting and ways to cope with 

^ ^ — A 



LEARNING EXPERIENCES 



RESpURCES 



Working in -groups to formulate definitions of the terms "over-parenting'' (e.g., overprotecting, indulgent) 
and **uhderpareiiting" (e.g., neglec.t, abuse). Share definitions in class and develop suggestions for ways 
j)arents can strike a balance, considering the jieeds of both parents and children. 



^>i^View films or filmstrips and read bdoJcs or articles describing the problems v^hich result v^hen parents 
cannot or will not meet the responsibihties -associated >vith parenthood. Summarise the main points 
presented and discovered in a class discussion focusing on/ the nature of these problems (e.g., abuse, 
neglect), the cause(s), the frequency and the range of severity of their occurrence. 



Invite representatives from children's services agehcies or self-help organizations (e.g., Parents Anonymous) 
' to discuss stiips which can be taken to aJleviatemiild abuse and neglect. StUnmarize what you learned in a- 
follow-up class discussion. . , 
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After leS^hing about the process of adot^Tion and some of the ]^||^lems which may be faced by adopted 
children, organize a panel of adoptive parents and mature adopted cMdren to address the class about v^ays 
these problems can J)e niinilnized. Focus questions on Topics such as hov^ 4o tell children about their 
adoption, attitudes an^ feelings about adoption as children grow older, and the relati©q.sl)ip of adopted 
children to their natural parents. Summarize the main points discussed. ' ^^^^^^^^^ "- 

Locate and read current articles on Su.dden lilfant Death Syndrome (S^DS or crib d^atff), If^there is a •"^'^^s::::;^ 
parent support group for S(DS in your area, ask a representative to share some problems of SIDS families or» 
ask a social worker or physician to tell about the impact on families when an infant dies of crib death,'. 
Summarize by discussing' tSp^'Special problems uncovered and suggesting ways/ families can cope with the 
situations. . , i. ♦ j 

Working in small groups, investigate strategies for helping young children deal with family crises such as 
hospitalization of the child or a parent, death of a family member, chronic illness of the child or a parent, * 
or a similar situation. Share strategies discovered with classmates. 
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SUGGESTED COURSE GOAL 



The student will be able to suggest ways parents can promote the health and 
safety of children. % 



LEARNING EXPERENCES 



' RESOURCES 



ERIC 



I^Use available classroom and library resources to investigate the natur? of a childhood illne$^(e,g,, measles, 
6hicken pox, mumps). Prepare a report describing the symptoms of the^ illness, its duijatioa, communi- 
cability and possible long-range effects. Share findings in a class discussion. Then invite a physician or 
public health nurse to discuss care techniques appropriate for dealing with childhood illnesses. Find out 
aboiit^ signs of thfi various illtr^ses, determining need for contacting a physician, and immunizations 
available/ including those relquired by law. Summarize main points presented in a review discussion. 

'■•'-.^ J ' ' • ' 

Afferobs!pjX|??g behavior of infants and yoUng children to the age of 8, work in groups t^ identify types 
of accidents. QiSbiniglit typically occur at various ages (e.g., birth to six months, six months to one year, 
one 'to 3 years). List haza^oU5 equipment and general dangers to children in each age bracket (e.g., 
highchairs, crib slots, poisons, light^ockets, flammable clothing). Share lists and use to develop a bulletin 
bjoard for classroom or school display. 

View Health, and Safety. Then investigate each room of your, home to identify practices, equipment, 
0r |i!tu(l|ieii'i i u i 1 1| 
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With' permission, observe the activity m the emergency room of a nearby hospital. Record those "situation*; 
involving children. Suggest ways these emergencies might have been avoided, if possible, follow by touring 
the emergency room facilities in the, hospital to - detenniT^e the function and Durpose of them. Ask a 
physician or nurse to describe emergen^ v To*Mt» proc'''"*'-*' i'w^i^linp winnf^inp '^«i,,>,nf»fi7<» fiT>Hings in A 
class discussion. 

A 
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SUGGESTED CX3URSE GOAL 



The student Vi; ill be able to describe community resnurces avo/Icfhle, to fielp 
fitmili^s Mth children. 



LEARNING EXPERFFNCFS 



RESOURCES 



Hold a class brainstorming session to identify resources used by families with cbildren which are provided 
by state, federal or localjax dollars. Group like resources together. Then select one or more groups (e.g., 
libraries, parks an4.recrelation, transportation, 4-H, schools) and invite n representative to explain how tlie 
agency works and the services it provides. Summarize finding*; in a follow up disc^sion. 

U^ng available resources such as telephone and comn>unity service directories, compile a list of types of 
agencies available to help children and parents in your conirpunity or geographic area. Working in groups, 
l^lect pne category of agencies (e.g., those who treat a specific handicap) and arrange to visit one or more 

. (e.g., Oregon School for the Blin^ or Oregon School for the DeaQ . Find out abou( services provided and 
costs involved. Share findings. in a cl^s discussion /Follow Up by completing one or more further related 

2f activities such as: 
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Westigate volunteer opportunities to provide assistance to children and parents and become. 
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Interview several full-time homemakers with preschoolcKildren. [nquire>bout community resources which 

they use and those which do not exist but are needeH Share fit- p'^ i- -'i'^ -nd sngg^st wav<= hppHpH 

resources'kould be made available in yom community 
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SUGGESTED COURSE GOAL The student will be able to describe proeedures which are \ikely^to result in 

babysitting experiences mutually satisfying to parents, childreri'and babysitters. 



LEARNING EXPERIENCES 



RESOURCES* 



Interview parents of young cliildren to determine their views regarding effective babysitters; Questiohs 
might relate to^ topics such as desirable traits of a babysitter, parental expectations of babysitters, 
responsibililjiesifor children's safety, limits to freedom in another, person's home. Compare findings in a 
class discussion and use them to develop a *'Eabysitter's Guide" for fiiture reference. 



Hold a class brainstorming session to identify questions which should be asked before accepting, a 
babysitting job and before parents leave for the day or evening (e.g.. hours of babysitting, transportation, 
where parents can be reached). From insights gained, develop a form which would be useful in determining 
whetker to accept a babysitting position and in carrying out responsibilities when accepted. 

As a class, identify appropriate methods of declining an offer for a babysittiimjob. Discuss situations that j 
classmates have found especially difficult and practice saying/'no'' politely, biirrirmly. 
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SUGGESTED COURSE GOAL The student will be able to recognize functions of famity planning. 



LEARNING EXPERIENCES 



^ RESOURC 



Using available resources and working in small groups, investigate various methods of/tontraception. 
Determine costs, effectiveness, availability, side effects, and ways th^y work. Share/m format ion and 
evaluate each method in a follow-up class discussion 

Ask a representative of youf' county Jhealth clinic (u local Planned Parenthood group to discuss the function 
of family planning,. services provided in your area, the cost, and \6 whom the services are available. Prepare 
questions for the speaker in advance and sunwTiari?? answers given in a follow-up discussion. 

' V ■' 

As a class, tffanstorm reasons a young couple may choose not td start a fami^ immediately following 
marriage^ (e.g., to complete education, to be more financially secure, to travel). Discuss the implications of 
each reason. Interview young families to discover how long they Waited to begin having children and why. 
Compare these responses with the reasons- brainstornied. * 
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UGQESTED COilRSE GOAL The student will be dbte to describe specific occupations in the area of-human 

services and factors which affect ffieir availability. 



I 



LEARNING EXPERIENCES 



RESOURCES 



Define "h^nan services" in your own words. Describe what your community would be like if there were no 
human services performed in it. Discuss the impact of such a change on your family. Summafize by 
developing one or more generalizations about the.importance of human services. 



V. 



Brainstorm and list human services occupations. Ulsihg magazine picttjres of people performing human 
services, make a bulletin board or collage. Label ITie pictiupH- fK-mpations. Add more occupations as they 
are identified. 



Using the Occupational Outlook Handbook, identify job opportunities in.tKe aj^ea.of human services. Find 
put how many of .these job opportunities exist in your community or nearby communities. Explore reasons 
Why some jobs may not exist^ in your area! DIschss questions such as; Under what circumstances migKt 
these iobs become available in vour (^ommimitv'^ 
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Investigate job opportunities in human sen/ices, otcupations by undertaking one or more of the activities 
listed below. Hold a symposium to share findings. 

Investigate -national growth trends in human services occupations and compare the figures to those 

for human services occupations m your own community. 
Investigate factofs that influence work availability in your community ^Ce.g.. industry presence, 
economic condition^). Relate- these factors to the availability of jobs in human services 
* occupations. > \ 

Predict phanges that may occur in society during the next 26 years. Speculate about hov/ these 

changes niay affect the availability of jobs in the area of human services. 
Visit your local employment office to identify job listingsxelate*^ttrhuman services. 
(\* Compare job -opportunities in human servtces in your community with those in a larger 
^ neighboring community, as well as with those in a smaller community. , 
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SUGGESTED CX)U1^E GOAL • The student will be able to describe ways of securing the training-necessary to 
' ' n ' enter and advance in careers related to human services: ; 

; ' ^ LEARNING EXPERIENCES ^ ^ , , RESOURCBfr 



. Wqrking'in^roups, investigate ways to acquire training for jiuman services ^)ccupat4ons, droups may wish to 
•VisU comntunity colleges an4 universities to observe training sessions, study school catalogues to identify 
program offerings, or interview eounsplors and personnel managers. Identify training available within ypur 
community or within commuting distances, ^are findings by holding a class sympbsmtTiA 

. Hyjte a panel of guests from human services occupalipns to identify and discuss the education and training 
. thiy have acquire(J. Compare and contrast the variety of experiences. Identify aijy unique 'experiences of 

the panel members and discuss (low these experiences 'mny cdntrihiite tci securing training necessary to " 

enter'or advance in a^iuman services career, / 



■\ SiJ^ey people in bupiah services occupations. Iderttify ways they received their training to enter their first 
^ ^ ^ hiflrhan services job and any additional training r«ceiveH in (vdpr to advance. As a grpup_, make a poster or 
bulletin board displaying your fipdings. SnmmHri/e hv 'liscHisinlt ihe in^pIirRtions of the findings for those 
•. ; ' interested' in human services occupations . 'if' ' 

* ' ^ • . '-^^ ' 'ly ' 

. Ex^jlore 'your cominunlty to find a human ^er^iM■'ej«hg|^^er wlio provides training either prior no 
cfnTplQymer{( or on the job. Ask the employ^^or. ti ''ffi^BF've to describe t)ie training and to explain 
- ''wl\y a is provided, ^hare ^firtdings and di-ccitss the adv!H|^pfend disadvar^tages 4o the employer and the 
tfmploy^ of such draining. " ^ * / ' 

. . .. f ■ 

. tnvitfc *.reprfesentativeufa.loc^) community college to discuss trafning ctpportunities^nd programs available 
\,Jh.'*human, services, the Cost '|/fji fength -of training, add any admis^ons requirements. Summarize by 
\ disQussing'lhe servicp^ fche dbnvrij&ttfy. coliepr r;m pt'^vid^ people get needed counselinKreducation 

««• training and job plac^ment;^ 



<*lp people get needed counseling/education 

Ust;.jobs,,^botti paid and.v(5J^|Pw^h ji/nior fiigh, high srhuol or coriege.students might seek to give^^ 
- thtfra expptiance_ in. human sgti^ateM Identify tlie job requirements, pay, availability and any 

■ olh^ pertinent in format itin r)isrl^>^^ t<> seciup <y\r\\ \oh^ in ]^pur comnnmity. * 

Discuss the* topic ''honmnialcers us hiimun "Services worl^ers.l" Identify ways homemak,ers acquire their 
: training/ arid what fikills' an experienced honieniaker possesses wHich might be useful in gainful 
/employment. Calculate, the dollar- vahip ol a homeniaker based on th** tn^ks commonly performed. Identify 
•rWdysotbetter preparjn^people lor th<- ort^npaticm nt* "h/>n>pnuikpf " y 




. k . . J »' * \ . ' , . 

^ Identify the skills and iexper^ences^d=cquired hy you (and otiier members of ypur family) from youi family. ,* 
V ^ *U ^he skilK re!ate;J to hnm^^n services pcissessed by^yuj and vmh rarViWy Share lists. Follow by 

dijii^ussing hoWhljeSe slcillS might hk n.sed to get n iv>h fn hnmhn «:ervir(>«; 

\\ *^ Ask a^igh scKDo! c(;jrf^ps^lor or a^mimstrat(u to describe a four year high srhool education plan that would 
• enable students tq admire ^nffy-leve[:, skills in humun services occupations and \6 describ^a four-year plan' 
for stUdents^considering post' high sch(Kil education. Cpmpane and contrast thr.twb plans. Individually, 
prepare a fou(>ye§r plaii whjch wonid jneet your n^^eds hn^^ed on a selected educational or 'training goal, 

^i, 'Invite .a panel of human seizes workers to disqi^s the importance and overalf role/of opnimunication in 
> hum^n^Services occUpationiri Ask th^m U) suggf^sf ways ono "lightydgrove communicatfbn' skills ne?^^d pn 
the jp^, Summarize Ideas 'by developing' n' pmnpi-'' » t-itlrfH^^'nunurxirntion in 'Htm^an Service 
/ V, Occyjjations/' *- ' ' . 



SUGcisTED COURSE GOAL The stuUent will be able to analyze reqiiiremeffts for entry ' into and success in 

occupations related to humaff services. 

. 1> — — ■ ' 

UEARNING EXPERENCES RESOURCES 



Brainstorm occupations related to himian services. Fr^D^? ^^^^^ randomiy distribute the title of one job to ' 
each student. Investigate the entry requirements aru^jS|re ^ings m a class discussiprt. Compare entry • 
requirements and group jobs by them. Compare apd ^"^^^^ jj||fci" gr^^P- : - ' 

View one or more television ppograms featuring "persons in . occupations related to human services. , 
Afterward, liaC traits which appear to be characteristic of persons in these occupations. Share findings in a . 
class discussion. ' 

View What You Should Know Before You Go to- Work. Select one human services occupation and arrange 372 
to interview and observe person's empfoyed in that job. Find out about training required, age limitations, 1 14 

responsibilities involved, working conditions, and irfterests, ''kills and^bilities that would aid a person -IVi'the 
performance of the job. Share findings in w < l'^^s discussion. 



Afteftelecting a human services job. make an appointment^to vi^it a business or an organization where the > 
job is'perlrormed.^'Xsk aboijl entry-level requiremenrs. future possibilities and training requirements as they 
relate to the job. Report findings back to c\\\^^ ;inH cpnipile for future use. ' . ^ ^ 

XtijWfi a panel of personnel managers from human services businesses or oifrnfizations to discuss personal 196 
'cjUalities Vfecessary fofr^entry into and success in occm?tffions related to human services (e.g., patiepce, good 
kealth, amiability, dependability). Summari7P hy c(^ipilin:g a master list for classroom display. 

Using, articles, ca.Ulogues or bulletins from college^ community colleges and oth^r postsecondaiy tfS 

institution^, identify careers for which they traijn students.^Pick a career goal in 'the human services area and 

list cpurses available to prepare persons for entry level (e.g.. paraprofpssional. professional, other) as well as \ 

higher levels. Summarize findings in writtpn or oral report. . 

■ Identify parf-time and volunteer human services jobs, io you; community. Ft^termine. efitry-level 
requirements and other rrjtpfi:> f"t -^iKrh joh*; Sharp inforiTwition in -a cl-^iss discussion, -V 

As a class, plan. a JobTair or ( ;ueer Day in yoUr school or commurTity. Be sure to "include human sqj 
occupations. At the Job Fair or oxvi arrer Day. ^terview exhihft-oTs m the human services field 
requirements for en?ry into r^nd snccp-^-^ in xUo field.^hare findings in a fcflhw up class discussion. 

.*» ' » * * , 

Invite counselors, and personnel rtuinngers t(> discuss issues <>f cofiftdentiality related to hum an- services 

• occqpations. Search throiigh magazines and newspapers to locate articles concerning the violafion of 
confidentiality in human serviGts^ Oi:cupntions. F(^llow by writing- a- brief story describing what >rni^i; 
happen. if an expected corrfident'inljty is violated irv.n specific job situation. Share stories jn class 
summarize by compiling a Mst'of p\pp( tafi(5ns reU»tP(l to fonOHpntinlitv i"* human services occupations. 

View Preparing for an fnt^vie^i'. An on' applyVnl'. fo, m i.v hnmp»^ spfvi-^^r. flunimBj^ze by identifying ^ 367 

^techni^l/es wljich spptT^eri toi«'- -^p* ' \llv ^^^ f 




UGGESTED C»1!rS|^ GOAL 



the student will be able to determine personal interests in and talents^ for 
occupations in the area of human services. 



LEARNING EXPERIENCES 



RESOURCES 




^ E^fcplore your own interests in and'talents for oc9||||||HBn human services by talcing an aptitude test or 
interest inventory. Use results to write an essay or journal. eat ry describilfig the following: human services 
occupations you find impost and least intejresting and why;,humaji servi<;es occupations which would be mosl 
suitable for you, considering present ir\jerests, skills and abilities ydur(oyerall feelings about pursuing a 
career in the area of human services. ^ , . >^ .V 

Individually^ identify and list the five things you'do best. iq a small grbup, brainstorm ways these skills 
might be used in human services occupations. Share your ideas wifh^^^er class members. 

Make a list of your ten'main int'efests' and orie of your ten main Jtalcat3.'i!Jsing information previously 
acquired about requirements for entry into and success in human services occupations, write a short essay 
describing Which human ser^jices occupations you feel would best suit yoi/T * 

Brainstorm the traits of a person ip a hurhan services (Kcupation. Analyze yourself as to whether you have 
these special talents and traits. Identify ways tn cultivate desired characteristics in yourself. s 

Working in groups 6f three to five and given 'differenr occupations from human seniles, identify the skilJs 
and talents you perceive would be necessary to the jobs. Interview a person engaged in each occupation 
about skills and talents needed (of the jobs. I at^r, compare and contrast your views of the occupations 

with the views of the persons interviewed.. Shffre findings in a class discussion. 

i. ■ 

Survey people in several human, services occupations. Identify skills common to all occupations an^ compile 
a list of them. Check those rskills which ynti already possess. Suggest ways to acquire or develop additional 
skills. ' " / 
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As a class; read a magazine or newspaperartiole invivlving the services contributed by a person employed in 
a human services occupation. Suifimarize the role of the worker depicted. Identify the personal traits 
possessed by the worker. Follow by writing a confid^'ntial 0aper desclfbing how you' might be able to 
assume the role of the worker desrrihed in th** a»ti^le. ha<:f»H ou what^yqu know about your own persotial 
traits. " . " 



Invite a*representafive of education or a representative of .a^human services business to share recent and 
future trends in human services oqcupatrorrs. Folh^w by discussing how these trenas might allow you to use 
yodr interests and talents to pursue human services occupations. w 



Interview >a representative of a volunteer agency or a volunteer coordinator to determine needs for 
volunteers in your communjty. Rank order those opportunities which interest you.» Compare 'your ^ 
preferences witjM>ther 'class members. Discuss how volunteers ^and their skills and interests can contribute 
valuable time to the human services in your community. ' * . ^ 

Develop a list of characteristics or trait? you feel characterize a good homemak6r. Compare and contrast 
with characteristics needed in human services occupations. Share Fiielings about full-tinie homeil8^e<s in a 
. class discussion. Follow bj writing an essay de'scribing'why ybu would or would hot be 'satisfied in^the role 
of full-time h^memakisrjdentifying fjertinont person^ ^ ^'hnr^r ten's tics or traits. / "t 
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SilQGESTED C0l)R3B GOAL The student will be able to apply human services skills to other occupations. 



^ 



LEARNING EXPEltkteES ' RESOURCES 



As a group, identify the skills necessary for a competent babysitter (or other j^coinmonly perfomied by 
class members). For each babysitting skill identified, brainstorm five of nibr(?^ther jobs where this lkill 
might be used. Discuss' the interrelationship of many human services ^skills! Analyze v^^hy^j^is 
.interrelationship mdy exist and discuss. , 

Make a list *of jobs you hold or have held (both paid and volunteer). Give examples of human services skills 
used in those jobs. As a class, li5t and compare human services skills used in similar and different jobs. 

Work in groups to develop lists of specific tasks cA^ried out in the course of managing a home and family. 
. Share lists and then describe human services skills that may be useful in carrying put the tasks identified. 
Illustrate findings on a bulletin board display depicting the use of human services skills at home. 

Discuss problem situations that might arise v/U^ both partners in a home work outside the home. Suggest 
possible solution^ tp these problems by identifying humnn services skills that could be put to use by both 
partners in the home. 

In small groups, think of things' that might happen if no one in your home had any human servi^jes-skills. 
Discuss possible situations. Sumniari/e bv nenerHli/ing about the importance of human services skills, in 
family functioning. ^ . ' ^ ' 

In a class discussion, speculate about the role attitudes play in oii-the-job rerationships (e.g., between 
employer and employei-employe and eiiiploye; employe and customer/client). Then, working in groups, 
discuss situations that illustrate possible conflicts that might arise in each of the on-the-job relationships. 
Sugge^ways the conflicts cpuld have been prevented or minimized. Summarize by generalizifigabout 4he 
value orapplying relRtionships skills in rxj/^ipations other than tjiose cla.ssified strfctly as human services. 

Invite* a panel of persons employed in human services occupations (e.g., teacher,, social worker, . 
psychologist, nursery icho»)l t'eacher^ to discp«^s the skills they use in their jobs. Develop a list. Work in 
groups representing clusters nf o-cupiuions other thar* human servicf»s (e.g.. clerical, f(5od service, 
agriculture, industrial) to ifl^^'^'ify (imm*-*.) services skiH*^ »li:»t would be nseful .Share ideas in a rlass 
discussion. * - 

Invite ajocal or state ^iectid offlci-nl (e g.. school bonrd member, city council person, county commissioner, 
state senator or representative) \c clrsi ribe her or hisS duties as they relate to hyman services. Summarize by 
generalizing about the importimre of buman «:ervices skills t(^ public officials. 

Brainstorm a fist of jobs not generally associated vAh human services. Discuss the questionsiiWhat are the 
• skills needed f»r these jo))s? Are ther^ any jobs thaf do not require some human services skills? Follow by 
tolbcting pictures and words illustrating the use ot human services skills in various jpccupations. Create a 
pictttte generalization about'the rnariv ms^c of hum^m services skills in the world of work. 



ASSESSMENT •> 

In the Goal-Based Planning for Home Economi^ section of this guide, four sets of desired outcomes 
were identified: (1) state goals; (2) district goals; (3) program goals;'(4) course goals. Competencies 
were discussed. Personal goals of individual student^ere mentioned. These were followed by 
specific suggestions (learning activities, teaching stratepes, resources, alternative instruction, etc.) 
designed to assist the planner in implementing a goal-based curriculum. 

Once ^instructional plans are implemented, the teacher must pose the quesfion: Are' students 
attaining desired outcomes, and Is the home economics program helping them to reBc#'thx)se 
outcomes? The quality of the answers to these questions depends on for what purpose and how well 
assessment activities are- designed and carried out. 



To measure the attainment of any goal or .competency (Wds it reached? . . . not Why? or Why not? 
or even How well?), Oregon uses ASSESSMENT. Assessment in Oregon mesins taking inventory- 
asking, Where are we? Evaluation in Oregon means judging the ijwentory(ies) -asking, WhaVd wq 
intendf^to do? What did we do? How welPd we do it? What would we do differently if we did it 
oyef? Assessment and evaluation are ///>/ synonyms in Oregon. ^ '0 ' 

If it is desirable to know the kind of overall job the home economics program is doing, then .the 
performancev of groups of students is significant. Assessment focuses on whether an acceptable 
majority of students is attaining established ^oals. The needs of groups of students can then Ae 
identified and program planning improved accordingly. If, however, is desirable to know how We\\ 
individual students are attaining desired (or required) outcomes, then the performance of each 
individual studenf is significant. Assessment focuses on the needs, interests, and^ learning strengths 
and weaknesses of individtial students as they strive to develop and demonstrate desired outcomes. 
The.rieeds'Of individual students. can then he identified and learning activities^^aching stratiegies, 
resources, etc., adjusted accord ingjly. - ' iT ' . 

These relationships are shown belc>w. -Assessment of^ach of tlie elements shown' in the- figure will 
provide .answers to partrcnlar kind'' '>f que'stfoVis ^ 
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Assessment of district goal ^tainment answers ihe question: To what extent are students attaining 
the outcbmes of schooling the community and its schools desire? • 

Assessment of program goal attainment answers the question: To what extent are students attaining 
the outcomes home economics teachers and curriculum planners desire? 

Assessment of course goal attainment answers the question: To what extent are students attaining 
the outcomes home economics tethers desire (or Human Development & the Familyl 

j\ssessment . of competency attainment answers the question: To what extent Is a student 
demonstrating desired applications of what has been learned in order to graduate? 

Assessment of personal goal attainment answers the question: To what extent is a stijdent attaining 
' those outcomes designated as of greatest personal imppftance, need, or interest? 
' " (' 

Assessment of learning strengths and weaknesses answers the question: What characteristics 
redejgted by a studl^nt's performance can be^seeh as enfiancin^ or inhibiting attainment of desired 
outcomes? **^/^><t ^ 

In seeking angers to these questions', stuff^nt performances that can be acdepted as indicators of, 
attainnllht of desired outcomes must be clear. These performance mdicators serve to guide 'the 
assessment activ^in producing the most needed information. • 

To be in compliance with state retirements, each district must assure that-assessrtient activities are 
tarried out in relation to three points. Assessment of student demonstration of competencies 
required for graduation and identification of leaminji strengths and weaknesses are two gf these. In 
addition, the home economics program may be selected by your district for a special kind of 
assessment required by*the state. If this happens, it will be necessary to analyze the golk of the 
program to determine the extent to whic?h students must^develop or apply reading, writing, and. 
computing skills in attaining those goals.Msses*^'*''^^'* wiH then focns on describing how \yell the 
necessary skill*: ar^Y**inj7 rfrvaj/.f-M or ''prl'eH * ^ 
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Print 



Books & Articles for Students 



1 Axlin^, Virginia. Dibs: In Search of Self . New York: BaJlantine 
Books, Die, 1976. (paperbacJIc) " 



2* Baker, Katherine R; and Xenia Fane. Uhcierstan(0lffii^ Guidyihg 
Young Children. Englewood Cliffs^ NJ: Prentice-HaJl. Inc. 1975, 



3 Brisbane, Holly E. and Audrey Riker. The Developing Child 
Peoria, IL: Charles X. Bennett Co. Inc. 1971. 



B/y, Adelaide. T.A/'Primer Transactional Analysis in Everydiry 
Life.\ New . Yoric Harper and Row Publishers, Inc. 1973. 
^(paperback) ^ \ ■ 

i!^f^aper, Henry E. and Mary Wanda Draper, Studying Children: 
f Ol^erVing and Participating. Peoria, lb: Tiarles A. Bennett^ 
5^ Ine, 1977. (paperback) 

-6 Draper, Wanda and Henry E. Draper, Cmin^ fm ChildrFri r^^oria. 
IL: Charles A- Bennett Co. Inc. fo7<; 

7 Eshleman, J. Rossi. TheJ^amiLr An /«rrfv///c^i^^"J^oston, MA 
Aliyn and 3acon, Inc, 1974. • . 

8 Fane, '.Xeiya F. Child Yare Cflrrei^. Engl ewotxi " Cliffs. N.I: 
Prentige-Hall, Ind, 1977. (paperback) 

■ -I. ■• . - 

91. Fleck, trorietta and Louise Fernandez. Exploring €amilv Life. 
.Englewood^^Qiffs-, NJ: Prentice-Hall, Inc. 1977. 

10 'Treed, AlVyn \A. TA. for Tots (and Other Prinzes). Sacramento, 
. CA': Jalmar Press, Inc, 1 973. (paperback) 



tl Ginott, Haiiii. Between Parent and Teenager, New York: Avon 
X . BSpokSi 1?^. (paperback) || 
■ \ » \ 

12 Gibran, kahlil. The Propjfet. New"*York: Alfred A. K^opf, 1q23.^ 
(pape^backV 



1'3^^ Harris, Thomas A. I'm\OK, You're\^K: A Practical Guide to 
Transdatipnal AnOtyiis^' New YbcJ^; Avon Books, 197^. 
•i^||j^paperback) \ ' - 'f 



data reportedly accurate 
at time ^/publication 



Address 

Ballantine Books, Inc 
201 East 50th Street 
New York, NY 10022 

Prentice-l^all, Inc 
Route 9 West 

FnglewQod Cliffs, NJ 07632 

Charles A. Bennett Co, Inc 
809 West Detw^ler Drive 
Peoria, IL 61614 

Harper and Row Publishers, Inc 
10 East 53rd Street ' 
New York, NY 10022 

(see 3) 



(see 3) 



Allyn and Bacon, Inc 
407 Attaliti^ Avenue 
Boston, M-A 02210 



(see 2) ' 



♦(see 2) 



Jalmar Pr^sl, Inc 
391 MunrgJStreet 
Sacramenfo,CA 9582&.' 

<: 

Avon Boolcsi"^,^^' *' 
959 8th Avenue 
NevHTork, NY 10019 

^fredjA» Knopf, Inc 
Subs.^pf Random House 
201 East 50th .Street ^ 
^ ^fe^^f•york•, NY. L0022 

* (see 1 0 ' : vc;,,i 



Books & A nicies for. Students 



IS 



16 



17 



rs 

19 

20 
21 

22 

23 
24 

25 

26 

27 
28- 



"How to Conquer Stress " Family Circle Magazine': January 1972, 
pp. nolprailable. ;^ 



Hunt, Morton. "Leariiihg to Lowe," Seventeen. February 1976. 
pp. 87, 126-8. • * \ 

Hurlock, Elizabeth. Child Growth and DeveUypment. N6w York:-^ 
McGraw.HiI> Book Co, 1970. • . 



KUIilea, Marie. Karen. Englewood CliffSj NJ: Prentice-Hall, Inc/ 
' 1942. (tjell paperback available-for praHe*: 7 o- Noble paperback 

-ava^ble fof'grades JO-12.) 

• . .■ 

% 

s. 

9 

Knox, DM. Marriage: Who, When, H'-^r ?.Fnglew(K>H CKrfs. NJ: 
Prenrig^all,Jnc, 1974. (paperback ) 

Lair, I Ain't Much Baby But I'm All I\p Cot, New York: 
Fawcett World library^ 1976. (paperback) 

Landis, Judson T. and M^r>' r,. V.mi\\^,^ Building A Sun r^Kfa} 
Marriage. Englewood Cliffy. Ni- Prentice Mall. lac. 1^77 

Landis, Judson T. and MaTv G.'^ratuHt. Per-^'onal Adjmtment, 
Marriage and f nmih f iyfng. F npipwoo'' ' Mif'^ NJ: Prpnti. P rinlK 
Inc, 1975. 

Landis, Paul H. your Morriage n'ul rnniih t fyin^ New Vr>T|<: 
McGraw-Hill Book Co. In.-, V'i7 

Lund, Doris. Eric. New Y'uk rvil rnKli*:bing Cn, Inc, 1^7^ 

Newman, Mildred an<l Bernard Berkowit/. //w /^^ fi'' Your 0\^'n 
Best Friend. New York: Rand'^n House, It^'- ■l'^73. 



AdSre^ 

Family Circle Magazine^ 
488 Madison Avenue 
New York, NY 10022 



Seventeen 

Triangle Publications, Inc 
320 Park Avenue r 
NewTork, NY 10022 



McGraw-Hill Wok Co 

1221 Avenue ofthe Americas • 

New York, NY 10020 

Dell Publishing Co, Inc 

. and ^ 

Noble & Noble Pubft^ers, Inc 
One Dag Hammarskjold Plaza 
245 East 47th Street 
New York, NY 10617 

(see 2) 



Fawcett WorW Library , 

1515 Broadway 

New York, NY 10036 

(see 2) 

, • if 



(se^ 1 6) 



(see 17) 

Random House, Inc 
201 E. 50th Street 
filewYork, NY 10022 



Paolucci, Beatrice, Theodora Faiola. and Patricia Thompson. 
Personal Perspectives: *A Guide^to Decision Making. Netv York: 
McGraw-Hill Book Co, 197? 

. Phillips, Paul aqd Franklin Cordell. i^, i^Qk ' Niles^Il ^y^^ 
Communications, 19"^. (paperback) • ^ / 



Riker, Audrey P. and Holly Brisbane. Married Jjfe. Peoria/IL. 
Oiarles A. Bennett Co, iftc, 1976: 



(see 16) 



U.§. bepartm€i^t\of.L5'bont Dictionary of Occupational THIes. 
"Washington, DC: U.S. Government Printirrg Orflce. !P77. 



, Argus Communications 
7440 jNJatche^z Avenue ' . 
NilesC'IL 60648'^^ 

(see, 3) r 

« ■. • " 

I 

^Superintendeitt of Documents 
MJ.S. Gdj^mment Printing Of'fice 



\ ^: Washington^DC -20402 



Books & 'Articles for Students 



Address 



29 U.S. Department of La^or, Bureau of Labor Statistics. Handbook 
of Labor Statistics. Washington, DC; U.S. Government Prijitin^ 
Office, (current issue) * • a v 

30 U.S. Department of Labor. Occupational Outlook Handbook. 
Washington, DC: U.S. Government Printing Office, 1^77. 

31 Westlake, Helen. Relationships: A Study in Ruman Behavior. 
Lexington, MA: Ginn and Co, 1972. 



32 Wexleij^Susan. The Story of Son, h Npvv Y(uk: New American 
Libra^]971.-(paperbnck) V. 



(see 28) 



(see 28) 



Ginn and Co 
^1 Spritig Street , 
L^ington, MA 02173 . 

Newf American Library 

1301 Avenue of the Americas 

NpwYork,NY 10019 



Pamphhi^ 



Address^ 



33 A Guide Pmper Nu'triti^n Pjrf'* "j-'' PA im Mpip/ c,, 
197^. 



HJ.MeinzCo ^ ' • 
W362 Progress Street 
Pittsburgh, PA 15230 



34 Are You His/Her 7'ype': ^'hwe Phiins. f'\ m.,.,i, 
National F<nindation, 1^7^ rn<v^)00O6y 



.^5 4 Safer World frr RahF 



■ 4^ 



4 f 



36 A Set fin, 
Health, 
n.d.^n* 




^^7 Baby^s f-ating 'antf^Slrn f *q ^t.ihjfs 



\ .1 !.!, 



38 BahvCare New York 



„4 



X 'i 



39 Babysitter's HanJh 

Natic^nal Fire Protection A^sx)ri:>MnM 



40 Baker, Katherine R. Ideas j'Thgit h^ork wiih-y: 
Washington. DC: Nath^nnl AlsiSoi^ti"'^ tfie 



Young Children. 



0 

Hostofi. MA' 



(^hildim, 
tion 



41 Be GQod tcr You^ Baby Before It Is Born.y^hw^ Trains, NV" 
March of. Dime^ - National Foundation. I^IS ( n(v jt).0002 ) 
(Spanish languag^.yersion.r^o. ^:,01 19.) »■ ' 



42 Defects: Qi^e&tions and ^iiswers. White-Plaina, NY: Mar\:h 

' of Dimes National Foundatioti' 1975, (n<v 9-0007) 

43^^(r//i Defects: Th^ Tragedy and' tHe' Hope . Whit^? Phiins': NY * 
. '^^arfch of Dimes -Natioi^al Founda'tiori^^%7^r(ni). ^N10?6) " ^ 



March of Dim^s - National Foundation 
■Box 2000 

Wliire Plains. NY 10602 



JoHnsiin & Johnson 
!nstniciional-Mater'nl« F '»^' 
18 Fist 4Ut SPeet 
Nf-v V M, V N"^ '^'^^^ * 



(see 35) ^ 

National Fife Protection AssociUtion 
60 ftatteryhiarch Street 
R(^«:ton. MA 02110 



Inr 




National A.ssociatioS^for the Fd/jOation 

Young Children 
1834 (*onnecticut Avenue, 'NW 
W6sliingtoTi. nr 20009 



(see } 'I ) 



(see 34 



7 



^1 



. . ^ • Pamphlets " , 

44:. Pryanit, John: fe. Helping Your Child Speak Correctly. New York: 
* ■•PubUcTVffairs Committee, 1970. ^' 



45 Buying Children's Clothing. Corvallis, (^R: OSU Cooperativ^ 
Extension Service, 1971. - v 

,46 ' Caring ^ijj^Your Baby. Columbus,^OH: Ross Laboratories, 1973.* 



47. -Oui^ MA: Educational Development Centei^ 

* Inc, n.d. (student and teacher editions available) ^ 



48 Conditions for Learning. {Uo. 9 in Caring for Children Series.) 
Washington, DC: U.Sr Department of Health, Education, and 
Welfare, Office of Child Development, n.d. 

A 

49 Confidential White Rains, NY: N4arch of Dimes National 
Folindation/Ha75. (np. 9-0024) (SpSnish laiTguage version no. 

■'"~9-0025jh^ritten for men; emphasj/e*; the*impoftance of prenatal 
care) 

^ ■, 

50 Cooiey's Anemia and Birth Defects Prevention. Wliite Plains, NY: 
March of Dimes National FonriHattMH )0 7'* (no 0 0041) 



' Addr^s ' 



Public .Aff^Cornmittee 
22 E44|^th Street ' 
New,Yorlc,NY J 00 16 

)SU Cooperative^*^Exten5ion Service 
ilfegon State Uriiversity 
.orvallis, OR 97331 

. Ross Liaboratofies * , 
625 Cleveland 
Columbus, OH 43216 

Educational Development Center, In 
15 Mifflin Place 
Cambridge, MA 02J38 

(se^28) 



(see 34) 



51 Facts^About Brerf^f rrr^rl"^P r 
1974. 



52 Fast Facts About Sickle Cell %nen)ia. Wlute Plain'^ NV; M;>Trh r>f 
Dimes National Foundation. 1*^7'^ (po ^^nooi) 



(.<;ee 34) 



Mead Johnson & Co 
*^400 West Pennsylvania Street 
Fvan'Jville. IN 477 P. 

i^ee 34) 



53 Feeding Your Baby Pol tie Method r-Hnn-i. f)R Oregon Stntp 
Health Division, r) rl , 



Oregon State Health Division 
Maternal andXhild Health Section 
■ * 1400 SW 5th Street 

^ , ■ ^ * y Portlarrd, OR "97201 

54 Feeding YQur Bab}^ Rrm^i M^fhnci Rortlari'l OR : Oregon State (see 5.^) 
Health Division, n d 



55 Fire Safety Tips for the nnhy^iurr Salp»>> OK: Offire nf th<> 
State Fire^Marshal. n d. • 



56 Food Before^ Six Ro«;eTtiont, n MntiDnal O^in Coun(Ml 



Office of the State Fire Marshal ^ . 
First Floor, Labofc^mi Ihdustries 

Building 
Salem, OR 97310 . 

National DairyCouncil ^ 
6300 Nofth River Road 
Rosemoht, IL 60018 



57 Food foK the Family with Ypung Gkimren. Washington, DC: U.S. ^ ..(see 28) • 
■ Dettfirtment of Agriculture, 1973 . (Home and Garden BiWletin) . • 

58 . ?razi°ei!, Rober.ta t- Children and roys^^Corvallis, OR?: OSU (see 45) 
; d^dfief^tiye^t^sion ^eiviee J972. (Circula^f No. l«l> , , 



9 



Pamphlets 



59 Frdm I to H^e. ^Washington, DC: U.S. Department iT'fieal^h, 
Education, and Welfare, Office of Human Development,- n.d. (no. 
8) • 1 . . . ^ 



Addre^ ' ' ^ 



(see 28) 



60 Genetic' Coai^§0ng. White^Plkins; NY: Macpf^of Dimes^Nationaf^ 

10 nt, MI: Gerber Prpd^ct^^» 



61 Handbook^ofJ^ildlSafety. Frem 
n.d. ^ 



'62 Healthy Snacks. Portland, OR: Oregon State Health Division, n.d. 



63 Helpful Guidance Techniques. Gorvallis, ok: OSU Coop*»rative 
Extension Service, n.d. (PNW Bulletin No. 64) 

64' Hirsch, Elizabeth. The Block Book. Washington, DC- National 
Association for the Education of Ycuing Children, n.d, 

65 Home Eye Test for Preschoolers. New york* >Jatinnal Society f f>f 
. the "Prevention of Blindness. Inc, 1975. 



66 ^How to Choose Baby Clnhr^ r 'emo»«* ^U; Gerb**' rr(id"f^t'5 

1973. 

67 "Human Fnvironment*; / • (i Wintr' M>"M Tv,>t»r\ 
. Co, Inc 



68 Infant- Care. Washington, DC: U.S. Department of Ht»flth, 
Education, and Welfare, Office of ChilH r^pvelopmpnt, 1*^73. 

69 Infant Care Whin Traveling. Fvanwllle, IN: M^^H ToHnson<&Co. 
1971. 

70 Infant Nutrition. Fremont, MI: Gerbpr Products Co, 1<^72. 

7.1 "Is Society Meeting the Needs of the Fag)ily?*' ^-^ny^w (Spring/ - 
Summer 1974), J.C. Penney Co, Inc^ 

72 l^eepingBaby Clean. New York: John.son ^ John.son,'"4<^7?. 

73 Language is for Communication. (No, 10 in Caring for Children 
5ot?s.) Washington, -DC: U.S. Department of Health, Education, 

'-and Welfare, Office of Child Development, n.d. 

14, Look Outf" It 'BunisI Washington, DC: U.S. Departnijnt of 
• Health, Edlucation, and Welfare, Office of Child Develo\nent, 

75 Meals for Moth&s-tb-Be. PoVtland, OR: Oregon State Health 
* 'Divisien, n.d. ' * 
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; (see 34) . ' 

GerbeH'roducts Co 

445 State Street — 

Fremorit, Mf 49412 

Oregon-State Health Division 
Health Education Section 
1400 SW 5th Street 
Portland,. OR 9720r 



(see 45) 
(see 40) 



V 



Nation^ Society for the Prevention 

of Blindness, Inc 
79 Madison Avenue 
New York, NY 10016 ^ . 



J.C. Penney Co, Inc 
Educational Relations ^ 
1301 Avenue of the Amerfcas 
NewYorlc/NY 1001 Q 



(see 51) 

(see 61) 
(see 67) 
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(see/.^S) 
(see 28) 

(see 28) 
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Pamphlets 



V. 



76 



77: 



78 



•79 



80 



81 



82 



84 



85 



86 
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Mental Resatdatipn: Whqt Is It? Syracuse, NY: New Readers 
Press, 1970.; V 



r A- 



^No 'Two^'Alike: IJehing Children with Special f^eeds. Gjfmb ridge, 
MA: » Educational Pevefopmen> Center. Inc, n.d. (StiJcJ^'f and 
teacher SditioKP^ailable) » * 



x^ddress 

New,Kead€F^^ress . 

• 11 1 i^/i East 'iFaWtt^'Sti'eet A 

Syracuse, NY* 
. ( 

(\ee47J. , 




Nutritiorijiind Birth Defects Prevention. White Plains. NY: March 
of Dimes-^latiqnal Foundation, 1975. (no.<^>0028) 

Parent Handbook for Parents of Children Who team in Different 
H^ayj. Salem, OR: Oregon Department of Education. 1975. 



Planning for Free Living. SeatUe^WA: Feminist Northwest, n.d. 
(Curriculum materials .for combatting sex Tole stereotyping in 
Home Economics, ^Family Living and Career Awareness courses) 

Playing Safe in Toyiand. Washington, DC: U.S. Department 'of 
Health,. Education, and Welfare. OfflrP of f^hild Development, 
n.d. 

Pregnakcy^and Nutrition. Berkeley. TA Sorietv f^r N\itrition 
Education, n.d. 



frenatai Gire. Jfcifihingtori^ DC V.i Department of Health. 
Education, and WIPKarr, OfHc < IVvelopmenr . 1973. 



Protecting Bahv from Pf-^-'^ ^z?.?/?. C* 
Gamble. 107^ 



Protecting Infants and T^yddlfr^ frqrf^ ^^'^ idents. C it>' itin:iti. OH: 
Proctor and Gamble* P"^^ " 

Protecting Ir^nts and T<xJdlef^ irnw n r ing>.^soned . rirhinnati. 
I^OH: Procter andOaniMeJ^^^ 

Raising a Family Alone , f'-\mhfu\^'^ MA F-Hucntinnnl 
Development Center. I^^'*- " 



Ranking 



ing of Problems Related to. Retirement 4djustwent. 
ingtollf Dr 'Americim A-,.*:'. •;.,»;. >n (^f pptii<^.i Person- nH 



90 



RingA^RingORoKPK F ''t»f. Mr kHp^ RMn,-! of FMn. ntion. I'W-i 

Rulei Governing Standards for Day Care Facilities in Oregon. 
Salem OR: Children's Services Division, Department of Human 
Resources, 1975. ^' 



91 Sitting Safely. Fremont, Mi' Cerb<?r Product*: Co. 1^70 



(see 34)" 



Oregon Department of Education 
942 Lancaster Drive NE " * 
Salem, OR 973 10 

Feminist Northwest 
5038 Nicklas Place NE 
Seattle, WA^98 105 

(see 28)- 



^Ifeociety for Nutrition' Education 
. 2140 Shattuck Avenue Suite 1110 
Berkeley, CA 94701*^ 4 

(see 28) ' 



Procter and Gamble 
301 East Sixth Street 
rincinnati, OH 4<;:'07 

{^te 84) 
(«^ee 84) 

(see 47) -'-^"^ ■ -iji^;.^, 

American Association of Retired- Pe 
1909 K Street NW ^ ^ 
Wn<:liington, DC i0049 

Flint Board of Education 

923 East, Kearsley ' 

Hint, MI 48503- 

Children's Services Division 
Department of.Human Resources 
Public Service Building 
Salam, OR 97310 

(se^6n " r 



94 



•94 



^' Pamphlets-* ' , 

92 Sitting Safety f6r Babysitters. New York: ^^etropolitan Life 
Insurance Co, 1S^70. > . . 



Address 



\ 



' . 93 • Straa;man, Marcelle. Marriage, Enrichment, Love. Corvallis, OR: 
^ OSU Cooperative Extension Service, 1976. ^ ' 

94 The ^ Child With Minimal Brain Dysfunction, Rockville, MD: 
^^American Occupational Therapy Foundation, Inc, 1^7.4. 



95 




The EpilepticyChildin Srhnni Porilanrf. OR Fpileps\ I eagiif nf 
Oregon, Inc» n.d, 



96 *The Future as Transition." ^/Vir//;?? (FallAVinter 1975), J.C. 
Penney Co. Inc * ^ ^ 

97 ,The Idea Box. Washington, DC: 'National Association for the 

Education of Young Children, n.d. 

The 'Phejupmena ' of IB^ly Deveiopment^C o\\imb us. OH; Ross 
Laboratones^, 1974, t 

The Scrap Book: A Collection of Activities for Presrhnn'lers. Annt 
Arbor, MI: Friends of Perrv Nursery Sch(.)ol. 1972. 



tropolitan Life insurance Co 
ad js©ri' Avenue 
Ne^ York, IsJY 100 it' 

(see 45) 

American Occupational Therapy Fc^urfda^ 

Inc ' ^ , 
6000 Executive Boulevard ' 
RockviUe, MD 2085^ 

Epilepsy League of Oregon, Jnc * ^ « 
718 West Bumside Street 
Portland, OR 97209 

(see 67) 



(fee 40-) 



98 



99 



100 



101 



102 



103 



104 



Toy-Sachs Disease, and Birth ibfects Prevention. White Plains. 
NY: March of Dimes -National Foundation, 1975 (no 9-0100) 

tivel Time: 9 Months. White PlahAs, NY: March of Dimes 
tional Foundation, 1975. (no, 9-0016) (.^Hhi'^li language 
version no. 9-0015) 

t/nprescribed Drugs and Birth Defects Prevention White Plains, 
NY: March of Dimes^atiohal Foundation, 1^7^ (tw> 9 00?0) 

Wa^s Children Learn. (No. . 1 in Caring for ('hildren Series.) 
Washington, DC: U.S. Department of Health. Fdufj«tion. and 
Welfare, Office of Qiil'd Development, n d. 

Wl^ Want You ta Know Abouh Preventing JChildhood Poisonings: 
Rockville, MDr U.S. Department (vf Health. Education, and 
Welfare, Publia^HeahH Service, n d. (no. [HFW| ^s^VOOl ) 



(see 46 > 

Perry Nursery Sc^iool 
1541 NVestenaw "Avenue 
Ann'Ar>)or. MI 48104 

(see M ) 



(see 34) 



(see 3 



\ 4 
Csee28) . 



U.S. Department of Health, Education,* 
and Wejfejg 
HORh 



Public 



th Service 



^Bpod and Drug Administration 
^600 Fishers Lane 



' \0S What ^About DistipUne? Cambridge. MA FHuratinn^l^ 
Developpiej;.t Center, Inc. 1975.. 

106' When Baby Is ///. New York: Johnson & Johrjson, n;H - . 



Ro^l 
(see 47) 



(see 35) 



e. MD 20857 



. Kirj A Games 



'^n.a.(Po?fer) 

112 Baby^i^ Social and EmQtional Growth Cincinnati, OH: Procter 
and Gamble, n.d. (Poster) 



113 Becoming: A Course in Human Relationships. Philadelphia, PA: 
J.B^ Lippincott Co/I975. 



114, 
115 



.1 116 



117 



}>\9 



120 



\ 121 



122 



^Career 0evehpmen(: Education for Living. New York: J.C. 
Tenney Co, Inc, 1974. ■ . 

DivoYCe " ifn this l-^.S. (Sociological resources *for Social 
Studies in Serial Inquiry Series ) Bcgtbn, MA; Allyn 

and ftacpn*, inc. \^'^'> (V^pf>rhnr\r .;tnH\ «»nit witH pniHe j»nd 
workshee'ts) 

Ethnic Heritag^e A living Mo^i^ N*>w York \C Pentjev C<\ 
Ijic, 1973. . , 

Exploring Childhood. -Educational Development Center, Inc, 
1975. (Three module sets nf booH^-ts. p'>«t*-»^ filinstrips. recorH*:. 
^teacher guides) 

Family ^Form and Social Setting. (Sociological resources for 
Social Studies^£ptsoi/es in Socidl Inquiry Series ) Bo^p. MA:, 
Allyii>and Bacon, Inc, 1971. * * 

General Aptitudm'est Battery. Orders for tests and all accessories 
must betiC^eared through a State Employment Service Office. Test 
booklets^ and manunls Hi-t»ibuteH the U.S. r.ov«frnment 
Printing Office - , 

Good Food for the Hpolth of the Mother and ^aby -During 
Pregnancy. White Plains, NY: March ofDimes-National' Founda- 
tion, 1 97 (Poster no. 9.004> * • / • . 

Littl^ Ideas Workshop. Portland, OR* Oregon Dairy^CouncU, n d^ 



Protect Mommies from German Measles. Wl;iite)'lains, NY: Match 
of dimes-^Tational Foundation, 1975, (Poster no. 9-002<T) . 



Address, 



.(see 84) 



107, A Good Pregnancy Diet. Cincinnati, OH: Procter and Qamble, 
197^. (Poster) » . . 

■108 Awareness: Insight Into People-, ^tyj^oxk: i.e. ?*pflty,Co,\nC, (see 61) 
^ 1970. 

109 Baby Care Kitf^-HurtsT^htn They 'Cry. Washington, dt: U.S: 
Consumer Product Safety Commission, n.d. 

1 10 Baby's MoMiGrowt}}. Cincinnati, OH: Procter and G^ble, n.d. 
,. (poster) ^ d . ^ . . * ' 

^111 Baby's PrAatal Grt7Wr/i.' Cincinnati, OH: Procter and Gamble. tsee 84) 



U.S.* "Consumer Woduct Safety Commission 



Washington, DC 20207 



(see^4) 



(see 84) 



J.B. Lippincott Co * 
Educational Publishing ijivi sip n 
East Washington Square 
Philadelphia, PA 19105, 

(see 67) 




(see 7) 



(seb67) 
(see 



(see 7) 



(see 78) 



(see 34) 



4 

Oregbn CUiiry Council 
01^23 SW Hamilton 
Portland,. OR^720l 



(see 34) 




Kitsd Games 



Address 



12} Roles t)f MixJe^n Women. (Socii)logicul resources for Social 
Studies Bfusodes in Social Inquiry Series) Boston. MA: AJlyn 
and Bacon, Inc, \^)12, fPaperback study \init with guide and 
work.shetMs) 

124 Steps in Baby's Physical Maturatitm and Motor Control. 
CinciiHiati. OH: Procter .and C;anib(e. n.d. (Poster) 

1 25 The Hifme. An h.nvinmment for Human Growth. N&w Y^rk TC, 
Penney (\). Inc. n.d. 

i2f> 'Young, David and Paul DeKock. Cycle: An Interaction Unit 
Introducin}^ the Stages oj the Human Life Cycle. Uke^^ilie. ( ^ 
Interact Co. I^)7.V (SinUilatl'>n h:»^pd on Frrck«M. ■■ lif o r\ ^ l^* ) 



(see 7) 



(^k»e 84) 



, (see 67) 



Interact Co 
PO Box 262 ^ 
Lakeside. CA Q204O 
or 

Social Studies Sch(H)I Sewic^ 
10000 ( ulver Blvd. Dept '>« 
Tiilvpr Cifv. CA ^)02"^n 



\ll . 'Xkwifsasne Xfte^ 



12H (Vv/-.-c/' 



I M) Ih'l S^Kinj' 



1 ^1 / //v/ U\'si fht c^hint^st^ '\merican Journal 



\M h'honx 



\'^^ ■hh.mv.h 

I }A huci^att\l F ducal ion 



Adihf'^\ 

A k\i'asasne Nt >tes 
M(4iawk Nation 
Rooseveltnwn. NY I .^6K.^ 

r 

Co'Hd 

Home EconotTiics Division 
SchoiastU' Book Services 
Division ot Scholastic M:»t?;>7inf> 
50 West 44th Street 
New York. NY lOO.V/ 

I 

American Academy o( A»<* V. 
Harvard I Iniveivit\ 
7 Linden Street 
Cambridge. MA 021 

Del Sol (/rift) 

2150 Sh;ntiick Avenue- 

Berkeley. C\ '"f-lKU 

Has ! • Wes t. The ( 7/ inc 'A m erica f / 

Jtmrnal . 
838 Grant Ave.nue. Suite-307 
San Franci.sctl. CA 04108 ' 

Ehony ^ 

1820 South Michig''M Avpmif> 
diicngn. il (^(^(^\(' 

(see 4) 

Northwestern dnlversitv 
200.^ Sberidun Road 
FvansfiMK II ^020! 



07 



Magazines 



Address 



I S egn ) His u >ry Bii lie tin 



3() Phyhni Review t)f Race an J^Cltiwre 



Association for the Study ol" Negro 

Lil'e and History, \nc 
1401 14th Street NW 
Washington, DC 20005 

Phylon: Review of Race and Culture 
Atlanta University 
Athinta. GA 303H 



M The Crisis, Official Organ of the National Assoviati{)n for the 
■\dvanvenieni of (\>l()re(J Pf^'Tl'' 



Crisis Publishing Company, hic 

1^>70 Broadway 

Now York, NY \00\<) 



I Wass(Jiu 



Anicrican hulian HistoruMl St)rj<M\ 
14? 1 Masonic AvtMuie 

^•.\n V ( \ 04 I 1 7 



fh h>ks <jn<i \rli< Irs fnr Trochrrs 



**Ahcrnate Life S(y!c< An lmlivi«lu;d^ ('hf)ir»\ Jonmol '^f Honir 
\F<'<*n<*micK Oct h>7.\ pp 4 



N<> Apgar. Virgnii.i, "^nd Jo;in Beck /v ,Ur Hohy ill Rig/if ' N,n\ 
Yor*k. Pocket Books, Inc. 1^)74 



' A/ni'. Nuthan M and Richard M \-\)k 7<"7/7 'I'ratni"^ / 



Journal of Home Fronomics 
American Home Fconomi<.> AsSi)ciriiion 
^010 Massachusetts Avenue NW 
WiKhington. DC ?(K):>h 

Pocket Books, Inc 
I)iv. of Simon Sl Schuster, Inc 
1230 Avetuie of the Americas 
Now York, NY 10020 

Simon and Sch\j^ter. In^ 

1 2 AvenMc o' the America* 



't^ H:ihc"'-k. [>''>rtWln h. and ToTr\ Keep'v-; Ro'^iuft K nh O N.-w 
Y.ifl- \v .M) R.^.a <. 1^77 



1 I \ 



I t^ Bach. Cicorge R. and Peter Wydcn. The /nrifnaff Fnemy Hmc h> 
Fight Fair in Lo\e and Marriage. Ci\\i.\^\*'\\. Nl W'jlhnm Mormu 
;»nd (\). In.', P>'>^> 



William M<Mr<^v\ :md Inc 

Wilmor Warehouse 

6 Henderson Drive Wov.i . 



in Bach. Ciooriie R^ and Ronald M. l>e(Usch Pairing. Sew Votk 
Avon Books. 



I4S Be mo. Frich (tames People Plov Ne\^ Ynrk B.dhniine Bn<4:^ 
Inc. \'^^b. (paperhack) 



1 ) 



Now York B:njt nn R...!-' 1-- " 



Bantam Boi^k** 



14" Bt)>t on f"hddron*< Mr<lu\d r»Mif(M Pregno'u v, Pinh //" 
Xewhiim Bahv . Srw V.wk Delaconrto f-'oss i'^"2 



1 )olaO(Mit to Ptt";'; 
DiMribiitod h\ l)i;tl Pres' 
1 D'lg H:Mnni:'if<kiMld P! 



Ht niks St .1 rriiit'^ U>r } earners 
I Hi.miImiu.iiii-, Nw.iiiK' aiKl Hti^t Bayh, *T|jo Dtspijcetl 

J J'' Mml'us. DoiMjiu ( ),'ur .- ;,//,/v Sf 'Sfeem: The Key (o I ife. 




I ^" Mi..ii(oii}>nMiiitM. I IK' li'urljs- • iUh<h>i/ {' S. andCSSR 

\<-vs NiMk I ouv fiNiMiii' H,M.Ks. l'J"'f^ uperhack) 

i.ljfUf'J N'uuhfD^s \eu Mk Mjip '1(1 Row Puhltshors. Inr. 



(sei: I4:i ) 



I • l<t..vv.. Hur\ \U -art a: ' ju/iuI K ncr Neu 



(s.>o 1 t- 



I ot I <Mi III iiu ) >*unji 



I ^ \ ( ,ll OVMMI V\ I /, 

( (Vip*M l> U k ) 



( itf^nrtvt iKks far 



Hrigl);t 



i ^ ( .It rvM i^hi Sjilv "hi. >. k ^ If 
I '''^ ( 1mm t V . ( l.no ^ >t\;ni < Ar: f 



( "lu'lf V . ( "1.11. ;ni ( I/' '1 f 

I . I .1 1. 



4 



-I. 



7^/^ /' /// 



6 Davis I>M\ , % 
Belninrr 




' ( hi/ J ( jn I .r>J{h>r Hu 
I ( liti-.t..phersv'ii • lu.ii ! K 



iiiJehfit's 
II H t'.ii' 



(sec 



I"" ( intt.iinaii. ( Im \ -\ .1- 

Iv'MininiNi V ji \ Koii' II 

/A MM)* Ai r \ , I ' > ' ' 



(l.iik. Vlari 



t 



for H.Mr 



M I Matlis.Hi > . 



..// / /. 



■'IC fp.\\^. 'il KtMl|[)/* 



I'h^ Haa> Biishnoi .iiKi:'\Voinhorgor / - -tq-^l- i\>\y aful 

h»n (){h*'r R,uifH's ■ 'r /.yuniiHi: \fi Ac- . /V \ for Mnfh^'ts 
iVu! I't'iU hers .^f C^ulilrcnfn^}}} I ^> ) ''/n R ..n, MA 



J'hr \\u{(>nal f 
^'aiiotial Assn, 

*St'li(H»l Fnnri. 
hSOI N McuMc 
Arlington. V ' 

I ittio Br<»wii A 

Hovct.Mi. M.A (1 



ry Principdl 



HfHiks (He A nicies for Teachers. 



164 Culeman. Arttiu. D. and Uhby. Pregmrun' The PsycHoiogi^' 
Experience Vurk: Bantam Boulci. 1*» (paperback) 



165 .('onsianukoi. ( nrvsie M, . *The haniilv inc \^mg/" Journal ,(see H'v, 
Home hdmornu Sept 1 ^>77. pp. 24-2> 

166 i Doretr^ and Robert D. Hess HanJboiik m 
leacvers of ) ijna Children. Boston. M- H> mghton-Mitnin ^ W 
' ( paperbii. i ) 

1^7 I);ivi, Rcba J inJ Cviuhia Thciss. '^Ld-ne^ irom Vtmr I'ri' mi 
Bab V. ■■//////. ^^ir^er Nov-Dec I'>7n. pp 



Hoxigfiiop Mmi 4jn ■ 
Bost(M MA. 0^ M: 
aiinon Teath, ► 



N>x ^ liar At " 'uia lpit-- /. Anihony Krus/ew ski- and fib— rr- 
\iciniega. ('fuLunns and .\ative Anjericans: The Terrir'-rtai 
Minorities [■ tiiijiru . »o(l ' 'ifK. \] Prcni ice- Hall Inc. i'^^.V 



16M )oasnn fii ,iiif /r 'U' h'ather PI;nn<vilU» NY- 

Vnir-K u^ ^^-^ <papt'rb:i<'k ) 

170 I)' M t-u/^ .iiJ n Parf^nf Plain<\ilkr N\ • New Ainerii'an 
1, . I<^-^ 



'^1 Dif ■ K.. II nd Loren f irey.. Parentis (nude r- Cljjid 
Disaffune \^ n Hawihoni H<n>|<s. Inc. 1^)70. 



niv^' . > 'JIM i " 'ks i-.i. 



17.^ l)r-- R..... .■: jf ■ ViAi Soh/,- Children I'hr nia/fengc New 

V .i^'*. Bpok.N liK P^"^ (paperback) 



i^t ha 



■"iri^w . and t'.dvvards. "Observing C'b'ldren bv L Mne ;i 
^^ii/ f>^ Hnrni^ /''cnncrnics, Sepi '^^4. pp ^()-22 

''Linori;^ hainiK 1 iic I^y the Year ^^^<^0/' Jouma/ of 
- '^n,)r^^ I in M)7( ■ pp 1 M8. 



fser 



hggJi' «'L Pii I. and M:try Kn^JX Wei». "Water Phi\ tor 

Preschoolers ' ng Children N«w r^"^5. pp n M. 

Prlicii. Paul r/ir rf>puhrion /^f>";/' Westinirjsioi. Mf): 



f'asi. J 111 ills H<ic Lan^age New N<Mk Po.*1<«m Bonks. Inc. 
P^"^^ (paperr . . 



(sec 140) 



» f-eiiigold. Bo 
MP ^Bo-kv*.. 



<^'hv yt>ur Ch'^-^ /^» W'osnniftj'' 



Bookvvor^ 
DisiributCi. 
4W Habn K 



170 Ferguson. (r< 
Children," 'j-" 



^ . 'Junior High S Indents I earn Ab'"it 
Home h'conomicsj^d'f M)74. pp. 24-2 ^ 



1 

uld C ^u)k\u)k A n t 



\H0 Ferreira, Nan.- "^iother Child C-n)kK> ok An Introdin fion to 
Educational ( > x n.- Menlo F\irk. < \ P;h-itV Co:\<^\ Pid>li<fi,Ms. 
I%0 (pap^^rhu.* 



(see 13^) 



Pacific Coast Puf^i 
40X.^ CafnpHer A.'>7 

Menlo P:trr < \ ^2 



im 



IM viinon. flaini A ^rw/tff^ Panemr'^and ChiUi New* York: Avan 

l^J UorUuii. I^d. "•Pjf.rfUini 'earning and CluiJ ^Development" 
) oun)( Chilli rt't] \\:\ -j^^ "'^-83. « ' 

IH^ (fordon. ^^u)I^a^ T Har-^fu h fteaiveness 'raining. The Tested 
\e\\' Way Ra^s, Rt-n. msihte Children New Y^irk: New 
Aineiic.in Librarv • 



Address 



(see 1 1 ) 
(see 40) 
(see 32*) 



(ijcenncld. Jo^l 

1- " ■ 



■ ^ I 'bii 



t 



Noali.*' Oct .^V l/>70. pp. 



( (i'mJic- , Alan • Pr eman cy. Birih. fff'l l amily Phnninfi ^--^^ 
^ 'ik Nfu \nuTK I ihM!\ . iw^: 

' ''^fiar Clan neat ion js a Learning /Vofv^v, ^ 

urc'-n^ink t,>r h Jinv [, >rs Rarnsev, NJ PmuIis! Fjr^<. i'>74 

- <:.->., 

'* ''^l. Kohc ndorsianding ilie Flderly an'I,_LW Ab'-'C 

Journal ii^me h'nmi)nihs. Aprl^'''4. pp 1 7 .70 

'■'^■'^ ^ ^- Mary \ .jpiriLi The Aged m Small Town I ' A , ' 
■^"-*ul lij Home h i nomics. ip, 4n.s0, 



fir 



^ k. JraniK*. hole Child :\'e\\' I r^nds in l-'mh rh'f'ihr 
:ton S\ [o\\] VtO (M Mosln ( ''>75 



K\>fH-r[ 1). aiKl Dtueen ^ roll. Tfacmer^ •<} Vovn^ Child fm 
'\>rk HoLiuluDn-Mitniii Puhlislrim T.. (p-.p/.i- .. l< i 



Ht ■'"rjiid. V'enia and Beutricr PiudtiLji. "Manag^nieni 
l)f Mon-Makinu in die Nursery School * Journal of ll >-i' 
'h ^^ntrs Apr i ^74. pp 0- f v. 

H' iM- dai/ 'I)i\orced Worn err - How' They Karc rin-..,. i-.n^ 
./' 4 rnui i>f HofOf^ Economic ^ Nov P>76. pp. 3(> 

fi iifflord. Narnv w'uf 'Beatrice Paolucci. 'The E-iiirloyed 
\ .lie SinjiK* Paronf I'^f^'^al of Home h'conomio^ N.>\ r>"'7 



. Life 
Trnie. Inc 

54 1 Fairbanks Court 
• Chicago. II. 6061 1 



Pa-eiist Press f 
545, Island Road 
Ramsev. NJ 07 u 7 



(see 139) 



(see 13^)) 



C.L'. Mosby Co 

My 



1 1H30 Wf s/Mnaiidi ' 



(•^Pe l.^'>) 



106 



JoMison. Anne D. ^•'Teaching population Education to Home KeeM'''^ 
He. runnic< ^♦'•4r-nt< hni'fuif nf N'^mt^ p'rononiir^ Nnv 1974 

pp io-n 

K a V c . h V e 1 > 1 1 Fa mil > ( iu idr / . > If Vi/A / / f a? ;? Tt'/^'i / v/V m: What to n 
k'j/(7/. U';?^/ //' V//??. 14 7^;' /r> Chnnj^t-' and How //> Z'^/- /r. New 
^'tI^ Rand'-tn Hons.- Itu' V974 . (p:ipf*rb.ii;k ) 

Kellev. Hleanor.etal "'Miuv to Help Your Students Be Successtul (^^^ 130) 
ui Job Hupti'T * Jt 'unuil ■>/ Mwf' h'ronomics. Nov 1 976. pp 



ini 



A / 



Books & A nicies for Teai hers^ 



Address 



Kierner. Richard. M. and Rebecca M. Sniilh. Teaching About 
Family Relationships. Minneapolis. MN: Burgess d^ublishing Co, 
l'^7S. (paperbnck) 

M>8 Konopka, (iisila. "Social Change and Hiinian WiJnes,^^ Journal of 
Ht)me f:'cf>nomics. Scp{ 1^^^4, pp. 12-14 / 

1^'^' Kranl/lcr. Creafiir Divonr A Xew hnportunity for 

Hersonal (irowth. New York. M. hvans and Co, lnc>Mn.^ 



Burgess Pubh'shing Co 
7 108 Ohnas Lane- 
Minneapolis, MN 55435 

(see 13^0 



M. hvans and Co, Inc 
:ir. fcasi 4^)th Street 
New York, NY 10017 



'tH) Kublor Ross. Hlisabcih. ed. Death. The h'bial Sta^e of ir^^wth 

F'litilcwiM.f,! Clitts. Nt Pfentue-Hiill. Inr. )')7S ( papt>rh:ick - 

hike, Aliv't* "ChildhMih 11) Anien«-:» Mr(\il}\ l-m P> pp i».-t 

/ 



Iser ) 



McC .dl's Puhliiihing Co 
' 2rfT-P:irk Avertue 
Neu York, NV -inoi 7 

(see I .^M 



I.eriier. "K Iher^' .i rLiiiiie tor the FarniK ' J<^urnn} "V (see M^M 

Honie F* '>th*n}irs '^«>*pi l''"'4. pp 7 11, 
\ 

leshain, hthi J The (^orifpiracy Against Childhf^'J New Ymk 
Afh.Mit>nfn puhh'iluMs PJ(.)7 (paperhn«'k) 



Aihenoiini Puhlisliers*- 
122 Easf 42nd Street 
New' York. NY 1001 7 



K^she, C.o'ald R lami/y in ^,^*''fi r'-nfr.f m, > \ ..j.. Ovf.M.i 

I T»n .-rSltV I'i--v. In.'. 107^ 



OxforTl I 'niversity Pr^^' h 
2O0.M;i(Ils()n Av'enuo 
\ev^ V«mW N> 100 U» 



I ind. Rofv-r .lobs lor FnniiK ' 
/ii;/ c i-,n i'^'^^ pp, 2(> 



/y. 



Penguin Books^hic 
625 Madison Avenue 
Nevv York. VlY ]om^ 



''^"^ I ntul, I.ois A. "The Future o\ the FannK . formal "/ //m;;?^ 
h t'on(>^)i< s Sopt P^7^ p I I 

2l>^> Marx, lean, "Drug?; During Pregnancy: Dt^ They AITecf the 
tJnb.^rn (luM '. ■ .V(7Vm'r Ap' IV r>7; ^ 



.""H^ Maynard, Fredelle. Guiding Your Child to a More Creative Life 
(ianien Citv. NY I)«uihle(i:iv -ind Co, M)73 ■ "* 



i 

Science / ' 7 

1/ 1 5'Massachusel IS Avenue NW 

W3r<l>H^on.pc 200n< 

(set 14^)) 



' Moad. 5^are:)r'-" :m>(1 Ken» Keynian. fflm/yV ^^^w' York' M-icniill;m 
^''iNlishir^g ' Im' (^i;i(ie ^ :ind up) 

212 Met/en, Edward J-. "A ' ^Njo-Growth' Hcortoniy -by. the I980's: 
Jniplications tor" the American ' Fanvly/' Journal of Home 
Economics. Nov M)75, pp. 121.V ' - ^ ^ ^ 

""l ^ Mondak, Wajter^ '*(1t>vernnv-nt Rolicy, Stress, and the Piihiity," 
J^'ur^uiJ '^t Nome Fc^^no^^if^'^ Nm\ y>7().,p/fv: 1 1 S. 



Macnidhni Publishing ( > hu' 
86^Thjrd Avenue 
New York, NY 1002 2 

(see J39). 



(see 13^>) 
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Hi^^ks & A nicies far Teachers ' 



^ Vi. " i/ivjaii iMjiin und Vijuy Tencfa Jaisinelianj. ' ill \< 

^• "« • il''- (.hild Abuse Pn)hleni.'* Journal Honi- 

' tm. \\a\ ^'7e>, pp. 17-20. 

V) .Mis . iDtinir* Maas and Peter (iladhari. ''hru-Li n 

f tnnJir- "he ( :i>i.s and rhe Re'ip^^nse." Jtmrnal -iofr-. 
t.itin 'nti .in P^"'^. pp |^ IS 




^vi-iu1pi>^:i, "WptnetJ ni [lie ^' uiux^,^^ Ju>urnal i- zdufne 
•Vri I'^'^h. pv i: I t 

rerjivi K Fa^fiihc^ A pf>/ircjiinfis of S, ^ ml I.ccr-^ . > 
' ( h.inip.iiyn. il Urs<,^.^,. I, Pr^'v^. M'^"^. (p;*p. 



Willur .Hid loHn'h, Jone.'i. eds -1 HanJht 
/■ v/'^t'ni-^:! r'.syii/ Human R< liiiions 7) inning San l>iei;.i. 



I K McrniL' H \urscry School Human Rclafionshir - ^sd 
-'hiLidelphia, PA W B, Saundeis ( o. I ')^fi 



<iLh.lf^l "Siunriliis Rt'sf.Misi' (iiMieli/ ( DunscliiL, ur 

^-i- /'fv/ji Sepi p)7^, pp ; 1 ^ 




;^ irl , >////^/ji/ Panntm. Marriage and Its A ltcn^'~ri 

>- Poll. Mtt- PTo^^, Ir' (r 'perh;h'' ) 



I' 



* lor r>" *r'r ' mI-J.).' 



Room . ^jP' 



^ - ii\ Vneni.. I'r'npU'nuiking Palu Alto ( A S.'ie 
^ 'V^MVKH Bop".. h... P^7S (paperfvic"k ) 



' S^i :ii^lv....\|.itv "*kim Ifif <"hild Appi»'\ i^d NntMtuit^ Tt'.. 

vli:;:idl. RiNbi'.-La, "*VVhjt HoiM* hcmu^nii^'ls Slh^ild kJxuv^ 
tnlv! aH^uso Ji>urnal H^>me^Tcon,'hTii^ M i\ l""^* 



:^a'.- ( 



Illllu 



He 



• 4 I 



-lutnan Hehan'>r ' 
Manson VVestern C(upor'i(i' 
:0'>1 Wdshirc BNd. 
I ArKjele.s. (•A-''^K)0.^^ 

^cjcnci' lid Behavior Ri>.«i. , Ip.' 

PO Bov !457 

PaK. Al CA ')4,^(U> 



chuh/. 4)avk! A., od. Thc^ Chan^^mg FaniTly. l/s l-'unrtif^n j'.j 
uiurc hn^leuoiul (MifK, NJ PriMitu-r Mall. Inc. I^J7(), 



21^^ ^inilh. Amanda "Hovs Sex Bms ( an Ruin a MarrKigi\".A>z/r//„ 
sfow*' j-'ci^noniics \\,\\ |0'"7 pp^ 7 



I NO 



e 1 ^ 



EKLC 



i 



Books f jtrricies for T,eachers 



Address 



2 JO Somc/viilej Rose M imrroduction tv Family Life and Sez 
Education. Hn^ewood Cliffs» NJ: Prentice«Hall. Inc. IQ"^ 
(paperback) 

231 ^owfiUL/lsa^ei V. ^onaemlikers: An Endangered Spec^> 
^^mal nf Home Ecomi .uvs.Hov i977»pp. 18-20 



232 • Sparlings fc^e% J. an*. IManlyn C. Sparling. "Hov^ j Tali ^ 
Scribbler." YouAgChiiu^, Aug 1973, pp. 333^1 

2*^3 Spock; Beniainin. Ban und ChiU Care, (revi^fj lir-'.^r Nev 
York' PcH-ket B<H>ks. Ii. 107^ 

2*^4 Slahley. Sue^ :uul Nathaniel Wagne; A sin > mencans: 
PSycho/ofiical Fer^penmea, Palo Alto' C A ^fi* ^ ...... r 



Blu>ks. IrVr. h)7^ 



1 3-5 Staples. Robert The Black Fam ily: Essa \ - s an^^ 
rA:AV:ids\^orth rMKIiOun^ Co. Inc. 1971 



K^^nt. 



236 Sleintelds. Margaret. Who's Minding the Childrr WashiMiUon. 
DC: Day Care ami Child Developrlierlt Council Ameru . Inc. 



1974 (prhperba.'k) 



!37 Steim^^et/ Su/unne K ind jMurray A. Stmus . as 

(Vadle V u»l- r>. t« "A' "•'.t'/v Oct I97;>,pp doi ^ble 



(see 2) 

(see 130 
('^ee 40) 
i^pp 140) 



Wadsworlh PuhiiMningC" 
•10 Davis Drive 
Belmont. CA 

Day Care 6c C^ '-f^veh^pTTipto C«^uncil 
• ot Americii. ^ 
1012 14th St|| NW 
Suite 1 104 

Wn<:hingt(>Ti. JlXJO*^ 
Society 

Rutgers tfnivn luv 



riiston D*" 



Faet/sh. Sandra^ 2nv; Lvn Taetzsh. Pie^rkoiH Ggm^^: and 
'Xriiviiies. BelT^>'>n t. c A ^caron Publi'vliPrs ln'\ 1^74. i 

240 Taylor, Barbara J. A ChwJ Gock Forth: A Curriciilum^ Guide fot 
Prest h'^ol Children Prov I IT' Bjiigham Yonng IIniv*>rsity Pres.<: 
^ |i)7<- 



Natural Historx 
Metnbefvh'r' St*rv'u'«^ 
Bov 6p00 



241 Taylor, Barbara L When I Dn, / /^^r^i. Provi>. LIT- .Brigfum 
- Young I'ntversity Press. 1^)74. 

<242 *The Child Siifetv Game and* How to Play It." FOR^r^ST fo; 
HoQ}fi Ffononif/^ Dec 1^>70. pp. F 20. :>R :>o 

ft 

-43 Valett. Rn>bert h SelfActualiration. Nil«^«^. H Argn*: 
Ci>nifnuniraiuyiis. 1^)74. (paperback) 

^44 Van Camp. Sarah and Andrea Grimes. "Drop-fn' Child Care." 
Journal o) Home Eco no mjcs^^pi I977.'pp'^ 11-13. 

245 Walker, Katheryn. . 'Household Work Time- Its Implications for 
Finiiilv Decisions." Journal of Home Economics. Oct l^^'l pp 

rot 



('zpe 1 S-l) 



FORFCA ST for Home A < 
50 West 44th Sneet 



(iee 130) 



B(M»kS(& A rrzcles forT eachers • , 

^ Wjrshjtsk Fed. '^MerKaf Retardation C:in He An *Av,>i(l;ih|e 

ArnictUHi 'Trial Magazint Mjy7 June 1^)74. pp ."^O n 



1^" WeMerbery Li)rrjine. 'fhild Development Ljhorjttuv A 
Preview ^urentin^." Jt^urriaJ i*f Hom*^ Frnnnmir^ f\>h 1074 

pr 



-M- Wilsoi. . Jhis Stranger, \ 



.M' Winn, ^•t / ^fup ''■> P'^'o \ 



t ^ -1... ■ - : 



.-1// in thf (furne Hdiu-nttonal IVvt^lopnuv < '-m. , i„. „ ,| 

(from Fxpii>hng C^i'/</h '-sJ \\.>,]\\U^ rr.>^!'iTn) 

Disabilities, n.d. 



lilueprinr f.^r / M;irch of Di»ne»i NMtj.>,i;U F'mnidrni-n ^' ' I ) 
mm. n.d. 



Address 
frw/ Magazine ^ 

Asst>ciJtion (.rt" Trinl i awyer< <>f An)f»ric:i 
Cijrclen ^(rert • y 



(i P Putnam 'nrri S(»r' 
2t )() Mjdi*;< 'p A ' enu'^ 
\-ew V III-' N\ inoM 



Viking Pre'is. Ir^- 



/ 



' Arthi'r Rhit PTodu<Mi«>n^ 
.tloo Fast f o-^tliill Ronl 
Pi'^rwlen;! TA *M 1 0~ 

" ' ODCR nim I 'iMMrv 
PO Box I40j 
U^"^ Pari t - ■ 

P(>h morpfi Tjipic^ I, 
.^^1 N/';'bi).v S»'f e' 
n..-t..,, \\\ () M ) ' 

( RM ProdHcHi^n: 

f^v'x -lis n;ii ■ / \ <M M o 



Association (or ('hildrt/ii \\if| Ixarpinij 

Disabilities 
1600 SW 12tl» 

Rrighani V oung Unjvp!<:jt\ 
'Educational Medfa Service 
2<)0 Harold R. Clark R.nlrli.H, 
Pfovo. \n X4602 



258 Chonf^e^. Oregon hjster Seal S.^ t^Mv ■ . nn»i r)7n 



10-^ 



EKLC 



()reg(>n fsaster Seal S(>rior\ 
4Vi^ SWCorhe^tt 



Films 



Add re as 



5*^^) Child Abuse Cradle of V'tiylenre MitrhelU;phh:inlt Film r*. 



r/7/7W'v /V//r //7/^' Rt*al World Hill TevtHlnis. C. i> 



• (lav Hdv FJiKMthMijl DeveloptiuM)! ^ .•nt,^I l,,^; p ,j 



'Mitchell Geb>iardt Film Co 

•3H0 Bush Street 

>an Franrisi'^), CA ^)410<> 

;.^ee 252) 

»> 

McGraw-Hill Textfihtis 
1 22 1 Avenue of the Aniens 
New York: NY 1 00:^0 
(i)r see .25 1 b) 

(see 256 ' 



I P* . ni.'n Vf m h of l>inn-^"< N;» th »n il Fn iiiul;U itM) . i' . 8 Mlin , 
V^"^ Pid^th'Sis Heforr Hff fit March <>t' Pimes N:iti''f»») F. »nn.lM 



"/w, / /<• /V*' ^- u.indMc M.( ir ivv Mill n^Ntnim*;. c. 42 min. ^'"-^ 



tlt^ l^rih J\ 'vfiuwp'j Fih'K. In.* c. I^")ir' 1<)77 



(<^e 261 or ?^ ! h) 
(see 26! or 2S i h) 

B.'iiley F'ilm Ass^vi 
Fdi»c'nii>nal M*^(Ji;i 

V ' 1 MichigllP A\ 'M)n.- 

K) Hnx 1 70^ 

•^nt^tn Moni.-rt. ('A <)0 tO^ 



'line }'tliJL;iri«>n;i| Filni< Iru i I ,nin 



SI^vling Fdiic;»ti(>ri:tl F ;'m> i 
: J1 Fast ,^tth ^t'ee* 



20 I [h> I*. r. Brown F '♦iiri<l.'iti'>ii 

I mdsay^feiiikliftg* 
710 SWSecoiHl Aveni- 
Porthnid. ''7^n I 



'2 It Ha^ X^rfhinti /m u///; CRM rf'^hi, immis ■ M r>> 



^ l(V>ur The S'^trv /»/ i? Sihihig Mjin lV <»* 'l^ime'; N:Ui'>M;»l 
f <>ur).i.|f (y^ « mm II d 

) 

'•1 I'hnnv / inf/n Br u^hiim V- >Mn^ ( ' n jv 1 \ . ,■ ''Imin. P>^') 

Ar*y^ "/» U\d^<ryu Niarch ot l>inu»< N:ithjn:if F > m uijI :it t. >n . ^ 
min. n d 



al Filin< I ^ nn„Vi/. 



I CO Heut'rman Tent r^y FJiic:inon; 



,Uf/r/\' Nt/M.'' f Hiini^s Niitiotud foiindati 



(Viitroii Fducntional F'ih 
1621 Wcsi 0{h Srreet 

I.iwrtMir^-. K S ^^604-1 
(St>0 1> 



l()?i 




Films ^ 
i Murnufie fhf H (' Kr.)wn FoiinJutiun. I7niin 1^>7I 

I")-:'! 



(.see 271 or 2SI h) 

(see 26^)) 

Oxford F''iliiis. Inc 

I \ yh Norih Ljs Palmas Avonuo 

Hollywood. CA ^HX).^X 

J 

(see 2^')) ' 



Oregon .St:»fo HonI ih is 
Tilni I.ih'ary Ph ' ' ' ' 
i too SW Mh Siroet 



'"^J Vamtm^i lime FJik-.ttuuul Dovolopmr'" ( "i.', in. .i 

""^ ' /\/;//// Ml' liofDiin.- \:M'«Mi'iH I'lm I ,t,'.n .i 
. p. r«. .-...^ I ,1,.. >v I ' » 



Pliooiiix F'ilnis 

470 Park Averi"^ Soi't^> 

Nt>V VofI (MM I/. 



/■ I /■ . '} ,f , I . . . . I 



liK". »i d Ml. 'Ml /-'v^A -rini^ ( 7;// //f, % v/ \t, ..Itilo Pfognnn ) 
''XI SV// / \7M';n H:iiK>\ F ilm •\ A.u ':ttt> ,. ^- I X n>in. ' •■ 



I ime I T il'n<. Iri< 



r>' L" 'niv ) mu) eacfi Mor I 1 1 ? \ t>;u .^Ms) 



'')^ Sh^P Rtfh.'Jjj \.jtior).'l Medh-.d A\- f .>nt.>i / 



KOA( TV Vid,-oT;ipo F'ilm 1 \hyM\ 
(nvell Mall 

Oregon Stuio ( Iniversitv 
(*c>rv:dlis'. on ^)7V>1 



Cil^t' \^atn<f Ruhelhi Mir.l>.«| Oim.-; \';.)t i.^rd ^ . .im, li 1 1, .n 



//ir*, r, < h«'r. fidl I dm: I') mi,) 107' 



ClUMtdiill FMIiii;; 

r?^' N.>r!fi F^)hor^son F{onle^ --I 
I OS An^flr ( \ ^)^?)^o 

^ I ) 
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Films 



Address 



The Story of trie. C'enlP^ilni^ c, 34 min, 1972. (availi*bie iVoni 
iDcal Childbirth bducation A.sst)ciatH)iis) 



To Har^ ii Healthy Hab\ . Oregon Slate Heahh Division, n d 
War of' the Ff^s. Paulist Pri»ductii>n^, 21 nun. 1^^71. 

Wdtt'f Irii^ f r.ln. iiion il n^'Vf^lopni'Mit Center. Inc. n d 
U ha' < '"Lit IK ihi U'inJ \ll.-f> Pfo.ln. fi,»j».« 



Wh^ff f*areniK <:r,n\ Ohi I e:i riling Corporation ot" Americri 
ttnti 107.'' 



YiHin^ Children oj ihe Kibbutz hducation;il Deveiopnvnt 
^ 'Mil -. Ifi ri ,j ifr.wn /■ xpl<yfin^ ChUtlhunl Motiule Progi:wTi) 



• (enire Fihns 
1 103 tl Ceniro Avenue 
Hollywood. CA 90038 , 

(see :«2) 

Paulist Productions 
P() Box 1057 

Pacllic Palisade^i. ( \ ^0272 

Allen (Jr;tht Productions 
HOX Lockearn Street 
' Angeips, CA O004O 

L^arniiig Corporation o[ Amoi 

135rr Sixtfi'Avenue 

New York, NV 1001 o 

{ < >r see ? b ) *- 

(see 47) 



Filmstrips 



Address 

Sunburst ConiniTinio:ni<»" 
Room 6 

4 1 Washington Avenue 
rieasantvilU>. NV 10^70 

Butlerick PubH-^hinj? < " 
PO Box 104^^ 
Altoonn. PA 16^^0^ 



^n^i Atfiertran Wo^DOf) \'ew Oppnnunin'r^ Rutterick PnMishin^ Cn. (.see.30^) 



^07 Hejiinninji r,> Pate C»utdaru*e As'Sr>ri:ites. n d, (fir:>(les 7.X) 



M)^ ^Birth. (One of a h>ur-part series tilled Parenthood A S-eries.) 
GmdanLO Associates. n,d. 



Cui'lan't'e Associates 
^''^ 7 [ [ii'rj Avenue 
N.-u York, NY 10017 

(see 307) 



>00 Uro/hen, Sisters, J ^^elinf^^ nnJ You. Cnidiin. A i^M. i rfes '> <I 
((;t:i<les 7 S) 



'!()• Careezs, in ( Nld (\irc afui ) t>ufh (othtntu/ Riitten. k PiiMi<lnt>tJ 
Co. 107^ 



311. (^hild Care ami Develi>p77ient . M^<\x[\\\ Hill TextfilrTis. 1^7^ 

312 Children in Crisis Sen'e'i. Child Abu^^e and \eglert Parents' 
Magj/tn-^ F-'ilnis. "hu-. " ' ''>fw» oi t'otn Prath ll/neK^. 



(see 262) 

Parents' M"a^a/ine FilrT»\ l^c 
.^2 Vanderbilt Avenn*^ 
New York. NY 1001 - ' 



lOx 



FiLrri strips *' . 

'M} Children (Orte part o\ a tour- pan ^e(lo^ Ulled UnJeirsfmdin^ 
Parents' Vlaga/iiie Filjiiv li. J . ■ * * " 

.>I4 Clnrhmanw I'UiJ^lt'. Self Buitt'iuk Piiblisfiuikt Co. J^^75. 
rpFi>k!r.iiu rV' III I[ulc[)4.'ndeiii Living Series, ) 

^J^^ I h'alini( wffh Stress [liiinaii KoLitmns Media, n.d 



Address 



Hiinian Kelaiiuns Media 

Vlaii^illo Ruad 
Pleasantville. NY 10.^70 



Mo jnd Dvin^ Ch'Mn^ flu 'Cinlt: (iuidaiK.c AvMK^^!e^ 



I MJO A.J.UM. A 



'I ' ' J'i ■ M ■ M . i. Ml l.K 



I>ti.'. ^. ,(< . .^.| l .u „L., 



I (.. .. t 



[ . 



) I. . I P 



I ,;ran> 



I 



Films trips * Address 

VV^ / See Sntile\. I See Frowns Expressing F motions. (One ol a (see 31 2) 

t(Hir pjrU series liileK^hat Do I See When^ ^ee \Je'\)'y*'^rGn\s' ^ 
Maga/ine Films. Inc. IxZJ- 

^>4 / See Strength Building Self Con fide nee. (One of ii rt+a(;4:>ari (see.312) 
seriesjided What Do I See When / See Me ') Pareius' Maga/ine 
Films. Inc. 1977 . 

Julw Piigoi SoiiiKi March ot l)inies..n.d y ' , Pu get Sound March of DinWs 

230 Securities^Building 



Seattle. WA 98I(il 



I U \ i'is >f)ff.cfti I he' hifsi 2'j ) .uf > Mctiia II d 



1 .1 . 1. i 



S:,\ . li „,l, h . .11 ,. , 1^, ( . 1 



ti .i 



I , .1 . 



1 

I ^ 



ERIC 



^ ' t'' ^ 

Fre^nahcv. Hinh, and ihc Sewhorn. (Ono of a novcm pint ^'Mu-s (see ,n I x ) 
fiiUui Human Develnpntem Firif 2'j Years.) CoiK'ept MeJu. ii J 

^-^•^ Frenaial (an- freparufh'n for Paremhiunl PurorUs* M:ig.i/ino {soo .>i:) 
^^^^ h-cfHjrufi^.n for Farcnf hood Suiilnjrsi (•onniuiiii.-atioiis. ^1^5 lsoe;^()4) 

^ ' • • ' * ^'l^dh .1 I ... M , , 

» H.M In I •/ . 



f .. I.. 



)*uir h'r^onulify The You Otht^rs f^now. (.iiu(jaiu-e A^s»)c-i;ues. 
i» J ((ir^ides X- 10) 



Tfjpes (& Slides 



Address 



Atn J Worthwhile ' Identity uful Self hna^e. The Onrei tor tiie 
HiiiiMiii' ii's. 1 11^'. h>''4 ( SI ules wiih recor<Js or L'jssoties I 



The Center lor rfle Muniannies. In* 
Two HoliiuuJ Avenue 
White Pl-iius. NY l()(>0:> 

1 .^c (> / ) 



tluHi (ll . iv . . I < (I ( )h<k-^ V\ .ih . -ul ^ ill ^ .IS.. I I 1 ^ ) 



I I. . . 1. . 
. . ll . > 



